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ABSTRACT

This study assessed the accessibility of formaltatlucation in rural areas specifically
in Mvomero district. The study aim was based onessisg availability of adult
education centres and learners, adequacy of aailitdtors, availability of learning
materials and learning infrastructure and lookihgav government officials enhance of
the accessibility of adult education in the distrithe study used structured interviews
and focus group discussion during data collectidre purposive sampling selected 23
respondents where 5 respondents were selected @@rernment officials in the
department of education in the district, 4 adulicadion facilitators from four wards and
14 adult learners. Content analysis was used ilysing the collected data and findings

were presented through text and narration.

The findings reveal that, the district providesatult education programme in a few
centers where there is a long distance from ongcém another, and actual number of
enrolments stand by 1071 adult learners currenfiye programme lack adequate
facilitators where there are only 8 facilitatoreiming the programme and 6 out of them
are volunteering in different centers. Also, thadgtfound of lack learning materials and
learning infrastructure where in all centers viditby the researcher lack books,
curriculum and in some centers there are neitlesoboms nor desks for adult learners.
Government officials in the district try to ensubhe accessibility by finding solutions to
the challenges facing the programme, like establisbenters in areas where there is no
center and using primary school teachers as faidté in areas where there is no
facilitators.

There are the needs of the government to put moyghasis on the programme. The
policy requires all education and training instidas in the country to designate adult
centers, but few institutions implement that, tlevegnment must ensure also in the
policy stipulate on how different learning instiais must coordinate the
implementation of the programme and there is tleelne engage other stakeholders like
private and civil society organization in the implentation of the programme.
Education can bring changes and development witinwesting in education especially,

in adult education it will be difficult for the gevnment to realize its development plans.
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CHAPTER ONE
INTRODUCTION
1.0Introduction

This chapter is an introduction of the researclppsal, consists of seven sections,
section one is about the background to the probsaution two a statement of the
problem, section three is objective of the studyctisn four is about the research
questions, section five the significance of thalgfisection six is about the scope of

the study and the last section the study definess@nd concept.
1.1 Background to the Problem

Development remains as the key for any human dpusdat. It is a driving force for
any meaningful human development in the societye fifain goal for education is to
develop the capacity of an individual in order t® ¢tapable to strive and contribute
meaningful to the society which he or she belor@sombs (1973) states that the
purpose of basic general education for men and wois¢o offer them the essential
learning experiences to enable them to participaitiothe modern world with greater
confidence and improved chances of success. This ttakes the men, women and
youth look for adult education. Education contrdsito the material, social and cultural
improvement of each individual from childhood taladge (Goodman, 2001). Adult
learning therefore bring benefits such as bettaslihood, and improves family health
and education (UNESCO 2003).

Adult education is concerned with preparing pedpletheir life, helping them to live
the successful life and being useful in their siycia economic development. Adult
education is a principal profession that can talegaate care of socioeconomic, cultural
and political developments for adults (Fasakun, 620CAlthough many countries
advocate the development of adult education, thectbe of the programme are not



achievable in any environment which majority pogiolawho are involved in economic

activities are illiterates (Nzeneri, 2010).

Different literature shows that, many countries ahhinas adult education are using it as
the way of eradicating illiteracy rates. For examfturopeans nations have provided a
guiding rationale which showed the guidelines adeducation programme for the
almost of two or three centuries in the past (8te2007). Though adult education has
some national roots regarding to the nature ofreicenation, but it has also often been
extremely internationalist. The commitments of ladeducation facilitators to
international organizations such as the United dveti Educational, Scientific and
Cultural Organization (UNESCO), has been profoudferent reports have shown
challenge toward the provision of adult educatiornder to remove illiteracy rate levels
(UNSECO, 2009). In line with this, the global reppon adult learning and education
state that, Education for All (EFA) goal number faims toward achieving a fifty
percent (50%) improvement of level of illiteracy B@15, especially for women, and

equal access to basic and continuing education.

Moreover, in May 2013 the United Nations Educatlpr@cientific and Cultural
organization (UNESCO) Institute for Statistics rdpd that, in the year 2011, 774
million adults aged 15 years and above 63.8 pemietitern women were unable to read
and to write. The global reports show that, moenthalf, 53 percent of adults who are
unable to read and write live in south west Asi&p2rcent live in sub Saharan Africa,
12 percent live in East Asia and 6.2 percent oftlyoin the Arab state and 4.6 percent
live the in Latin America and the Caribbean (UI®13). And it is estimated that, less
than two percent of the global illiterate populatibves in either central or eastern
Europe, Central Asia (UNESCO, 2013).

Immediately after Tanganyika independence of 19864 ,new independent government
fondled that, the illiteracy rate was increasingbnce there were needs to address the
challenges toward economic development. AccordimgBhalalusesa, to start with

socioeconomic challenges, the new Tanganyika intigre country inherited high adult



illiteracy rate about 85 percent of the populatiBhalalusesa, 2004). The first President
Mwalimu Julius Nyerere believed that economic depeient depended on the entire
adult involving in economic activities. Nyereredsghat, “First, we must educate the
adults; the adults have an immediate impact to deselopment of this country’s
economy (URT, 1964).

Along with this, in 2000 a national report assegshme challenges and achievements of
education for all in Tanzania pointed out, the goweent of Tanzania has made some
initiative for implementing education for all goalBhe progress has been much slower
than anticipated, it was noted that, the literaate rin Tanzania reaches almost 90
percent in 1986. There is increasing drop to 84qrin 1992 and the dropping is 2
percent annually. The provision of adult educatibas been slowly decreasing
regardless the increase number of illiteracy.

1.2 Statement of the Problem

Despite, the education and training policy in Tamaawhich puts major thrust in
producing a literate society in which all membefshe society can read and write and
thus contribute to personal, social and economieldpment, the adult education has
been taken just for granted. The policy stated tH@dn formal education and training
serves a variety of learning needs of differentugeo of youth and adults in the
population. The basic learning needs of young atult @ersons are diverse and may be
met through various delivery systems, such as m&beducation, the different stages of
adult literacy, evening schools, libraries, cormsgpence, radio, television and other

forms of media and distance education”

The policy aims to ensure eradication of illiteraoythe country by providing adult

education to the society. Literature shows thatynaountries adopted adult education
aimed to implement the education for all goals Whigants to ensure inclusion of all
groups of people. For example, a study conductedussain in Nigeria has shown that

the main cause of the failure in basic and adulication is inadequate number of



facilitators, few adult education centers and undeding of the program (Hussain,
2013).

Study of Ngau on the situation of adult educationKienya discovered that, lack of

resources to run an adult education program iobtige reasons which contribute much
in drop out of adult learners. According to thedstut was discovered that, 69% of adult
education centers, which was involved in his stbdg no suitable building that were

supposed to be used as an adult education classisti@ad adult education program
classes were conducted in primary school classramschurches and they were also
using primary school furniture which were not shitafor them (Ngau, 1997). It was

discovered that, various studies have revealedriisenatch between the policies and
practices in adult education. These studies incMtikwa (1975), Welle Strand and

Thune (2003) and Riske (2007). The Mlekwa study e@sducted on adult education

policies and practices. The study intentions wasnidb out what extent adult education

policy in Tanzania was actually translated intoiactwith a focus on a district. The

study found that, though Tanzania has strong vimwadult education there was number
of problems facing the program and which need &ttento address the respective
problem.

In the case of Tanzania, the national policy rexpiithe government to ensure the
accessibility of adult education by providing adlquirements for the program such as
adequate infrastructure, learning materials andpeggent’s, trained adult facilitators and

so on. The policy state that all educational in§tins within the country shall designate
centers for adult learning. Additionally, the gaverent shall give incentives to local

design production, procurement and distributioeddicational equipment and materials
for the adult education program.

As many literatures has addressed the existencerafision of adult education
programs, the studyocused on the assessment of the accessibilityowhdl adult

education in rural areas with the aim to know ifatvis stipulated in the policy and the



reality on the ground and to know if rural areas aecess to formal adult education how

does it operate in program requirements.

1.3 Objective of the Study
1.3.1 General objective

The general objective of this study wasagsess the accessibility of formal adult
education programme in Mvomero District as parttleg implementation of

education and training Policy in Tanzania.
1.3.2Specific objectives
Specifically the study was conducted;

i.  To identify the formal adult centers available d@heir actual enrollment
level in Mvomero District
ii.  To examine the adequacy adult facilitators in Mvomigistrict
lii. To examine the accessibility of learning materi@sd learning
infrastructure in Mvomero district
iv. ~To find out the role of government officials in Mwero district in

enhancing accessibility of formal adult educatioogpamme.
1.4. Research questions

In order to achieve the objectives, the followirggearch questions guided the

study

i.  How many adult centers and learners are there ionvro District?
ii.  How adequate are adult facilitators in Mvomero Bis?
lii. To what extent learning materials and infrastruetare available in
Mvomero District?
iv. How government officials in the district enhance taccessibility of

formal adult education programme in Mvomero Dis#ic



1.5 Significance of the Study

The study will have significance in both academnal golicy implication. In

academic the study findings will serve as a stgpgtone that could inspire and
arouse other researcher’s curiosity to conductelasgale studies on the
implementation of formal adult education in rurakas. The study will add
knowledge or will contributes knowledge on thedielf literature in regards to

adult education.

The study has implication on policy because it'sotigh this study whereby
findings will provide information on how to improviae provision of formal

adult education in rural areas to policy makersoAthe study findings will be
guidance to those who formulate policy and goveminaevelopment strategist
and planners, especially in the education sectorsow they can develop good
policy which will help to address the obstacles tbé provision of adult

education. Lastly the study can be used to undedstiae main challenge that

affects the provision of formal adult educatiorrunal areas.
1.6 Scope of the Study

The scope of the study can be covered in termseafsaof the study and by the
title of the study. The coverage of this study wasducted in Mvomero District
Morogoro region, focusing on the “Assessment of &gleeessibility of formal
adult education in rural areas”. Adult educatiomstdutes on formal, non-
formal and informal adult education. Formal adwtueation typically based on
educational institutions and which has curriculunsyglabus. Non formal adult
education can be based on educational institutlmusit has no credential while
informal adult education it goes on all the peaplde from daily life experience
and activities. This study will specifically dewlith formal adult education
which has curriculum and are provided in educatoiraining institutions like

schools, college and university.



