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ABSTRACT 

Although the government of Tanzania has been implementing inclusive education 

strategy to include the marginalized pupils, some pupils with special needs are still 

not accommodated as their encounter parts. Among many other important 

stakeholders, it is assumed that teachers are the key resource persons. This study 

therefore aims to explore role of teachers in terms of attitude about integrating 

inclusive education in schools. The study also intends to identify challenges 

encountered by teachers, examine the enrollment of pupils with special needs as well 

as identify capacity building strategies among teachers to enhance inclusive 

education. 

This study employed mixed approach whereby, interview guides in conjunction to 

documentary review, observation guide, and questionnaires used to collect data. 30 

respondents from Luhira, Subira, and Mfaranyaki inclusive primary schools, and 

Municipal Education Department were involved. While quantitative data were 

analyzed using Microsoft Excel, qualitative information were manually analyzed 

using content analysis in which codes, meaning and patterns were systematically 

developed from transcribed interviews based on the study objectives, and literature 

reviewed. 

The findings reveled a variation of teachers‟ attitudes on perceived efficacy items 

about integrating inclusive education. Besides, the implementation of inclusive 

education in Tanzania is still facing some challenges support from administrative 

officers; teachers‟ motivation; as well as professional development for teachers to 

work inclusively. With regards to enrollment, there are no proper records of students 

with special needs in inclusive classes in the selected schools and favoritism in 

gender and type of disabilities in enrollment. In terms of strategies, lack of guideline 

in schools and Municipal Education Department. 

This study recommended among many others; Supportive policy, teaching and 

learning environment, and responsive strategies as per Education 2030 UNESCO 

declaration and teachers training. More studies on leadership in implementation of 

inclusive education should be done in other districts and schools.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the problem  

The implementation of inclusive education has various voices of international 

declarations and Tanzania national efforts about the provision and importance of 

education to persons with disabilities. It is considered important as a human right 

under the 1948 Declaration of Human Rights based on inclusive life as well as a 

starting point of pupils‟ life to realize their potentials (Gray, 2013).  As clearly 

defined in the Salamanca statement, it directs the implementation towards education 

for all (UNESCO, 1994).That means, the schools should accommodate and support 

all learners. Education is universally recognized as a form of investments, whereby 

people develop inclusive society and learn about their world to maximize their 

potentials (URT, 2012). According to international Education Community, teachers 

are crucial to promote inclusion, equality and equity as well as improve curricular 

and pedagogy, unfortunately many objectives at international level are unsuccessful 

such as the Millennium Development Goal 2 which focuses on pupils with 

marginalization as barriers to education (UNESCO, 2015). 

In 2012, the guidelines for implementation of inclusive education was reviewed at 

the national level. Tanzania institute of education (TIE) and UNESCO reviewed the 

inclusive education toolkit to help Tanzanian teachers, school administrators, and 

educational officials to manage pupils in the classroom and those who were not in 

schools.  The team also agreed on some of the components to be added to the 

curricular for all levels of education and the national inclusive education strategy 

developed to improve educational practices by 2017. However, noted are some issues 

that affect education for all in Tanzania; these include access to schooling, Teachers 

negative attitude towards inclusion of individuals with disabilities, teacher training, 

pedagogy of inclusive education and social-economic status (URT, 2015). In order to 

ensure successful implementation of inclusive education, the government initiated an 

excellent program of free education in government schools from nursery to form four 

for the purpose of removing social-economic to promote inclusion as one among the 
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strategy ensuring  education for all by 2030 (URT, 2015). It was in this basis that, the 

understanding role of teachers in implementation of inclusive education becomes 

inevitable. 

Before the introduction of National inclusive education strategy in Tanzania, various 

efforts was made to ensure the success of implementation of inclusive education 

HakiElimu (2008) &Tungaraza and Lyakurwa (2006) explained perception, attitude 

and lack of pedagogical skills influence implementation of inclusive education. On 

the other hand, Udai (2007) explained that sometimes an era affects the efficacy of 

the implementation of inclusive education. The origin of conservatism is an era 

which manifests a problem to some teachers due to the facts that, at first teachers 

were trained for general curriculum. The introduction of special education paradigm 

and the shift of inclusive education constitute an era of influence and affect the style 

of role of teachers. It is in this sense that the need to explore the role of teachers in 

implementation of inclusive education becomes vital.  