The study will be based on making an assessmethieodccessibility of formal
adult education on those institutions as speclhigé@ducation and training policy
that they are supposed to designate formal adultamn centers in their

respective institutions.

1.7 Definitions of Key terms and Concepts
1.7.1 Adult education

Merriam and her fellow define adult education gzractice in which adults engage in
systematic and sustained self-educating activitresorder to gain new forms of

knowledge, skills, attitudes or values, (Merriamakt2007). This means that any form
of learning that is beyond traditional schooling@mpassing basic literacy to personal
fulfilment as a lifelong learner. Adult educaticeflects a specific philosophy based on
learning and teaching assumptions that any adolacd wants to learn through, and he
or she is able and willing to take any respongipiior that learning which will reflect

his or her needs.

There are different many ways of learning and imyneontexts as there are different
levels of adults. Many literatures identify threentexts of adult education, learning,
such as formal, non-formal and informal adult edioca learning. Formal adult
education, learning is as structured learning this place in an education or training
institution and it has curriculum or syllabus andhwcredentials. In Tanzania we have
what we call (Mpango wa Elimu ya Msingi kwa Walioga - MEMKWA) as an
example of formal adult education. Education amihing policy in Tanzania require

each education and training institutions to dedigyaault education centers.



1.8.3 Accessibility

Accessibility refers to the design of products, ides, services, or environments for
people who experience disabilities, (Henry et @l,4). The concept of accessible design
and practice of accessible development ensures Mbthct access” and "indirect
access" meaning compatible with a person's assigdehnology. Accessibility can be
viewed as the "ability to access" and benefit freome system or entity. This study
looks, accessibility based on the direct accesadaft education centers in the district.
By looking if education and training institutionsegignate formal adult education
centers, adult learners, what is the proximityeriter A to center B, do the centers have
adequate adult education facilitators and if thetexs has learning infrastructure and

materials.
1.9 Organization of the report

This thesis contains five chapters, the first ceapg an introduction chapter, which
covers, background of the study, statement of thblpm, the general objective of the
study, specific objectives, significance of the dstuthe scope of the study and
definitions of terms and concepts. The second emnapta literature review comprised
with theoretical review, empirical review, gap metstudy and conceptual framework.
Third chapter covers research design, sample tggbsiand sample size, validity and
reliability of data and ethical consideration. Toeirth chapter presents finding and
discussion of the study. And the last chapter iaptér five which covers summary,

conclusion and policy implications of the study.



CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

The chapter is about literature review and consithiree sections namely; theoretical
review, Empirical literature review and conceptéramework, this is the area which

will guide the study.

2.1 Theoretical literature review.

The study will be guided by two theories, Paul ferdheory of adult education and
street level bureaucracy. Paul Freire will guidestfithree objectives and street level
bureaucrats will guide the last objective concegron the roles of government officials
in enhancing accessibility. Before discussion ogoties, we shall look first on

theoretical perspective on policy implementation.

2.1.1. Theoretical Perspectives on Policy Implemeation

Concepts of policy implementation arose from manlotars who conducted many
studies concerning public policy. Jeffrey Pressraad Aaron Wildaysky were among
of policy implementation scholars in the early e t1970s. Any researches on policy
implementation imply the link between political aedonomic analysis on public policy
especially in policy implementation and concernhwéin organization or institutional
analysis of public administration (Hjern & Hull, 8B). Research on policy
implementation has been through some common thrages of development. There are
first phase, second and three phase identifiedanyniiteratures (Goggin, 1990; Hewlett
&Ramesh, 1995; Pal, 2006). Elaboration of theseethphases on these approaches
shows a brief overview of policy implementation ahderves as context of advancing
understanding of many actors in policy implementativhich will be proposed in this

context.



The concern which is shared by some literaturehenttieoretical perspective of policy
implementation, organization and governance helpnerstand how government and
other organization can interact especial in sergigesery in certain policies. Because a
result of any transition towards a complex andedéhce policy process, any focus or
study which concern on policy implementation willifs from building theories, but
their concern will be in make explanations whiche atoncerted action across
institutional boundaries (Lindquist, 2006; O'TooR)00). According to Hill and Hupe
in 2003 they develop that, broadening approachepabicy implementation into the
many factors focus perspective that may look atbéiplicity of actors, loci and levels
(Hill & Hupe, 2003). In the federal systems formgufvernment there are different level
of policy making process, whereby it involves bdéderal government, provincial
government and municipal authority. Sabatier andittSratate that, loci of policy
formulation consist gatherings of ideas and integesups within and outside the state in
policy subsystem (Sabatier & Smith, 1993).

2.1.2 Top down and Bottom up approaches in policyriplementation

On top down approach of policy implementation tlenmand and control of the
project, which help to solve people’s problem condé@ectly from the government
initiative. In the top down approach system the hagrarchical environment articulates
goals to be done, the knowledge and relevant causeffects of the problem, who will
command the authority, the top authority estabistubes which align with policy rules

and all resources to carry out the projects comaan the top, (Elder, 2011).

The top down approach shows rational in a compiierapproach to planning. Top
down is consistent with overhead democracy, in #pproach politicians and other
elected officials delegate implementation of polioypublic civil servant, they act on
behalf of elected officials because there are gsifmals and this public servant are
accountable to elected officials. According to @aleén a top down implementation
policy there are some standards which common aogizdo not understand and this
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might be avoided in rational preferences. When #uson happens top down may
become tactically and cannot be a strategy focpaplementation.

Those who criticize top down approach argue thagi, down often initiate their own
analysis and statutory language which fails to i@rsany significance of actions which
can be taken early in the policy making processtignid, 1995; 147). Public policy
implements are engaging with some various groupghwhre differ in power and
history, and none of the group which may reflea #dtatutory language. Matland
described top down approach reveal how private dwreatment plants outperformed
public treatment plants. Broader issues of affimeatction according to Davis Bacon
labour laws and technology were integrated into es@malysis, then public treatment

plants out performed private plants.

Top down implementers are ignoring and eliminatee tpolitical aspects of
implementation. For example, top down set a cleal fpr a certain policy while the
legislation may often require ambiguous language eontradictory goals (Matland,
1995).

Weberian approach in some theory is desirableprisgtice may cause policy failure
during implementation. Top down policy implementsee the stature framers as key
actors. Some local government officials and thos® wnpact the policy may reason

and considered as key independent variable analysis

Bottom up designers in their implementation strategpolicy making process target
groups and service delivers, because some targagpgin actual implementers of public
policy (Matland, 1995). Bottom uppers that conté@ldcal bureaucrats are not allowed
indiscretion in the implementation of public polipyocess this always respect to local

conditions.
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People will be directed impacted by public polid,policy goals, strategies and
activities are deployed with special attention cliye Street level bureaucrats evaluation
would be best practiced by ensuring the policy affect to the citizens directly during
policy implementation (Matland, 1995). In his dission on Hjern findings Matland
argued that, central initiatives poorly adaptediotmal conditions are always failing and
in order to success, it depends deeply on locHlsstanplementation ability adopted due

to local conditions.

According to Elder, discretion of street bureawsrnat policy implementation through
bottom up approach may be good if those who arelwed are the expertise of the
particular policy so they can help people to sgk@blems. In a bottom up approach one
sizes does not fit both cases and discretion helgypimplemented to activate more

useful practices
2.1.3 Paul Freire theory of adult education

The idea of adult education proposed by Paul Feximerged against the background of
mass oppression in Brazil by the dominant classitds who were reflecting the values
of non-Brazilian culture. Freire based his critigion educational system where teachers
are seen as a source of knowledge and learnerserapgy vessels that receive
information from the teacher. According Freire, t@mpares banking system as a
teacher who work to deposit of truth in the mindtloé student. And student accepts
those deposits without questioning. Freire argued, tteachers' roles should be to
facilitate his or her experience through the reitet occurs which become learning
process. In Freire theory, facilitators or teactevuld be able to make stimulation in the

learning process instead of the one who is supptosehch new knowledge and values.

Freire theory considers learners as the group wba&h act upon the environment in
order to change it. The theory emphasis teacharmée and learner, teacher dialogue
which supports two way dialogue. Freire theory ismlanistic in nature because it

encourages the people to be active participanthenwider world and they are not
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learning to be passive (Jarvis, 1995). The theetgvant to the study is due to the
supports of participation of adult learners. Adediucation, support adults with learning

in a situation of useful knowledge (Dewey, 1938).

Freire theory looks learning as a process that siéede developed overtimes in the
exposure which differentiate the concepts. Accaydion the theory, students need to
criticize what they are reading and what they adtdeas understanding. Comprehension
an analysing skill are not required. The theory deds the reader be closer to what is
being read and they must be what can be spokely.ffBge problem is that, when the

student is bestowed information to be considered.

Roles of teachers and students must be interchbleyéeeacher and student both need
understand that, the teacher can be learner andeleean be a teacher. This kind of
situation cancels totalitarian reliance of teachemsch look like as a banking system
model of teaching. Students and teachers shoulev khat, both have the ability to
know and understand subject matters and contemmotateach without adequate
experiences. To say content can be learned outhalf manner is separating the

experience and the learning process.

Teachers need to be informed about the world whktadldents are coming from. It is
important for teachers to know the goals of studemich must be working toward its
accomplishment. The accomplishment of studentsisgdepends on the capacity of

teachers to interpret the goals which he or siMiking towards its accomplishments.

2.1.4 Street level bureaucracy theory on policy impmentation

Michael Lipsky through his book Street level bur@aigy: Dilemmas of the individual
in public services made several analyses on thavialr of Frontline staff in policy
delivery (Lipsky, 1980). Lipsky refers the Frondinstaff as employees who work
directly with citizens in terms of service delivefjhese street level bureaucracy are the

ones who ensure the implementation of public pedici
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The challenges is that these groups are supposeustoe policy implementation while

they face some kind of limited information and lied time to make some decisions.
Interestingly the rule for implementing some issdess not consider other factors like
environment, time or respective situation. The ienpéntation of the adult education
programme as stipulated in education and trainialicy require all education and

training institutions in the country to designatkih education centers, (URT, 1995).

The implementation of this policy requires the Rlioe staff like teachers in primary
schools, secondary school and other education emding institutions who are
supposed to put into action adult education prognanThe policy does not consider the
environment or the situations teachers are who rasponsible to implement are
challenging which kind of environment. In orderrspond this, this Frontline staff
developed some coping mechanism. They just simghéynature of their job and feel
they are doing their job well. Many policy implenmation literatures have put some
attention on this response of street level bureaycr Their attention is based on
effectiveness and legitimacy of many public pokci&ome street level bureaucracy

makes some discretion on implementing public pedici

In policy implementation approaches, top down awitdon up approach discretion
notion of staff is important. Some top down schelaelieve that, discretion is often not
welcomed (Davis, 1969; Polsky, 1993). Too muchréigson cannot reach the goal set
by policy, a staff can decide to pursue their owalg and sometime can be sabotaging
it, (Brehm & Gates, 1999). The bottom up schotargphasize on the effects of granting
discretions to street level bureaucracy and thgyeathat, street level is inevitable and
because street level face some limitation of resesulike time and money, there is need
to give them discretion (Maynard, Moody & Mushe2000). This is different to top
down literatures which require a street level buceacy be controlled in order to avoid
too much discretion. Through implementation thecidison of staff is what can decide
what to be done in the policy and what is cannotitsee because of the limitation of

resource, in ensuring implementation of adult edanafor example, some schools does
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not open center for adult learning program bec#uses are no classrooms, facilitators

and so on.

2.1.5 The nature of street level bureaucrats workrad pressure they face

You need to explain the behaviour of street lewalebucracy by understanding the
environment, there are challenging with in theiereising their responsibility. Many

issues facing street level bureaucracy are like;

Inadequate resources; the tasks which are supposegblement and the resources they
have are typically different. Inadequacy of resesrmay be in a different situation, such
as human resources, whereby some tasks need soffsevath exceptional ability or
knowledge to perform the particular tasks. You needpen adult education centers, but
unfortunately you do not have adult education f@&tdrs to run the program. So you
need to train other people to do that without fywdi cannot be in the position of

implementing that.

An ever growing demand for their services; in mainyes the government increases
services to the public to match the supply of theseices. Sometimes more services
are there and agencies get more money. The peessaiways there to increase the
services to the public, regardless of the manpoweprovide such services. After
opening an adult education center in some areabramgl positive impacts, other people
can be motivated and require such centers to labledted in their areas without

considering other factors which will help the gaweent to establish such centers.

Challenges of performance measurement; it is lmrdake any measurement on which
extent street level bureaucrat can be measureadw kheir level of performance to
implement a certain organizational goals. The megsent of performance is hard
because street level bureaucrat involves many pewplimplementing organization
goals, hence very difficult to measure their perfance. How can you know the
appropriate course of actions in activity whichatwe more than one person, it is very
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difficult. One example, is that, if 50 percent segs rate of street level bureaucrats are
successful in a certain program is difficult toiberpreted.

2.1.6 The behaviour of street level bureaucracy

Working conditions and nature of work is what shapeet level bureaucracy. The
street level bureaucracy responds to the challefagsg them by developing routines
and simplicity in order to reduce complexity whisblp them to control and managing
stress which resulted due to the nature of worksiByplifying the work the street level
bureaucrats manage to make policy by taking actasms decisions which correspond

with organization expectations.

Some actions of street level bureaucracy reasong fihem are listed below:

Rationing the services provided; street level bucests experience on services
influence the demand. Some of the rationing incdudenposing financial costs to
clients, time costs, providing information to clisnimpose psychological pressures,

employing some techniques and acting on streel leweaucracy biases.

Controlling clients so they cooperate with procedurthis shows the actions of street
level bureaucracy to clients. Cooperation and cbmf street level bureaucracy can be
achieved by ensuring full cooperation of proceduhech guide them in making some

decisions during policy implementation.

Managing and conserving street level bureaucrasources; there are ways to street
level bureaucracy in conserving time and resour¢esse are building slack time in
their days, shifting the locus of decision makilmgvihere the clients are absent and

transferring responsibility to others is one of weys to manage resources.

Managing the consequence of routine practicesetstesel bureaucrats take actions to
conserve, control and secure resource by coopgnraith clients. Through services they
are delivering to clients, street level bureauckasperate with clients in managing

consequence of routine practices.
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Lipsky intended to show how workers who ensure lcypamplementation experience
when they are working. His theory sets a new mot@y to study how policy are
implemented and the influence of street level bucescy. Other studies on policy
implementation conducted by Lipsky add little @sti on implementation and

accountability of the street level bureaucrats.

2.2 Empirical reviews

Adult education help to change adults in orderddbtter in managing resources so that
they can achieve social political and economic bWgraent. The socio economic
development can be achieved if individual persdieali which deal with human
problems and the society at large are well educa#ddlt education programme stands
in between adult learners, community members anidypmakers. It's the ability of
adult facilitators to understand what should beaf¥e for adult learners so that it can
change the think capacity of adults who aim to ommtf challenges. According to
Okafor, adult education stand as the only professihich assists adult learners in
efforts of learning. Adult education gives adule tknowledge of basic principles and

skills which can modify the learners’ attitudesnrmegative to positive (Okafor, 1991).

Development cannot be achieved in an environmermrevkhe majority of those who
made up the community are illiterate. The productsectors of the economy depend
the skills and knowledge of adults. Nzeneri in $tisdy observed that, it is because of
illiteracy which brought underdevelopment, instaillow income, poor health, low
productivity, high poverty and mortality rates (Meei, 2010). Because of globalization,
the world becomes a village, it is through aduliedion where stereotype ideas and
reduce prejudice, injustice, deprivation and opgites can be shattered down. This
means that, it through adult education where glpkealkce and harmony can be achieved
by investing in the education of adult people. Egrlobserved that, people who are
educated they know why they are supposed not toensakne prejudice comments

because they know the consequence of their comr(fesutisey, 2010).
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The accessibility of adult education in Tanzania baen practiced in different times.
The programme dates back before colonialism, dwaignialism and after colonialism.

2.2.1 Adult education during colonialism

Tanzania is the former British colony, after Sectddrld War Germany was defeated
and its former colony was taken by the British 821. The provision of education and
adult education in this period were less develogadi it was provided based to races in
order to divide Africans. Adult education duririgsttime was not meant for individual
development, but it was for colonial interest. @wél education during this time was

for facilitation of colonialism.
2.2.2 Adult education after Independence 1961 — 108

This was the time where adult education was mucphasized. The context this time
shows the increase high number of illiteracy, ramigaoverty, diseases and so on.
During this time, according to Nyerere, the rampaihpoverty were attributed to the
will of God, diseases were because of superstdiwh witchcraft and lack of necessary
skills for production (Nyerere, 1968). So in order address these challenges, the
emphasis was to invest in adult education who Heac direct influence of economic
and social development. Many efforts were takennduthis time, 1960s and 1970s. If
the actions taken during this time were sustaitieel situation in this country would be
different in terms of education. According to Kassahe influence of Nyerere on adult
education was vital in a way that, you cannot dscwith the development of adult
education without mentioning him (Kassam, 1973).

During the first part of the #Dcentury, the ideology of socialism increase iftugnce.
Socialist ideology takes adult education as undaipg attempts to change mindset of
many Tanzanians in order to build the independeciesy based on African hood. Adult
education was used as a mechanism to make adulesstand the policy of socialism

and self-reliance which was also stipulated in AeuBeclaration.
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This period also Nyerere came up with new poliéegseducation known as education

for self-reliance (Nyerere, 1968).

2.2.3 Adult education in the late 1980s up to earl$990s.

Though there were achievement of adult educatiothén1970s and early 1980, from
1980s the situation started to change. The goverhoteserved that, four decades after
gaining independence the country, number of pelopley in poverties were increasing
and Tanzania was among the poorest country in trelURT & WB, 2002: 87). The
reports show that, half population were unabledguae their consumption necessities,
in the country rich with natural resources. Accogdio UNESCO, between 2000 and
2004 number of illiteracy rate stand about 30.@&eetr (UNESCO, 2006).

1980s changes which took place in Tanzania and aléeeloping countries were not
based politically, but also an economically, cudtlyr and socially. This changes
influenced on education policies and adult educagpwogramme was one among
affected. After the collapse of the USSR and tlséng of capitalism many changes
occurred including education policies in generalthithis change, that's what guide
formulation of policies based on the influence dffedent documents which guide
formality of different policy documents like Strucal Adjustment Programme MDGs,
SDGs and so on are among of the documents whidateghie formulation of many

policies including education policies.
2.2.4 The perspective of accessibility of adult edation from other literatures

The education and training policy of 1995 is whaidgs the implementation of adult
education in Tanzania. This policy is the combiratof several policies which guide
education sector. It's through this policy where eanphasis on the direction of adult
education is mentioned and well explained (URT,5)9%lthough there is a policy
which shows the direction of adult education in Zama, but scholars call it as a sad
period of adult education it is in this period wledult education is demising. Centers

opened for adult learners, especially in primarigosts are less functionally because
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turn up is very low and primary school teachers @h®used as adult facilitators are not
responsible because there is no government inesntor the programme

Maoulidi in his study explained the context where policy and budgetary allocation is
quietly different. What the policy state and thadwallocated for the programme is not
matching. The fund allocated for adult educatioma$ enough to run the programme
(Maoulidi, 2004). The inadequate fund to run thegpamme led to insufficient
accessibility of adult education. This case hasb®®n in Tanzania only, but to other
developing countries. This is because, most of lmutget depends on donors who
consider their priorities. Donors create their idgaal confusion to those who receive
their aids (Levit & Alimasi, 2001). Most of eduaatial policies and other policies
determined by donors. Adult education programmelige a losing hand because the
focus of donors are on Universal primary educattmthey put their efforts in making
the MDGs successful by funding universal primaryaadion (Samoff, 2003). Although
MDGs and Education for All goals (EFA) are both coitted in eradication of illiteracy
but its practices are far to be reached at the dame The priority is for primary

education, especially in the Tanzanian context ¢B#dtne, 2006).