Education is a public good in which teachers have important roles in realizing the 

right to quality education (UNESCO, 2015). Evaluation of Education for All (EFA) 

was conducted during the time of its implementation and the results were presented 

in the same year during the World Education Forum 2015 frame work for action 

Education 2030. This was meant to ensure among other things inclusive and 

equitable quality education and lifelong for all. The results reveals that EFA goals 

have not been reached and that by 2015, those marginalized from gender, poverty, 

conflict, and disaster, disability, age, remoteness and ethnicity are left behind in   

accessing education (ibid, 2015). This suggests that the re- direction in 

implementation of inclusive education is needed at the level of national, regional as 

well as local area. 

In recent years, Tanzania has demonstrated some progress in the enrollment for 

pupils with disabilities up to approximately 95%. The UNESCO 2011- 2015 general 

report indicates that 5% of students with special educational needs are out of school 

and 1% lack enjoyment of inclusive education (URT, 2015: pp,4-5).This shows 

exclusion is available though there is prompt concern in civil society and the 
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government about how to address this problem and no child is left behind in 

education provision (Heward, 2006).   

Gray (2013), Musa and Margaretha (2013) show that teachers are trained in special 

education rather than inclusive education as the government already planned. Among 

the consequences of this is different perceptions and low efficacy to manage and lead 

implementation of inclusive education. Once inclusive education aims are met, 

almost all learners will be enrolled and retained in schools until they graduate 

because teachers are very important in achieving inclusive education. Hence it was 

important to find out roles of teachers in the implementation of inclusive education 

using Songea Municipality as a study case. 

1.2 Statement of the problem 

Some literatures show that implementation of inclusive education for a pupil with 

disability is still a debate (WHO, 2011; Musa et al., 2013; BEST, 2014).  The World 

Report on Disabilities of 2011 states that, despite improvements in recent decades, 

children and youth with special educational needs like disabilities is less likely to 

start school. They also have lower rates of staying and being promoted in school than 

other children both in low income and high income countries (WHO, 2011: 206). For 

example, in 2002 the enrollment rates of disabled children between the ages of 6-11 

years were 81%in Bulgaria, 58% in the Republic of Moldova and 59% in Romania, 

while those of children without disability were 96%, 97%, and 93%.  On the other 

hand, in Sub-Saharan region as such; house hold data in Malawi, Namibia, Zambia 

and Zimbabwe show that, between 24% and 39% of youth with a disability had never 

attended schools (ibid, 2011). 

A part from enrollment and attendance, previous studies relating to role of teachers 

in implementation of inclusive education show that, perception of teachers and their 

pedagogical skills have influence on inclusive education. For example, in South 

Africa school attendance and completion are influenced by the belief of school 

administrators that, disabled pupils do not have a future in higher education. In the 

same view, another comparative study of Haiti with the United States found that, 
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teachers in both countries generally fever a type of disability they perceive to be 

easier to work with in inclusive settings (ibid, 2011). 

Likewise in Tanzania, enrolment of pupils with disabilities in primary schools shows 

0.3% in 2013. This is equivalent to 24584 children with disabilities out of 8,231,913 

(99.7%) (BEST, 2014:31). Additionally, the study conducted by Musa et. al., (2013)  

in Songea Municipal on perceived self-efficacy and attitude towards teaching pupils 

with disabilities found out that the phenomena is worse in sub Saharan countries 

particularly Tanzania.  They also discovered that class size was higher leading to 

teachers‟ negative attitudes towards pupils with disabilities. Likewise, their findings 

indicated that teachers‟ training levels on special education moderately influenced 

their self efficacy to include pupils with disabilities in the class. This study did not 

show the role of teachers in implementation of inclusive education required for them 

in Songea Municipality. Therefore, this study was designed to fill this gap. 

1.3 The purpose of the study 

The study explores the role of teachers in the implementation of inclusive education 

using Songea municipal as a case study. Literature surveyed has shown that pupils 

with special educational needs are missing and those who attend are not enjoying 

learning. Furthermore, the World Education Forum of 2015 reported about the failure 

of education for all to meet the goals as a way of implementing inclusive education 

in the study area. 

1.4 Rationale of the study 

The rationale of this study also relates with the previous studies conducted in 

Tanzania and other parts of the world. Gray (2013) explored the perception of 

teachers in implementation of inclusive education in Dar-es-salaam. The author 

observed that much of the researches conducted on inclusive education system are in 

Europe and in United States. Studies about role of teachers in the implementation of 

inclusive education are very limited in Tanzania and Songea in particular. Various 

researches relating to role of teachers in implementation of inclusive education have 

been conducted by researchers and scholars with the purpose of assessing teachers‟ 

perceived efficacy of implementing inclusion and, attitude towards inclusive 
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education. In this view, a study by Tungaraza and Lyakurwa (2006) and HakiElimu 

(2008) observed that, teachers trained in special education specialized in a certain 

type of disability in teaching inclusive class and thereby becoming unconfident in 

other types of disabilities. Although the government targeted to train teachers in 

inclusive education, the perception of implementing inclusion is for those are trained 

in special education. This perception also is not enough as stated by Musa et al 

(2013) that, teachers trained with special education were moderately able to include 

pupils with disabilities in the class. Other studies found that favoritism in enrollment 

and attendance are the source of educational administrators‟ negative expectations of 

achievement to pupils with disabilities (WHO, 2011). In addition, Engelbrecht 

(2006) conducted a research about democratic implementation of inclusive 

education. The findings indicate that implementation of inclusive education was 

influenced by a combination of insufficient inclusive training and language barriers. 