Absences of funding lead to inadequate of otheromamt learning materials and

learning infrastructure. It is that reason whichkesadult education programme run
inefficiency and face many challenges. Hussainisnskudy, Challenges and emerging
perspectives on adult education delivery in Nigediacovered that, in the rapid change
across the world, adult education implementatimedadifferent challenges. But mainly
the rise of fees for evening classes is one ofntlaén challenges to adult education
which become huge issues throughout the countrysgiin, 2013). Hussain study
discovered the following, inadequate of funding,jckhis due to poor budget allocation
at all levels, absences of accountability and parency to funds which have been
allocated for the programme and lack of mobilizatwehich led to few number of adult

learners are joining for the programme becauseetherlittle information on the

importance of adult education programs. Hussaio discovered an inadequate number

of adult facilitators to facilitate the programme.
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Cross conducted the study and found that, in Keéhgee is inconvenient schedules and
poor choice for the adult education programme imyr@entres. According to Cross, this
is among of the reasons which put a barrier to remifban adult who wants to join in
the adult education programme (Cross, 1981). Amoffuszernment report in Kenya
shows that, distance learning centres for adulnkya also discourage the number of
adults who wants to join in the programme (RepubficKkenya, 2007). For effective
learning, programmes need to be accessible, adequdtappropriate infrastructure put
in place that is conducive for the learners. Prergcbf adult education and literacy may
not be adequately equipped for the adult learmetsrims of how much there is for them

to read and write.

Study of Ngau on the situation of adult educationKienya discovered that, lack of
resources to run the adult education programmeésad the reasons which contribute
much in drop out of adult learners. According te #tudy, it was discovered that, 69%
of adult education center which was involved in $tisdy had no suitable building that
were supposed to be used as an adult educatiosradass, instead adult education
programme as classes were conducted in primaryokctassrooms and churches and
they were also using primary school furniture whiakre not suitable for them (Ngau,
1997). For the purpose of effective learning, thewest be infrastructure adequate and
appropriate for adult learners. According to Nganding adult education in Kenya is
one of the biggest challenges and affect the aitmktysof the programme. Those
responsible for adult learners, must ensure acokessach important materials of adult
education. The availability of learning materiafgldearning infrastructure is normally

inadequate and not functional which need the istetion of the government.

It is difficult to make a separation on policiedgoractices in adult general education.
The reason behind this is the closeness of pohdypaactices. But according to Mlekwa
the two are separable (Mlekwa, 1975). Mlekwa argined “... the fact that policy is

directly related to practice but the same cauti@s o be taken to avoid the conclusion
that since the two are related they must be thessarthere is distinction between policy
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and practices The distinction of policy and practices is maraticeable when what is
practiced is different to what stipulated in théio

It was discovered that, various studies have redetile mismatch between the policies
and practices in adult education. These studigsidacMlekwa (1975), Welle Strand
and Thune (2003) and Riske (2007). The Mlekwa stu@s conducted on adult
education policies and practices. The study inbestiwas to find out what extent adult
education policy in Tanzania was actually translaigo action with a focus on a
district. The study found that, though Tanzaniadtasng views on adult education there
was number of problems facing the programme andhwheed attention to address the
respective problem. The study also found money dvdte and allocated for the

programme was very less compare what was spetiegorogramme.

Adult education of 21th century faced with challeegThe negligence of government
institutions which deal with adult education is wiantribute to the loosing of literate
adults in the production sectors. The transfornmatad this country depends on
educating adults of this country, the achievemdntievelopment target in illiterate

society as said by the late president of NigeriaaUmusa Y’ardua is in a futile

(Maduka, 2010). Mlekwa also make the same obgervat his case study policy and
practice in adult education found that, the conaefpadult education was partially
understood, one group thinking of it as literacybtwsome function in it and another
group in fact the targeted group perceiving it a$iteracy without function. Such

conceptions of the notion of adult education appetao determine the way policy itself

was understood (Mlekwa, 1974).

Many studies which were conducted in 1990s fourdat, tthany adult centers were

already closed and not functioning (Bhalaluses@]120

22



2.3 Research Gap

Different studies have been conducted on adult &t which show how the
organization of the programme, the challenges fathe programme and how can be
made to ensure the accessibility of formal adulication programs. The increase of
illiteracy and poverties in rural areas is what traggered the study to be conducted
based on assessing the accessibility of formalt adlulcation programme in rural areas
in order to find if the programme is really perfongp like what the policy of education
and training of 1995 stipulating on issue of infafneducation basically on adult
education. This part of the study reveals thataithelt education programme exists, but
facing many challenges which lead to the ineffickerprovision of adult education,
absences of infrastructures, learning materialsk Iaf facilitators are among of the
challenges which facing the programme. Such kinctlallenges discourages many
adults to join in the programme hence the increddéterate adult who cannot meet the
economic, technological and political changes actbs globe.

2.4 Conceptual framework

Education and Training Policy, (URT, 1995) whichidgs the provision of education in
Tanzania Mainland puts major thrust in producingeaate society in which all people
can read and write and thus contribute to pers@uaial and economic development.
The policy state that “Non formal education andnirey serves a variety of learning
needs of different groups of youth and adults eagbpulation. The basic learning needs
of young and adult persons are diverse and may ek thmough various delivery
systems, such as informal education, the diffestages of adult literacy, evening
schools, libraries, correspondence, radio, telemisand other forms of media and
distance education”. The policy aims to ensure tbdicate level of illiteracy in the
country by providing adult education policy. Thepiementation of adult education
need the emphasis on providing learning materiats equipment’s such as syllabus,
books, ensuring availability the facilitator, acsiedity of infrastructure such as

classrooms, desk.
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The accessibility can be measured by looking oakitgy its indicators which show
accessibility, such indicators are increased numlmgér adult learners and centers,

proximity of centers, availability of facilitatoetc.

Figure 2.1 Conceptual Framework

* Number of adult learners and ACCESSIBILITY OF FORMAL
centers ADULT EDUCATION

e Adequacy facilitators
— * Number of adult centers

* Learning materials o
* Proximity of centers

e Learning infrastructures
* Number adult learners

* Number facilitators

INDEPENDENT VARIABLES (IV) DEPENDENT VARIABLE (DV)

Source: Researcher initiative

Dependent variable of the study is Accessibilityfarmal adult education which can be
measured by looking its indicators which are thenber of adult centers, the proximity

of centers, the number of adult learners and timebaw of adult facilitators.

Independent variables of this study are measuredfabtors which influence the
accessibility of formal adult education which atee tnumber of centers and adults

available, Adequacy facilitators, Learning matexiahd Learning infrastructures
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Table 2.1: Variable and their Measurement on accesslity of adult education in

rural areas
Variables Measurement Source of Data
Availability adult - Examining whether there are - District Education Officer

centers and learners

centers designated for adult
education programme

Looking whether there are a
number of adults enrolled in
formal adult education
programme

for Adult Education (DEO-
AE)

Ward Education
Coordinator (WEC)

Learning materials an
equipment

Looking whether there ar
curriculum or syllabus books
and other learning materials

District Education Officern
for adult education (DEO}
AE)

Facilitators

Adult learners

Adequacy facilitators

there ar
of adu

Looking whether
adequate number
education facilitators

=

@D

District Education Officern
for adult education (DEO}
AE)

Adult learners

Learning
infrastructures

L
ooking whether there are
classrooms, desks and other
infrastructure

Ward Education
Coordinators (WEC)

Facilitators

Adult learners

Source: Researcher initiative
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CHAPTER THREE
RESEARCH METHODOLOGY
3.0 Introduction

This part analyses area of the study, researclymedi the study, sampling methods,
data collection methods and tools as well as thaeis of validity and reliability. In
addition, it focuses on the how the data were @ealypresented and processed.

3.1 Area of Study

Mvomero District Council is among the 6 councils Morogoro Region other are

Morogoro, Kilosa, Kilombero, Ulanga and Morogoro heipal. The district is bounded

as follows; to the North is Handeni district, toetltast Bagamoyo, to the South
Morogoro Municipal and Morogoro district, and toethVest there is Kilosa district.

Mvomero district is found located North East of Mgoro region between 8000 and
10,000 Latitudes South of Equator and Longitude®Y and 28022 East the size of
this District is the total area of 7325 k.m. Sq.

3.2 Research Design

This study assesses the accessibility of formaltastiucation in rural areas during a
time of the study a researcher opted to use cadg design. The case study design was
adopted because it focuses on the particular casdsit's able to provide some
generalization or conclusion, in other words thgedive is to view the social object as
a whole. It provide detail information’s, which még useful for policy decision, its
flexible with respect to the collection methodg. iall methods of data collection are
useful to case studies; it can extend to any diroansf the topic to be studied; it may
be conducted in practically in any kind of sociattimg; and it is a highly fruitful
approach for the purpose of the group or procesdysis as against the analysis of
individual traits (Krishnaswami, 2002).
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3.3 Target population

A research population is generally a large coltetctf individuals or objects that is the
main focus of scientific query. The targeted popataof the study was government
officials in Mvomero district specifically from thdepartment of education, such as
District Education Officer for the adult educatiggrogramme, Ward Education

Coordinators, adult education facilitators and ataarners.

3.4 Sample size

The researcher selected 23 respondents, wheregfiosipp were 5 officials from the
department of education who are District educatifiicer for adult education and four
Ward Education Coordinators from Mvomero, DakawadalMand Mzumbe, a second
group were 4 adult education facilitators from faenters mainly Kinyenze, Vitonga,
Mvomero and Dakawa and the last group were 14 &slulbers who was participated in

focus group discussion.

3.5 Sampling Technique/procedure

The sampling method of the study was purposive sagypwhich give the researcher
chance to take information based on the charatitsrisf the population that are of
interest and will best enable the researcher t@ggtvers on research questions. For the
nature of the study, which is qualitative resegaiposive sampling are used as the way
to assess whether the phenomenon of interest eRistposely sampling was used for
officials like District Education Officer for adulteducation, Ward Education
Coordinators, facilitators and adult learners.
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3.6. Sources of data

The data collected in the field were from two sest@rimary and secondary data.

3.6.1 Primary source

Primary data were collected through semi-structunegrviews and focus group

discussion
3.6.2. Interview

Is two ways systematic conversation between anstigegor/researcher and informant/
respondent initiated for obtaining information kelat to a specific study (Krishna
swami, 2002). It involves not only conversation bigo leaning from the respondent’s
gestures, facial expression and pauses and hisoament. Personal interview was
conducted to the respondents in order to obtasthéand information. The researcher
used to guide questions in order to make surealhasues are discussed. The technique
enabled a researcher to meet with respondentdddeee and understand their feelings
on the issue during conversation. The answers ¢o ghestions posed during the
interview were recorded by writing down either digrithe interview or immediately
after the interview. Also District Education Officel Ward Education Coordinators and

4 adult facilitators were interviewed.
3.6.3. Focus group Discussion

Basing on the nature of the study where adult Exgrmust be part of the study, the
researcher optetb use focus group discussion with adult learnersrder to simplify
the work because mainly they were supposed to anssemon questions. So in order
to know their difference views focus group discassivas the best methods chosen and
simple compared to other methods. Two focus grasgudsion consists 7 in two centers

visited by a researcher was organized and conducted
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3.7 Secondary sources

Review of the published and unpublished literat@specially those considered more
relevant and pertinent to the research problemagasssed from different sources i.e.

books, records and internet sources.
3.8 Data analysis

Data analysis means the critical examination of desembled and grouped data for
studying the characteristics of objectives underdtudy. Content analysis was involved
to analyse responses from interview and focus gmigpussion due to its narrative
nature, and data will be transcribed from audie tegrorded from the discussion. From
content analysis, themes was established basddeabijectives of the study.

3.9 Validity and reliability of the data
3.9.1. Validity of the data

This ensured that the interviews focused on thi topder investigation and the purpose
of the study was clearly explained to the respotddamd issues of concerned were
resolved satisfactorily. The procedure of the witaw was explained to the respondents.
Lastly, respondents were assured of anonymity amdfidentiality, especially their

names to appear in the text. This encouraged fesskduring the interview.

The above steps ensured that the multiple sourfcdata collection, such as literature,
interviews and focus group discussion were coratlatnder conditions and in an
environment acceptable to the respondents andfdinerensured that the process and

findings was truth worthy and valid.
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3.9.2. Reliability of the data

The anonymity and confidentiality of the respondemas ensured so that they were able
to provide information for use strictly for the pose of the study. A rapport with the
respondents was successfully established duringrleninary fieldwork study. Here
the researcher began to build a relationship ofttmith the respondents, and the
credibility of the study was reinforced.

3.10. Ethical consideration.

The study observed ethics in all stages. They vedepermission from the Vice
Chancellor of Mzumbe University and director of Niwero district council where the
study was conducted. During data collection, radpats were informed about the
objectives and benefits of the study; also wasdbasked for their consent and assured
of confidentiality before data were collected thiscouraged the provision of required
data. Also the study ensured respondents weretedlbased on their criteria regardless
of their race, gender or education background.
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CHAPTER FOUR
PRESENTATION AND DISCUSSION OF FINDINGS
4.0 Introduction

This chapter presents the data collected duringstibdy analyses and discusses
the findings from the area of the study. The redeéindings were analysed and
interpreted in relation to the specific objectivesl related research questions of
the study. It therefore discusses the researclinfys focuses on thessessment
of the accessibility of formal adult education irvénero district as part of the
implementation of education and training policy Tanzania. The research
findings will be based on identifying formal adwénters available and their
actual enrollment levels, examining the adequaayltddcilitators, examining
the accessibility of learning materials and leagnimfrastructure and finding out
the role of government officials in Mvomero distrie enhancing accessibility of

formal adult education programme.
4.1 Respondents Characteristics

Respondents’ population is described with the itmb@n of knowing whom the
researcher conducted interviews and focused gragpuskion. The demographic
characteristics of respondents were elaboratedsimglage category, sex category and

education level category.
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Table 4.1 Characteristics of respondents

Variables Frequency Percentage (%)
Sex category

Male 15 65
Female 08 35
Total 23 100

Age category

09-30 14 61
3040 04 17
40-50 03 13
50 and above 02 09
Total 23 100

Education Level

Adult learners 14 61
Diploma 06 26
Degree 03 13
Masters 00 00
Total 23 100

Source: Field Data
4.1.1 Age category

The age of respondents interviewed and participatddcus group discussion in this
study ranged from 09 - 60 years old as shown inTihlgle below. It was noted that,
according to this study, the majority of respondentere aged below 30 years (61%),
followed by those respondents with age group ofi@Qrears (17%), followed by those
with age group between 40-50 years who constit(it88), and Respondents who were

at the lowest years ranged above 50 years anccthesgituted (9%).
4.1.2 Sex Category

The intention of involving sex category in this dgyuwas to make both genders
responsive and well participated in this study. &xding to this study, total respondents
were 23 constituted by 15 male (65%) while the fiemeas 8 (35%) as illustrated in the
Table above. The variation of equity was due toilabdity of respondents whereby
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male were more available than female, especialschools where | conducted focused
group discussion. Nevertheless, there was no glifatence between the number of
females and males involved in this study. So tlkeascher found it sound to involve all
the two common sex categories in order to gehallrequired research information. It is
therefore precious to conclude that the researchneigender biased in the case of this

study.
4.1.3 Education Level category

The intention of the researcher to consider theatin level of the respondents in this
study was to get detailed and an experienced viewheir understanding about formal
adult education. The researcher decided to intennelividuals referring to their levels
of education that was from those who are adulnkera; adult education facilitators and
government officials responsible in the implemdotat of the adult education
programme in rural areas. According to the resednatiings, it was noted that,
respondents who were attaining adult education rarome (adult learners) were 14
(61%) of all respondents. Respondents who attaangiploma were 6 (26%gnd lastly,
respondents who attained a bachelor degree wet8%)( Therefore, according to the
findings of this study on the education level af tlespondents, it was distinguished that
the majority of respondents interviewed were atedtners who were 14 (61%). It was
also noted that, respondents who attained Diploreee s (26%) respondents and
respondents with bachelor degree were 3 (13%). Saritynall classes were fairly

represented based on the nature of the study.

4.2 Formal adult centers available and their actuaknrollment levels in Mvomero
District

The researcher identified the formal adult cengafgilable and their actual enrollment
levels in Mvomero District. The target of the studgs to identify whether the district
has formal adult education centers and their actuahber of enrollment as part of
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ensuring accessibility of formal adult educatioroggamme stipulated in Tanzania
education and training policy of 1995.

The researcher found that the programme have bswblished in some learning
institutions, especially in primary schools wheoeng of the primary schools within the
district have formal adult education centers. Adaag to one of the government official
from the department of education the programmenmnwa as “Mpango wa Elimu ya
Msingi Kwa Walioikosa (MEMKWA)” in English as Speti primary education for
those who missed it. The programme are offeredvim ¢ategories based on age and

needs of adult learners.

First category is adult aged 9 years to 13 yeatstbis group involves children who
drop out of school and those who failed to be éadoin primary school on time, they
are learning to read, write and count in Swahigytrcall it three K means “kusoma
Kuandika na kuhesabu”. After one or two years tlo@k their competency and because
some drop out of schools they can adopt the legr@asily, so they give them standard
four examination and those who pass the examinahey join standard five with

formal primary school.

The second category is adult aged 14 years to 4&ym this group they are few adult
learners, they join adult education center aimmdgriow how to read, write and count
also to get some skills which can help them to thegr challenges. In this group adult
facilitators, consider the needs of the adults thase what are the informal skills they

have.

The researcher found that, the programme have ésablished in different parts of the
district, some wards has one or two centers ansome wards there are no centers
designated for adult education. The researcherdfdbe distance from one center to
another center is very long and many places lethout adult education centers
designated to enrol adults who need an adult edumcatogramme. Mvomero district

has 25 wards and out those wards there are 13 lfadné education centers established

in different primary schools.
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The number of enrollment is categorized into twaegaries, category number one
consists 352 formal adult learners, male 146 anthfe 206 and category number two
consist 719 formal adult learners, 107 female ab@ ®ale. For both category male
adult learners are 758 (%) while female adult leesnare 313, the total number of
formal adult learners enrolled in the district acling to the government officials stand

by 1071. The table below show summary of adultiees in Mvomero District.

Table 4.2 Number of formal adult learners in Mvomeo District

Adult learners Frequency Percentage (%
Male 758 71
Female 313 29
Total 1071 100

Source: Field data 2016

The policy requires all education and training itngbbns in a country shall designate
center for adult learning, but the researcher fotlrad few centers have established in
some wards and many education institutions withidistrict is yet to establish adult
learning centers. There are few centers of formaltaeducation in Mvomero district,
government officials asked why they did not opentees in all education and training
institutions as stipulated in the policy, they s#idt, there are little initiative among
community members, local leaders and governmentiaff toward adult education
programme. It is very rare to find in any local nieg discussing about the importance
of adult education. What they know is only formdueation from primary school to
university, they do not see any chance for aduhie @id not follow a formal primary
school to succeed in education. So, joining forltagducation is like losing directions.

One official on responding to this said that;

...huku watu wanaona kujiunga na elimu ya watu waznnkupoteza muda,
kama mtu alishindwa kujiunga na shule utotoni haavaha kumsaidia zaidi ya
kulima, (...the residents of this place thinks joining anladducation programs

is just kidding and losing their time; if someoral to get an education during
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his/her childhood they had nothing to do with hier/mrather than engaging in an

agricultural activities).

These are perception of people toward adult edutgiogramme in many parts within
the district. So, according to this government aidli opening center in such

environment will be wasting time.