From the above teachers‟ attitudes, perceptions, inadequate training in inclusive 

education and language barriers in the package of materials for implementation of 

inclusive education led to exclusion of learners with special educational needs in 

access, equity and learning outcomes as well as life-long learning. 

Finally, the government of Tanzania is currently implementing the frame work for 

action education 2030. It was therefore important to investigate role of teachers in 

implementation of inclusive education by 2015, in order to provide monitoring and 

evaluation ideas to reach the target goals of EFA. 

1.5 Research objectives  

The study was guided by two types of objectives. That is, the general objective and 

specific objectives. 

1.5.1 General Objective 

The general objective was to explore the role of teachers in implementation of 

inclusive education. 

1.5.2 Specific objectives 

i. To assess teachers‟ attitudes about integrating inclusive education in schools. 
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ii. To identify the challenges facing teachers in implementing inclusive 

education. 

iii. To examine the management of enrolled pupils with disabilities in schools. 

iv. To identify inclusive based capacity building strategies among teachers. 

1.6 Research questions 

This study intended to answer the following questions: 

Main research question: what is role of teachers in implementation of inclusive 

education? 

1.6.1 Specific research questions 

i. What are the teachers‟ attitudes about integrating inclusive education in 

schools? 

ii. What challenges do teachers face in implementing inclusive education? 

iii. How do teachers manage enrolled pupils with disabilities in schools? 

iv. What is the capacity building strategies employed in implementing inclusive 

education? 

1.7 Significance of the study 

The study is expected to provide evidence about role of teachers in the 

implementation of inclusive education in Songea Municipality. The study may be a 

source of new knowledge about understanding barriers to successful implementation 

of inclusive education. In addition, the study provides future directions for teachers‟ 

training curriculum to meet the goals of EFA by 2030. The study may also generate 

knowledge to government and educational leaders in Songea Municipal Council to 

devise effective ways of formulating better policies for school plan, enrollment, and 

attendance in the country. Lastly, the study provides understanding and information 

to other researchers regarding implementation of inclusive education through 

Mzumbe archives‟ research library. 
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1.8 Limitations of the study  

Some of the respondents were not ready to provide the data to the researcher. The 

researcher resolved this limitation by assuring the respondents to use the data for 

academic purpose and not otherwise. During the interview all respondents refused to 

be recorded, therefore, it was a challenge to use paper pen in collection of data.  

1.9 Delimitation of the Study 

This study was restricted only to the role of teachers in implementation of inclusive 

education in Songea Municipal council. The study covered Luhira, Mfanyaki and 

Subira primary schools. These are schools that were thought to have great numbers 

of pupils with special educational needs. 

1.10 Study Organization 

The study contains six chapters; chapter one presents an introduction to the research 

study, background, general and specific objectives, research questions, significance, 

organization and scope of the study. The second chapter presents the literature 

review covering both theoretical and empirical literature. Chapter three describes role 

and humanistic theories and their assumptions. It also describes the conceptual 

framework and theoretical that guided the study. Chapter four presents research 

methodology employed during the study. It also entails ethical considerations that 

were observed during data collection. Chapter five consists of presentation and 

discussion of the findings in relation to research questions and previous findings. 

Chapter six presents the summary, conclusion, recommendations and area for further 

research. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1. Introduction 

This chapter focused on the review of related literature about role of teachers in 

implementation of inclusive education. These are different sources such as books, 

magazine, internet and international journals of inclusive education. The chapter also 

presents what other researchers say about the role of teachers in implementation of 

inclusive education in terms of perception, attitude, challenges, and management of 

inclusive education by highlighting major tips of theoretical and empirical literature 

review. It also identified the research gap that was filled by this study. 

2.2 Theoretical literature review 

In order to get a wider picture about the implementation of inclusive education in 

Songea, a review of related literature was done. This part include some sections for 

operational definition of some terms; role of teachers, inclusive education, training of 

inclusive education, management of inclusive classroom with sub sections of school 

and class policy procedure, enrollment and attendance, as well as assessment and 

achievement of learners with special educational needs. 