The numbers of centers and adult learners are rietive district because there are few
resources to run the centers. The government aifian the district were complaining of
lack of learning infrastructure and learning matsrito establish centers. One of the

government officials said that,

...huwezi anzisha kituo cha watu wazima bila kuwaselaemu ya kuwaweka
wanafunzi au vifaa vya kuwafundishia, madarasa yales za msingi
tunayoyategemea hayatoslfi..You won't establish an adult education center
without having a place to accommodate studentsnileg materials also our
primary school classroom are not enough thougheped on them).

The government officials in this context believeeythcannot open centers without
assurances of classrooms and learning materiali Some areas where primary school
classrooms is not enough to accommodate adultdesarand no learning materials the

government does not open adult learning centeerdézss of the need of the area.

Also the researcher found that, because of fewstbeus of adult learning centers there
is a long distance from center A two center B. Dgrfocus group discussions many
adult learners were complaining on long distaneg flace as they supposed, to walk for
more than two hours to attend school. One of th@tddarners complained in the
discussion that,

cha jirani, kuna wakati siji shuleni kwa sababuuyehovu (...Coming at school;
| used to walk more than two hours because | amdiin the neighbor village

and sometime | do not attend at school becauseedhess).
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And because of the long distance, some adults duovf school, according to one of
the facilitators who said that,

...wanaanza wakiwa wengi wakati wa mwanzoni lakirdirkasiku zinavyo
kwenda wanaachia njiani. Nadhani inatokana na uchea umbali wa kila siku,
(...At the beginning; many of them responding posiiwbut as time goes on the
number of drops out increases. | think it is beeanfsthe long distance they are

walking daily).

The establishment of adult education centers dependhe need of the community to
join in adult education. A community which lacksaeness on the importance of adult
education programs need first to be informed of ithportance and opportunities of
getting adult education. This will motivate adutigoin in the programme. According to
Tores adult are the ones who are disadvantageg gtioely are poor, illiterate and care
givers. They are making important decisions onrthis, especially economically and
politically (Tores, 2003). Also Nyerere contributéd this when he said, because
changes and development can be driven by adultsjrtportant for the government to
help adult to develop themselves through adult atme. Adult education will help
them to decide for their future (Nyerere, 1978). &hucating adults is to help the
country to bring changes and development. Thoughagsertion from the literature, it is
important for government officials in the distrighd other stakeholders to change the
mindset of the community toward joining the adwltieation programme. This will help
the community to understand the importance of aglditcation and it will increase the
number of centers and enrolment of adult learnerapare to the actual number of
enrolments in the district currently. The researdoend out that, the majority of the
respondents understands the technological develutpraeonomic, political and social
changes across the global which need every indaigheluding adults to learn more to

meet such changes.
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The presence of good infrastructure stimulates naauts to join in the adult education
programme. Many adult education literature agréeas, tgood environment for adult
learners boost attendance. The researcher foundfttfae primary school environment
could be good and accommodate for adult learniensyuld be easily to the government
officials to open adult education centers. Accogdio Karani among the factors which
influence drop out of adult learners from schoothe lack of learning infrastructure
(Karani, 1996). The government need to invest murchnfrastructure in order to
increase the number of enrolments to adult learfdrs department of adult education
in the district cannot open centers in an enviramnvehere there are no classrooms or

there are no environment which can accommodate a€niers.

Lastly, it is important for government to increatbee number of centers using the
opportunities they have to avoid long distance froamter A two center B. The
education secular number 5 of 2009 requires evestyiad adult education officer to
work with primary and secondary education officéos coordinate adult education
activities (URT, 2009). It is through this coordiloa, the officer responsible for the
adult education programme can be able to know wkidhcation institutions in the
district can be able to designate centers for aghldication programs. One government
official in the department of education said thhg&re is no any secondary school in the
district which has organized adult education atiéigi This is out of what the policy
instructs and it also leads to many adults failiagget adult education because of the
distance of one center to another center becautdegiroximity of centers. Based on
the understanding of what is adult education, prymend secondary schools would
enrol many adult learners. The absences of adultatihn in secondary schools and a
few centers of the adult education programme iswi@t education and training policy
of 1995 and the current education policy of 201)lasizes (URT, 1995, 2014). This
does not help people as expected by the publicevpemary and secondary schools
would be agent of adult education programme. Rynand secondary schools in
Tanzania would be a good example of the implememtaif education policy but the

results reveal opposite.
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The government is struggling to ensure individuad aational economic growth, but
without investing in education it will be hard fure government to achieve what are
intended to achieve. The government can achievecdiidm for All goals (EFA),
Millennium Development Goals (MDGs), Sustainablev@lepment Goals (SGDs),
Development Vision of 2025 and the National Stratéy Growth and Reduction of
Poverty (NSGRP) — MKUKUTA by enabling out of schochildren and adults to
acquire the necessary education. Adult educasoone of the important education
which the government need to invest much. The gowent officials in the district need
to increase the number of adult education centegdsimprove the environment of the
Centers in order to boost the number of enrolmehtadult learners form the actual

number of 1071 adult learners in Mvomero District.
4.3 The adequacy of adult facilitators in Mvomero [strict

The researcher's aim was to look on the adequaagwf facilitators in the district. The
researcher found a lack of adequate adult educé&ichtators in the district, and the
education department decided to use primary schemthers as adult facilitators.
According to the government official in the depastihof education, said that, the lack
of adequate adult education facilitators reducectqeacity of the district to open many
adult education centers in different areas wheeeetlare needs of adults who wants to

join for adult education programme. In the intewithe official complained that,

...tuna uhitaji mkubwa sana wa walimu wa elimu yawwagzima. Sehemu
nyingi tumeshindwa kufungua veto kwa sababu hawganu (... the need of
adult education facilitators is very high, and vedefd to open new centres in

some areas because of the lack of facilitators).

The researcher found the district had only 8 itatdrs according to the records in the
department of education. Six out of them are waykinlunteers who are not trained to
teach adult education, so in other word they ateedacated adult education facilitators.

The table below shows the summary, number of alultation facilitators.
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Table 4.3 Number of adult education facilitators inMvomero District

Adult Facilitators Frequency Percentage (%)
Facilitators 02 25
Volunteers 06 75
Total 08 100

Source: Field data 2016

The number of adult education facilitators is fewmnpared to the need of facilitators.
The need for adult education facilitators in thstrlct is very high because many adults
want to join in adult education fail to do so besauhere are no facilitators. Many
centers in the district use primary teachers tohtesdult learners. It is only two centers
which use competent adult facilitators, other centese volunteers who are form four
leavers volunteering to teach adult learners ahdratenters are using primary school
teachers who are willing to teach adult educatearrers. They are doing that expected
to be paid some allowances in the end of the mahibh are Thirty thousand Tanzania
shillings according to one primary school teachboweach adult classes. Some primary
schools lack enough teachers which force the sshmotlose the center, according to

one government official who said that,

...kuna vituo tulivifunga baada ya kukosa walimu, lsababu shule nyingi za
adult centers because of absences of teacherstitmajpschoos are found in

the interiorwhile they have scarcity of teachers).

As explained by Hussain in his study lack or inadgg number of facilitators constrains
the effective provision of adult education. The ys@mn of adult education was
ineffective in Nigeria due to lack of sufficient cdircompetent facilitators to run the
programme (Hussain, 2013). The government poligfesthat, “existing education
system has no provision for the training of teashgpecifically for adult education. The
institute of adult education offers certificatepldima and advanced diploma courses in

adult education.
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Successful trainees become adult education codolisat the regional, district and
ward level” (URT, 1995). It is the time for the gogmment to implement the policy to
ensure the programme run smoothly having trainedt adiucation facilitators. Adult
and non-formal education medium term strategy df022011 up to 2014/2015 state
that, the government plans to make recruitmentteaiding to 13,175 adult facilitators
by the year 2012 (URT, 2010). The impact of theatsggy in rural areas such as
Mvomero is ineffective. If the number of the fatdtors as explained in the strategy
would be employed it could reduce the number ofltaglducation facilitators in the

district.

Using volunteers and primary school teachers tohtean adult education programme
contradict the national policy on education whiefuires adult facilitators to get special
education, whether certificate, diploma or advandigioma from the institute of adult
education which give such programme. Adult educalike any other education need
competent and professional teachers with knowlamlgdiow to handle adults’ class.
Adult learners need special care, according to @nthe government officials in the
district who said that;Wanafunzi wa elimu ya watu wazima wanahitaji mttaatam
wa kuwafundisha kwa sababu ufundishaji wao ni wiautt’ (Adult learners need
professional facilitators because their teachinghowology is quietly different from

others).

The study found the need to hire competent adaltifators to handle adult classes.

4.4 The accessibility of learning materials and leaing infrastructure in Mvomero

district

The researcher's aim was to look at how the basjairements for adult learning was
available in the district. Learning materials swshbooks, curriculum or syllabus and
learning infrastructure like classrooms and desksvary important in influencing the
accessibility of adult education programme. Thseaecher found lack of such resources
in the district. And in some areas there are aleseraf infrastructure and learning

materials.
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4.4.1 Lack of equipment and materials for formal adlt education programme

The researcher found from all respondents expresisedlack for equipment and
materials for formal adult education programme. &geipment and materials which the
programme lack are like books for adult learnetsengby there are no special books for
adult learners, adult learners are using books lwhre prepared specially for primary
school pupils which are different with their ceium or syllabus, one adult facilitator

responded this,

Hatuna vitabu maalum vya MEMKWA, vitabu tunavyotunmi vile vya

wanafunzi wa kawaida wa shule ya msingi, utaratimataka hawa wawe na
vitabu vyao maalum maana elimu yao ni ya tofautkgaaida,(We do not have
special books for this program, the books we use far primary school
students’, the procedure require MEMKWA studenthé&we special books of

their own because their education is quite diffefeom primary education).

The programme insufficient of books was observedmany areas visited by the
researcher. In all centers visited by researchenptains were the same. This is
irreverent to education and training policy whigguire the government to distribute
adult education training equipment and materials.