2.2.1 Operational of terms 

This section conceptualizes key words, mainly inclusive education the concept of 

role; teachers, inclusive education and special educational needs. 

2.2.2 Role of teachers 

Role is the term with two meanings. In organizational behavior, Udai (2007) pointed 

out that role is the position a person holds along with the expectations or behaviors/ 

activities. In education system, the first meaning of the term role implies a position 

teacher‟ holds along with the expectations from that position. For example, role of 

teachers in implementation of inclusive education. In terms of actions or /behaviours, 

for example, teachers‟ role in implementation of inclusive education. In this study 

role means position. 
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2.2.3 Inclusive Education 

Inclusion is a global policy in education system that needs every country to 

implement, and teachers have important roles to implement it (UNESCO, 2015).  

This implies that, teachers are contextual engine to ensure inclusion of pupils with 

Special Needs (SENs) in different practices such as enrollment, attendance, and 

health and safety environment specifically to pupils with albinism, ant bullying, 

supervision and assessment are performed well. The United Republic of Tanzania 

ratified the Salamanca statement to implement inclusive education in relation to the 

international goal to achieve education for all (URT, 2008). Schools including those 

at Songea local area should accommodate all children regardless of their physical, 

intellectual, social, linguistic or other conditions. This should include disabled and 

gifted children, street and working children from remote or nomadic populations, 

children from linguistic ethnic or cultural minorities and children from other 

disadvantaged or marginalized areas and groups. 

Since Salamanca, the term inclusive education has taken a multiple meanings across 

the globe, some view inclusive education as practices within England schools and, in 

some UK contexts inclusive education is associated with school attendance or 

behavior (Miles and Singal, 2010). Miles et. al., (ibid, 2010) states that, from this 

contradiction, Ainscow (2006) developed a topology of six perceptions of inclusion: 

On one hand inclusion is sometimes concerned with disabled pupils and others with 

Special Education Needs (SENs). On the other hand it is considered as a response to 

disciplinary exclusion including perceived inclusion as a principled approach to 

education and society. Another person can see inclusion as developing Education for 

All. Others simply explain inclusion in terms of „Education for All‟ in which all 

learners have the rights to access education. 

Furthermore, in the context of Tanzania, the concept of inclusive education means to 

broaden educational opportunities for children with disabilities and marginalized 

groups so as to realize their full potential (MoEVT, 2007). Marginalized groups refer 

to groups like hunters and gathers, fishing communities, pastoralists‟ societies, 

orphans and street children  emphasized by the government as an exponent of EFA in 
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its educational Act (1978) (ibid, 2007).  This kind of dialogue exists in Tanzania 

where by inclusive education does not only consider marginalized pupils but also 

some kinds of barriers to education such as books, uniforms, emotional and 

behavioral needs that are associated with orphans. 

In the context of this study the researcher suggests inclusive education as a 

contextual- human interaction to ensure the rights of pupils with special needs access 

quality education in order to realize their potentials in the society. From the base of 

UNESCO (2012) summary, this study defines inclusive education as putting key 

features into practice and removing barriers to learning. Inclusive education needs 

key futures such as safety measures like school fence, involvement of parents in 

decision making, well described policy and guideline for implementation, teacher 

development training/ in-service, equality in enrollment, teacher positive attitude, 

curriculum that accommodate all learners to be into practice. Moreover, along with 

those features, there should be removal of barriers to education, as such exclusive-

leadership style, inequality in enrollment, this meant regardless of gender and 

disability, inadequate situation of inclusive resources to enhance interactive teaching 

and learning process. For example, human resource and assistive technology, Braille 

machines, text books and hearing aids to ensure all pupils learn.  

2.2.4 Implementation of inclusive education  

Implementation of inclusive education in this study refers to a process comprised of 

training, management, policies, enrollment and attendance as well as achievement of 

pupils. 

2.2.4.1Training of inclusive education 

Training of inclusive education refers to the preparation of teachers for success of 

quality education to all pupils regardless of their diversities. Teachers are the ones 

who process, address and respond to the diversity of needs of all learners and involve 

changes and modifications in content, approaches, and structures of learning 

strategies (Johnsen and Skjorte 2001). In other words, teacher training of inclusive 

education prepares a teacher for the teaching profession and how to lead successful 

implementation of inclusive education. Teachers‟ theories and beliefs for teaching 
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depends on platforms that support teachers‟ actions and may validate their actions as 

described by Carrington (1999)) as; purpose of schooling, knowledge most worth, 

value of certain techniques and pedagogical principles. From these, teacher training 