The policy state that,the government shall give incentives to local deggpduction,

procurement and distribution of education equipmamd materials”(URT, 1995). The

implementation of this government policy is futitethe district. There are no books for
adult learners in all centers visited by the red®en. Irrespective of all government
efforts to improve adult education it cannot flehriif the government is failing to
supply books, there is the need to make an extersidibrary services close to the
programme to improve adult education. As explaibgdCameron and Dodd in their
study in 1970, supplying enough learning mateiigMery limited to the general public
and the supply never met the expanding educatistesy (Cameron & Dodd, 1970).
According to Kassam, Tanzania in the past was &bléuild rural libraries, rural

newspaper and other learning materials, (Kassai#8)19
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But the current situation is questionable. The piyveeduction strategy can be achieved
if the ground for sustainable development will tgiace the time we increase and

improve levels of education in the country, (URT03).

The researcher also found the adult education ganogne to also lack curriculum or
syllabus which supposed to direct adult facilitatbout what they are supposed to teach
and not to teach. The syllabus is the guidanceadfitator about the programme. All
adult facilitators the researcher interviewed weoenplaining about the inability to
access formal adult education syllabus. This wa® alonfirmed by one of the
government officials in the department of educationthe district who said that,
“Hatuna miongozo ya kufundishia, kwa hiyo walimunatumia uzoefu na miongozi ya
kawaida ya wanafunzi wa shule ya msingiWe do not have teaching syllabus, adult
facilitators use their experience and primary stisgthabus).

To teach adult learners without adult syllabus ocedoapacity for provision of quality
adult education to adult learners. The governnpahty on the adult education state
that, “adult education and training shall be recogth, promoted, strengthened,
coordinated and integrated with formal educatiah® integration of the programme
must be through the syllabus so facilitators whakwia environment which lack such
important materials can fail to achieve the govesntis goal on adult education. Many
respondents complaining the lack of syllabus andkboas one of the obstacles to
attaining best education for adult learners. As yr&tndies conducted in different parts
of the continent, it prove that many adult educatenters lack learning materials for
adult learners. Inadequate funding to buy adulnieg materials as revealed by Hussain
in his study has led to many centuries, which lagkh important materials provide
inequality education for adult learners (Hussalil3®). Absences of important learning
materials discourage adults to be enrolled for ghgramme. The absences of such
materials show the ineffective provision of formatult education programme.
According to Merriam and her fellows, formal adeattucation is a structured learning
that takes place in an education institution antias a curriculum with credentials
(Merriam, Sharan, Brocket & Ralph, 2007).
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So this kind of running adult education withoutrazulum shows insufficient of what is
supposed to be formal adult education. The govenhmeed to ensure all centers have
access of curriculum and other necessary mateoaladult education programme in

order to give credential the programme and thisinfluence enrollment to adults.

4.4.2 Absences of infrastructure for formal adult ducation programme in the

district

The researcher found that in many centres visaell Hesignated infrastructure for the
adult education programme and some have no aagdsarhing infrastructure. There
are neither classrooms nor desks for adult learimiesome centres. In some centres,
adult learners share classrooms with primary scipogils. The scarcity of learning
infrastructure influence drops out of school of mawlult learners. Some adult learners
are more aged compare to primary school pupilssheoing classrooms with them is
inappropriate. One respondent who is an adult &anrs response in a focused group
discussion said that,..tunakalishwa na watoto darasa moja.... hii dharauatoto
wenyewe kama wadogo zetufwe are sitting together with children in the same
classroom... this is ridiculous, these children akely to be our young brothers and
sisters).

Many places in the district lack such importantrasfructure for adult learners. Using
primary school premises remains an option for athatners. In some places primary
school classrooms are not enough hence they studigra tree in one of the centers
visited by a researcher. Many research conductethan1970s shows that, primary
schools were used effectively as adult centersien1970s. Primary schools chosen as
adult education centers were offering their classr® and their teachers were used as
adult facilitators, (Kweka, 1975; llagi, 1977). Thecrease of enroliment in many
schools, shortage of learning materials and ovdangrof teachers was among of the
factors which affected the provision of adult ediccain many areas, (Kweka, 1975;
llagi, 1978; Kassam, 1979).
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The current situation has no difference of whatpesmed in the 1970s, as using primary
school premises remain the challenge to the pmvisi adult education programme in
the district. Shortage of classrooms due to thesame of enroliment in many primary
schools, overworking of teachers and shortagearhleg materials affect the provision

of adult education.

Some adult education centers lack both classromahslesks, in Vitonga Primary school
in Mlali ward where they have a center for acudtication there is neither classrooms
nor desks, the classrooms for primary school pugiés not enough to accommodate
adult learners. Respondents in this center weregtaoning how they are studying under

trees and sitting on the stones, one respondectectthat,

Tunasoma chini ya mti na tunakaa kwenye mawe, waiatvua hatuji shuleni.
Inatuathiri sana kwenye elimu yetu, tunaomba seriaaidie (We are studying
under trees while sitting on the stones, duringfedli we do not attend school.

This affects more our educational progress, wednllea government assistance).

These are poor environment for adult learners hait facilitators. Lack of classrooms
and desks for adult learners discourage many &sribers and drop out school. Many
literatures have extensively discussed on the itapoe of infrastructure to adult
learners. Many studies conducted in the 1990s fofardexample, that the majority of
adult basic education classrooms was no longettituring and this lead to many adult
learners drop out of school. According to Karahgugh there are many factors which
influence the drop out of school to adult learnkxsk of learning infrastructure is one of
the reasons of the increases of drop out of scfiwatani, 1996). Number of adult
learners who are enrolled in different centersfenecompared to numbers of adult who
wants such education, and this may be due to absen€ infrastructure. The
government as stipulated in the policy must enstire accessibility of such
infrastructure to motivate adult to join in the gramme. Education infrastructure is one

of important instrument in education motivation.
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4.5 Role of government officials in enhancing accability of formal adult

education programme in Mvomero District

The researcher was interested to know the roleocgemment officials in enhancing
accessibility of formal adult education programmeJvvomero District. In response to
this question, the researcher identified roles oWvegnment officials to enhance
accessibility of formal adult education programmighim the district. The researcher
found government officials engage in two main rpfest they ensure accessibility adult
education by opening centers in areas where theraeeds, second, they are finding a

solution by addressing challenges facing formaltastilucation programme.

The researcher found that, on the ensure of atidysiof formal adult education
programs, the government officials from the departtmof education with assistance
from the local government authority do door to doensus in every year in November
where there are identifying children who are agedugh to join primary schools and
not yet joined the school. Those who are aged dnémgpin primary school they have
to be registered and join the school in startinguday next the following year. Through
November door to door census, it is where governro#itials discovering adult who
are not yet educated and they are emphasizing thgomn adult education programme.
This census also helps government officials to wstdad the needs of adults who are
interested to join adult education and what kineéddéication they want so that officials
find issues like materials and adult facilitatodsomwill run the programme according to
the need of adult learners. Another issue is tgayernment officials from the
department of education participate by invitationai different village assembly where
they emphasize villagers on the importance of agldilication. Through this emphasize,

those who interested register for programme.

Government officials also use Non-Government Omgation (NGOs) advocate the
importance of adult education which encourages lpedp be interested in the

programme. One of the NGO which involve in the camp within the district is
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SAWA, this NGO engage in different activities tovadate on the importance of adult
education in Mzumbe ward according to one of theegament officials who said that,

Kuna taasisi zinatusaidia kuhamaisha watu kujiumgaelimu ya watu wazima,
kwenye kata yangu kuna taasisi inaitwa SAWA in@sagédsaana uhamasishaiji,
(We have institutions which motivate people to jatult education programme,

in my ward there is institution called SAWA it isidg a wonderful job).

It is through these NGOs where government officeatgphasize on adult education in

rural areas.

In these findings, government officials’ main radeto find adult who are not educated
and then open center for adult education on respectthe need of the area, the
government officials have managed to establish duit @ducation center at least in
every ward within the district. This helps to redulliteracy and help citizens to handle
with challenges. The need of adult education istadtelp people to be educated only,
but its aim to help citizens to meet with challehgeaging in the world politically,
economically, socially and culturally. Non-govermmerganization has increased its
influence in many affairs which should be done bhg state where it interfere to find
solutions, government officials get NGOs supportitenimplementation of the adult
education programme within the district, in othesravthe researcher can describe this

as NGO influence government officials to perforraithioles.

A second main role of government officials in enting accessibility of adult
educations within the district is to address clmagjés which face the programme by
looking for solutions. As identified by all respards in the study, adult education
programme faces many challenges like absencedratiructure, lack of materials and
equipment’s, lack of adult facilitators and so ¢ime government officials within the
district main role is to find a solution in order énsure accessibility of adult education
programs. The researcher interested to know th@g m addressing programme
challenge, their response to this question was thaty look for alternative if first

alternative is failing, for example, the programha@es no infrastructures like classrooms
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and desks, so what they do is just look primahosls which has enough classrooms
and borrow classrooms which use as centers fot aduktation, through this alternative
they manage to open many adult centers within isteict even though they do not have
schools for adult learners. Also in some areas tis&yborrow churches building where
they use it as classrooms. One of the governméictadé said that;’kuna sehemu kuna
mabhitaji ya kituo lakini kwa kuwa hakuna miundo mbinatubidi tutafte namna ya
kuwasaidia hilo eneo”(There are places which need center but becausiowet have

infrastructures we look for alternative to helpttheea).
Another officials said this on regards to absermmfesnough adult facilitators,

Tunawatumia walimu wa shule za msingi kujitolea fkendtisha kwa ahadi ya
kuwapa posho mwisho wa mwezi...posho zao ni elfatitial (We use primary
schools teachers to volunteer teaching adult learméth promise of paying

them allowances.....their monthly allowances areytirousand).

Formal adult education challenges need governmiictats who are responsible and
who can take actions towards the problem. The rekeafindings, found that Mvomero
district government officials especially form thepartment of education who are
responsible to ensure the accessibility of adulication try to play their role in

implementing the programme. Their performance il leavironment is what can make
the programme survive. The government officialsdnée be supported by central
government by ensure budget submitted by the depattto the government is full

considered. Without financial support their strgiglin vain.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND POLICY IMPLICATIONS
5.0. Introduction

This chapter will summarize the entire researchkwaoncluding what have been

discussed in the research objectives and suggelsty pmplications.
5.1. Summary of the Study

The study assessed the accessibility of formaltastiucation in rural areas the case in
Mvomero District. The study aim was based on agsgssvailability of adult education
centers and learners, adequacy of adult facilgatrailability of learning materials and
learning infrastructure and looking at how governmefficials enhance of the
accessibility of adult education in the districhelTstudy used structured interviews and
focus group discussion during data collection. Theposive sampling selected 23
respondents where 5 respondents were selected gmrernment officials in the
department of education in the district, 4 adulicadion facilitators from four wards and
14 adult learners. Data used content analysis glutata analysis and presented the

findings through text and narration.

The findings reveal that, the district providesatult education programme in a few
centers where there is a long distance from ongecém another, and actual number of
enrolments stand by 1071 adult learners curreriitye programme lack adequate
facilitators where there are only 8 facilitatorsiming the programme and 6 out of them
are volunteering in different centers. The studynfdb also programme lack learning
materials and learning infrastructure were in alhters visited by the researcher lack
books, curriculum and in some centers there arthereclassrooms nor desks for adult
learners. Government officials in the district toyensure the accessibility by finding
solution to the challenges facing the programnke, éistablishing centers in areas where
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there no centers and using primary school teacsefacilitators in areas where there are

no facilitators.

There are some needs of the government to put erophasis on the programme. The
policy requires all education and training instidas in the country to designate adult
centers, but few institutions implement that, tlevegnment must ensure also in the
policy stipulate on how different learning instiais must coordinate the
implementation of the programme and there is tleelne engage other stakeholders like
private and civil society organization in the implentation of the programme.
Education can bring changes and development witinwesting in education, especially

in adult education it will be difficult for the gevnment to realize its development plans.

5.2 Conclusion

The study observed that, the accessibility of fdratault education in Mvomero district
remains inadequate as some areas has alreadyisrstdbhdult education centers while
other areas not yet established adult educatioterenhe policy requires all education
and training institutions to designate adult ediecatenters, but the study found many
schools there are no adult education centers dasignThere is a long distance from
one center to another center which contribute tor penroliment, according to the
findings of the study. The actual number of enraiteeof adult learners in the district
remains 1071 students. The study found inadequaenihg infrastructure for adult
learners, there are absences of both classroomdesid in some centers. In all centers
visited by the researcher, the study found the radese of learning materials such as
books and curriculum and also the study found la ¢dadequacy facilitators where the
department of education in the district use primstigool teachers as adult facilitators
who are not qualified to teach adult learners. tAlse factors identified in the study,

shows the insufficient accessibility of adult ediimain the district.

Based on the findings of the study, it suggested, tthe government commitment to
ensure the success of education for all goals bpmeing the accessibility of the adult

education programme through all education anditrgimstitutions in the country, there
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is the need of government to go beyond of allatites toward the implementation the
education and training policy. The government needallocate enough resources to
fund the programme, provide special short coursegirimary school teachers who act
as adult education facilitators, this will helpget qualified adult facilitators. Also, there
is the need of government to engage other staketwltike private sectors, Non-

government organization and community membersnlbglving this important actor, it

will help to address challenges facing the progranamd solution to the problems. This

will make the implementation of the policy succes#h many areas.
5.3 Theoretical implications

The study was guided by two theories Paul Freiemh of adult education and street
level bureaucracy theory. According to Freire tlyesatult education are provided on the
interchangeable way. Whereby adult learners redaiosviedge from teachers or adult
facilitators. The interchangeability of knowledgepénds the presence of both sides.
According to the theory, adult depend the accesdaoilitators in order to get
knowledge. The study found the inadequate numbadolt facilitators in many centers.
Compare with the theory which demand knowledge ¢oirierchangeable between
students and teachers, it is very difficult to émamber of adults for the adult education
programme in places where there is no adult fatilis or the numbers are inadequate
there is insufficient access of adult educationeratures shows the drop out of school
for adult learners in Nigeria was due to absendemalitators (Hussain, 2013). The
theory did not show other factors which can helpeasibility of adult education,
because you may have facilitators, but without sscether materials like learning

materials and infrastructure the accessibility Wwélinsufficient.

The study found the efforts of government officisl®€nhancing adult programme, their
efforts are futile because of inadequate resouscenplementing the adult education
programme. According to the street level bureayctheory, policy implements have
many activities perform, but they lack resourcesthrir disposal to implement the

particular policy.
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In order to ensure accessibility of adult educatibdepends on the fund to buy learning
materials and constructing infrastructure like stasms, desks and so on. The study
found that, government officials in the districtugigling to get resources which will

assist them to establish centers in some partshwdrie not yet established. The theory
concurs with findings on this aspect where if thisrao resources there are difficulties

to policy implemented in implementing governmentiges.

5.4 Policy Implication to the study

The study found the accessibility of the adult edion programme in the district is
insufficient in many areas. Only thirteen primarghgols in the district has adult
education centers, this is few compared to a numddeeducation and training
institutions found in the district. The study foumhdequate learning infrastructure
where there is the absences of classrooms and desksne centers. The programme
lack books and curriculum in all visited centersilesithe number of adequacy adult
facilitators is insufficient. The inadequacy of sea@mportant requirements contributes to
the insufficient accessibility of adult educationthe district. This study pinpointed four

areas which hold the policy implications;

The government needs to review the coordinatiothefprogramme from the national
level to local level. The researcher found thagrehis a gap between the ministry of
education and the local authority, especially tis¢ridt education department in terms of
coordination. The ministry of education must pldg role of coordination of all

educational activities. It is the ministry whichrissponsible in curriculum design and
distribution, unfortunately the study found the exses of formal adult education
curriculum in the district according to the respomd one government officials in the
district. The review of policy change must be memlensure Cleary coordination of the
ministry of education and the local authoritiesha district who supervise the provision

of the programme.
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Secondly, though the policy requires all educa#ind training institutions in the country
to designate centers for adult education prograhes,implementation of this part is

futile. The majority of schools has no center fdula education programme. There is the
need of changes in policy instruments to be chamgeidh make the designation of
adult education centers in all education and tgnnstitutions to be mandatory and all
heads of academic institutions are obliged to imglet the particular policy. This will

increase levels of accountability of head of all@tion and training institutions in the

country.

Thirdly, the study found the importance of incomorg other policies to adult

education policies. The government must see thelitapce of engaging other policies
in making reforms in the provision of adult educatprogramme. The government in its
formulating different policies must consider intaegon of adult education programme in
some policies which touch adults, for example, sofe ministry activities go direct

to the rural areas, ministry for agriculture, liteek and fisheries touch citizens directly
in terms of economic development. How their poBgmit a priority on education, does
they teach farmers new methods of cultivation aod ldo they teach them. Do they
teach pastoralist on how to use technology in thetivities. Those are issues which
need education. So by government incorporatingrgtbécies with education policies

specifically on adult education, it will broadenatite for adults join the adult education

programme.

Lastly, the study found that, adult education paogme is insufficient funded, the

government need stipulate clearly in the policyhomv the programme will be funded.

Many issues concerning on the improvement of addlication programme failed

because of inadequate fund to finance the programihere is no money to buy

learning materials, to build infrastructure, toehirew trained adult facilitators and so on.
So lack of financial support has made the progranmeigective. You cannot change the
education system without finance its programme.rftéeng in education needs fund to
operate it.
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The policy may say where will be the source of filned, which percent of the amount
from the ministry of education budget will be abbed to the programme.
The policy transparency can help to avoid the gegice of the government officials

who do not see the importance of adult educatiogramme in the country.

5.5 Limitations of the Study and suggestions for fither research

The study used case study, case studies are nitiesuf for making meaningful
generalizations to larger social aggregates. Thds® are critics of case study argue
that, case study is the study of small number aamhal number of cases can offer no
grounds for establishing the reliability and gehdiadings. And other feel that the
intense exposure to the case study biases findirgs study covered Mvomero district
only, there is a need to conduct a comprehensivédysin another district and other
regions to assess the implementation of the adultaion programme.
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APPENDICES

APPENDIX: 1

Interview guide for District Education Officer for Adult education

o a0k~ w N e

N

Do you know anything about formal adult educatioogpamme?

Do you have formal adult education programme inrygbstrict?

How many adult centers do you have in your disrict

How many adult learners do you have in your digric

How many facilitator for Adult education do you le&v

Do we have learning materials and equipment’s éltaeducation programme?
What are they?

Do we have learning infrastructures for adult leas? What are they?

Do we have learning materials for adult learnergtaare they?

What are you doing to ensure access of adult eduacagrogramme in your

district?
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APPENDIX 2
Interview guide for Ward Education Coordinators (WEC).

1. Do you know anything about formal adult educatioogpamme?
2. Do you have formal adult education programme inryoard?

3. How many adult centers do you have in your ward?

4. How many adult learners do you have in your ward?

5. How many facilitator for Adult education do you le@v

6. Do we have learning materials and equipment’s flutaeducation programme?
What are they?

7. Do we have learning infrastructures for adult leas? What are they?
8. Do we have learning materials for adult learnergtaare they?

9. What are you doing to ensure access of adult eduacagrogramme in your

ward?
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APPENDIX 3
Interview guide for adult facilitators

1. What do you understand about adult education progre?

2. Do we have adult education programme in your cénter

3. Do we have learning materials and equipment’'s fdultaeducation in you
center?

4. What learning material do you have for adult ediocgprogramme?

5. Do we have classrooms and desks for adult learners?

6. What government officials do to address adult etlocaproblems?
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APPENDIX 4
Interview guide for adult learners group discussio

Do we have learning materials and equipment’s diiteeducation?
What are the materials and equipment’s do you have?
Do you have classrooms?

Do you have desks?

ok~ 0N PR

What government can do to address your problems?
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