in inclusive education is offered within a specific period of time, a specific 

environment, and also includes specific theory and practice such as Humanistic 

theory. This theory encourages democracy of individual learner attention in 

curriculum, and also promotes interactive teaching and learning among pupils with 

and without disabilities in general core curriculum with attention to making 

adaptation and accommodations to ensure all students learn. Hence, according to 

(ibid, 1999) this training should prepare a teacher in three specific areas: first, by 

giving a teacher specific capabilities and knowledge that will enable him or her to 

apply inclusive pedagogy methodologies such as Co-teaching, role-play, Scaffolding 

as well as giving a teacher the information and skills that will enable him or her to 

understand the national education philosophy and vision with regards to EFA. All of 

these are intended to help a teacher to supervise and guide implementation of 

inclusive education. The United Nations Standard Rules emphasize that the state 

should take responsibility for rights of vulnerable groups and disabled persons‟ 

education, and should have a clear policy, flexible curriculum, and provide quality 

material and ongoing teacher training support to make sure pupils with disabilities 

access education (UNESCO, 1994). 

For professional development, in Tanzania, there are two types of teachers training: 

pre-service and in-service training (ETP, 1995). It is clear that teachers are the key 

and important persons for implementation of inclusive education, the survival of 

inclusive education for the excellence in Songea Municipal council is in the hands of 

teachers, therefore, understanding the position they hold with expectations is very 

important. Teachers perform many activities such as family outreach, academic 

support, attendance monitoring, engage pupils‟ participation in related activities and 

extracurricular activities targeted to students‟ specific educational needs. This is for 

in -service and student- teachers‟ capabilities in organizing classroom practices for 

effective learning and teaching. Teacher-training programs have to be organized 

along inclusive lines (UNESCO, 2008). It means to develop participants‟ knowledge 



12 

 

and skills to translate learning –teaching theories into meaningful classroom 

practices (ibid, 2008). Therefore, teachers need planning and implementation of 

classroom tasks on the base of teaching and learning that follow humanistic theory to 

nurture pupils‟ talents and giftedness. Teachers need to develop skills and values for 

appropriate management of inclusive education. In the situation of classroom 

teachers, they analyze pupils‟ needs and prepare school or classroom plan 

approaches to learning that enhance inclusive education. In this case, teachers need 

to be conversant with competences and roles relevant to inclusive education, 

classroom organization and planning for learner –centered teaching (Laura and 

Marilyn, 2008). 

Furthermore, the development of inclusion in education needs to involve Co-teaching  

components described by Florian & Hawkins (2011) these are; shared delivery 

teaching responsibilities with other teachers, teaching heterogeneous group of 

students in shared space, interactive communication, conflict resolution, problem 

solving, balance of power, trust between the co-teachers. Therefore, when teachers 

lack knowledge and skills of inclusive education role efficacy become low and vice 

versa. For example, Heward (2006) argues that some of the teachers‟ worry of 

having children with special educational needs placed in their classes if little or no 

training and support have not been provided for them. Training of teachers in 

inclusion encourages flexible teaching, using different methods to suit various 

learning styles (Peters, 2003). The aim is to support marginalized pupils with barriers 

to education on the local context in consideration to, parents, District Special Need 

Education Officer for advice to provide non- stop care/services to the pupils‟ with 

special needs (ibid, 2003). 

2.2.4.2 Management of inclusive education  

This section comprises with some components for successful implementation of 

inclusive education through proper management of school and class policy 

procedures, assessment and achievement of learners with special educational needs 

as well as enrollment and attendance. In the 21
st
 century, education is for learning to 

know, to do and to live together and this starts in the classroom, which means 
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curriculum in an inclusive class removes all differences including teachers‟ attitudes 

(UNESCO, 2007). As Mohanty (2008) states, good planning at local level can 

generate more ambitious and stimulating goals for those who work in the 

organization. This generates a system and climate that foster efficiency, influence 

morale and avoid failure.  

The teacher who achieved quality inclusive education training has high quality 

capacity to manage, attend services and confidence on reactions that reflect pupils‟ 

differences. Teachers are administrative service managers because they plan, direct, 

coordinate and supervise activities in an organization.  This might decrease / alleviate 

the habit of pupils with SENs to miss school. In teaching and learning Laura, et. al., 

(2008) proposed an overview for “Classroom Administration and Management in 

Inclusive Classes” in which they emphasized on the management of time used for 

pupils‟ learning, a teacher maintains a brisk pace during the lesson, schedule a 

maximum amount of time for teacher –directed instruction and careful follow up of 

the established schedule to minimize the amount of time spent on non- academic 

activities, and provide frequent opportunities for the pupils to respond. 

Inclusion of pupils with disabilities within the general education in classroom 

settings as a model of service delivery has increased (Heward, 2006). Instruction can 

be adapted to the differences found in exceptional children in several ways by 

varying learning environments, the content of lesson, and the skills being taught and 

by introducing technology that can meet special needs (Kirk, Gallagher, Anastasiow 

and Coleman 2006). Inclusion plays a greater role in the education of the pupils who 

benefit it, and is a two way process of increasing participation in learning, identifying 

and reducing or removing barriers that inhibit learning and participation in  inclusive 

education environment (ibid, 2006). 

2.2.4.3 School Class policy and procedures 

The success of inclusive education needs the use of School and Class Policy and 

Procedure. The term policy implies a guide for plan to shape the school culture as 

Carrington (1999) explained that inclusive education needs a different school culture. 

As a response, teachers in inclusive education practice, involves in restructuring the 
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culture, attitudes, children, policies and practices in classrooms, schools and the 

wider education system so that they respond to the diversity of all learners (ibid, 

1999).The school plan should set out the school aims and objectives for all pupils 

and link them to the mission statement of the school. For example, school‟s policy on 

setting may make it capable for teachers to use alternative decisions and actions in 

formative assessment. The school policies and procedures for pupils with SENs 

should be informed by the vision and values in the school mission statement. 

Enrollment and attendance are documents for monitoring pupils‟ progress in schools. 

The Monitoring Report on  EFA of  UNESCO (2007)  estimates that many pupils 

with special educational needs are out of school making it one- third of the 77 

million school  going age (6-11 years –old) and two thirds from poor families whose 

mothers are uneducated (Miles and Singal, 2010). In Tanzania, the system of primary 

education is compulsory and the official entry age is 7 the completion of the cycle is 

marked by sitting examinations for which a pupil is awarded a primary school- 

leaving certificate. MoEVT (2001) report shows that pupils with disabilities should 

be enrolled in general education to implement inclusive education in order to provide 

education for all. Therefore, schools need to be committed in the provision of full 

and efficient educational needs for all pupils. If pupils are to benefit from education, 

good attendance is crucial.  Schools must do all they can to ensure maximum 

attendance for all pupils and any problem that prevent fully attendance will be 

identified and addressed as quickly as possible. In this case, the main actor is a 

teacher who works in collaboration with parents and school committees (ETP, 2014). 

Schools and classes must establish the guidelines for attendance and procedures to 

encourage and control the poor attendance of pupils. Okumbe (1999) insists that 

external environment is important in educational management. Thus, parents, 

community, and education stakeholders such as MSNEO and inspectors as well as 

health stakeholder needs to establish good communication to make sure pupils with 

SENs are not missing school. Good school plan in enrollment and attendance 

guidelines might result into educational excellent achievement for pupils with SENs 

(WHO, 2011). 
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2.2.4.4 Assessment and achievement of Learners with SENs  

This is a result of teacher‟s focus on quality teaching for pupils with special 

educational needs, adaptation of curricular as well as alternative assessment in 

internal examinations (Florian, 2012). This is practiced in Tanzania‟s public and 

private schools at the national level MoEVT (1995) report on Education and Training 

policy.  The report states that pupils should be given an opportunity to demonstrate 

their learning capabilities in a way that do not marginalize them because of their 

disabilities or other Special Educational Needs. Reasonable accommodations for 

pupils with Special Educational Needs are available in Tanzania‟s Primary School 

Leaving Examination as such, Special Educational Needs may require additional 20 

minutes to complete tests, and those with visual impairment need assistive 

technologies such as Braille to complete the test. This is good, but inclusive class 

comprises diversity of learners. For example, pupils have extreme difficulties with 

formal or written tests to be considered in portfolio assessment, project work, or 

continuous assessment as well as those who benefit from demonstrating their 

learning through oral examination or practical tests (UNESCO, 1994). 

Therefore, it is important to find out from the grass root the accommodations and test 

modifications for pupils with Special Educational Needs to assess attitudes of 

teachers, understanding and the means they apply in classroom assignments, 

formative assessment, which are school examinations, weekly, monthly, mid and 

annual tests or examinations. 

2.3 Empirical Literature  

The critical factors that determine the success of implementation of inclusive 

education are attitude, perceptions and pedagogical skills. These can affect and 

influence integration of inclusive education in schools. Since inclusive education was 

introduced in Tanzania it seems teachers had negative attitude toward it. Studies by 

Tungaraza et. al., (2006); HakiElimu (2008) reveal that, training in inclusive 

education makes teachers feel competent and confident in implementing inclusive 

education. For example, Tungaraza et al (ibid) conducted a research with 641 

respondents to explore pre-service teachers‟ attitudes towards inclusive education in 
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Tanzania. The results showed that, the majority of pre-service teachers had negative 

attitudes towards including students with disabilities in regular classrooms. It means 

that at time Tanzania was not ready for inclusive education because of unprepared 

teachers and limited resources. 

HakiElimu (2008) conducted the study with the objective of identifying the attitudes 

of teachers and views of educating children with disabilities in inclusive class. The 

findings showed that 50% of teachers supported inclusive education and the others 

felt they are incompetent due to lack of knowledge to implement inclusive education.  

On the other hand, Gray (2013), Boer, Paniji and Minnaert (2011)  addressed that 

sometimes teachers show positive attitudes towards teaching for all while in practice 

felt unconfident. For example, their study indicated that teachers were willing and 

confident to include students in the class according to their disability 

professionalism.   

Furthermore, Engelbrecht (2006) showed that a combination of insufficient inclusive 

training and language barrier influenced democratic implementation of inclusive 

education. Findings show that when inclusive education project was introduced, 

teachers felt confused, worried to have pupils who were slow learners, though 

provided with the enabling policy which was adequately descriptive. The 

implementation of inclusive education by that time was low and only partial because 

the language used was not inclusive to all users. Majority of English language users 

did not use English as their first language. This study identified availability of policy 

document in implementation of inclusive education as an important tool. 

Another study was conducted by Florian and Black-Hawkins (2011) to “explore 

inclusive pedagogy” in order to examine teachers‟ craft knowledge of their practices 

of „inclusion‟ in terms of what they do. The findings indicated many challenges and 

dilemmas in practice from teachers craft knowledge. For example, a schools policy 

on setting may make it difficulties for a teacher to use alternative grouping strategies 

in some lessons. This perception of conservatism in policy for alternative actions of 

lessons, as well as exams and subjects retard implementation of inclusive education. 

The study used observation and interview methods. 
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Galovic, Brojcin and Glumbic (2013) conducted the research about attitudes of 

teachers towards inclusive education in Vojvodina. The aim was to examine the 

attitudes of preschool primary, secondary and high schools teachers about inclusive 

education of children with special educational needs. The study established a 

correlation between attitudes and gender, education level, teaching experience, 

formal training in the special education field and the duration and quality of work 

experience. The findings indicated high school and preschool teachers as well as the 

teachers with previous positive experience working in inclusive environment 

reported more positive attitudes towards inclusive education. Teachers from primary 

and secondary schools too indicated negative attitude. Moreover, Mussa et, al., 

(2013) add more in Songea district about Teachers Self –Efficacy and Attitudes 

towards inclusive education. The findings reveal that teachers training of special 

need education, class size, caused effects to teachers‟ attitude because moderately 

teachers trained in special education had positive attitudes towards inclusive 

education to pupils with disabilities. This perceived expert ideology led to lack of 

teachers‟ inclusivity in implementation of inclusive education. This study added 

more on capability of teachers in sharing skills to ensure quality inclusive education 

to all students. 

The empirical literature review, therefore, show that teachers have various attitudes,   

perceptions, insufficient skills in inclusive education and language barrier of 

inclusion policy document had influenced the role of teachers in implementation of 

inclusive education. 

2.4 Knowledge gap from empirical studies 

Empirical studies on the implementation of inclusive education in other parts of the 

world and Tanzania in particular have been done (Tungaraza et, al., (2006); 

HakiElimu (2008); Mussa et, al., 2013). Results revealed that, implementation of 

inclusive education to students with special educational needs influenced by 

teachers‟ negative perception of expertism in special education. While, what is 

needed is inclusivity in implementation, many studies based on attitudes, perception, 

and inclusive pedagogy. To some extent, previous studies did not explore role of 
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teachers in implementation of inclusive education to identify challenges, critical 

strategies for identification of document that guide the implementation of inclusive 

education from Municipal to grassroots level. The available literature also does not 

present a critical assessment of attitude about integrating inclusive education in 

schools, as well as management of enrolled pupils in schools. Therefore, the 

researcher sought to explore the role of teachers in the implementation of inclusive 

education to fill the gap. 
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CHAPTER THREE 

CONCEPTUAL FRAMEWORK 

3.1 Introduction 

This chapter focuses on explanation of role theory and humanistic theory that guided 

the study. The theories form the basis of the study. Some assumptions regarding the 

functionality for successful implementation of inclusive education. Furthermore, the 

chapter demonstrates the conceptual framework for successful implementation of 

inclusive education.  

3.2 Theoretical framework of role theory 

This study was guided by the role theory which comprise three major components; 

era, role, other stake holders /role senders (Udai, 2007). The adaptation of some more 

components was applied. (ibid, 2007) continues to emphasize leadership is a function 

of the era, the individual, the role and other stake holders. The era in which a person 

is born determines his/her leadership style, which leads them to be conservative. 

When modern things are introduced, people need to be more outgoing, creative and 

expanding their search for Value Added Services (VAS) in opening new area of 

work, following the era of influence which may affect the style of taking leadership 

role.  

The researcher used role theory as developed in leadership theories. This shows 

every teacher in the position he/she holds is a leader. Therefore, class teachers, heads 

of school and education officers are the leaders to lead successful implementation of 

inclusive education. As (ibid, 2007) explained, role senders should provide support 

of resources, and evaluate the success of determined goals of inclusive education. 

3.3 Assumption of conceptual Framework 

Figure 3.1 is the conceptual framework structured to link with role theory for 

successful implementation of inclusive education. Some of the components linked 

together are: collective responsibility and periodic review of teachers work, teachers 
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professional development, creativity, and supportive inclusive resources as 

elaborated below. 

3.3.1 Role of teachers 

Teachers in the positions they hold, have the highest position to lead successful 

implementation of inclusive education. This autonomy is from different international 

treaties signed by nations and Tanzania in particular. The current situation is to reach 

the remedial of EFA goal by 2030 (UNESCO, 2015). Hence, partnership in 

periodical review of teachers work and monitoring practice and progress will help 

teachers to make correction of the implementation of inclusive education (Udai, 

2007).  

3.3.2 Teacher training in inclusive education 

Teachers need training of how to lead in order to achieve successful implementation 

of inclusive education. Formally, teachers were trained to implement education in 

general curriculum while some of them were trained in special education and the 

modern is inclusive education era. The knowledge and skills to implement regular 

education and special education influence and affect the style of the role of teachers 

in leading implementation of inclusive education. Hence, teachers need training for 

both in-service and pre-service in inclusive education. For example, sharing skills 

among the staff and special education to be resource centre (UNESCO, 1994). 

3.3.3 Teacher understanding of inclusive education 

Training on inclusive education enables teachers to increase role efficacy Udai 

(2007) because teachers already have the ability to use what they know. This means 

that teachers require knowledge, technical competence to build confidence for their 

role in implementation of inclusive education. The understanding of inclusive 

education help teachers to exercise creativity as stated by humanistic theory that self-

concept is very important due to the fact that pupils are unique in learning, behaviors, 

and talents. For example, a learner could experience difficult or prove failure in 

reading (interpret and give meaning) alphabet symbols and sometimes to write. On 

the other hand the same learner may be genius in interpreting music symbols (note) 



21 

 

and give meaning as well as write or use alternative ways by singing or playing with 

music instruments. This means class teachers need skills of alternative tasks such as 

performance tests in examinations to ensure all students realize their potentials. 

Vocational skills subjects are important for pupils in order to increase creativity and 

develop pupils‟ self- employment and national economy (URT, 2012). 

3.3.4 Management of inclusive education 

After teachers have acquired skills and knowledge of inclusive education, it is easier 

for them to manage inclusive school/class. From training and understanding, teachers 

become creative, develop collaboration program such as solving problems, 

preparation of lessons, and trust each other with high expectations for pupils learning 

(Laura et. al., 2008). Curriculum in an inclusive class removes all differences such as 

teachers‟ negative attitudes and perceptions (UNESCO, 2007). This implies that 

teachers also have to create conducive environment of school plan to accommodate 

diversity learners to make sure they are enrolled, attend and complete education in 

their neighborhood schools. 

3.3.5 Supportive infrastructures/ assistive technologies 

Inclusive education is more than just placing pupils with disabilities in the same class 

with others without disabilities for social interaction (UNESCO, 2005). The role of 

the government in Songea Municipal Council is to ensure provision of inclusive 

services human resources and teaching and learning materials such as Braille 

machine and typewriters, papers, hearing aids, equipment like wheel chairs, white 

cane, and toilets to accommodate all pupils as well as friendly buildings to pupils 

with disabilities (ibid, 2005). 

3.3.6 Successful implementation of inclusive education 

Apart from looking inclusive education as role of teachers to make sure pupils with 

disabilities access education and training of teachers, these learners need to be 

provided with appropriate learning to achieve their full potentials. This is when 

teachers in partnership with other educational stakeholders work together to ensure 
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all barriers to education are filtered and pupils with SENs are not only attending 

schools but also learning. 

3.4 Conceptual Framework of successful implementation of inclusive education. 

Figure 3.1 Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 

Source: constructed from the literature review by author (2016)  

3.5 Humanistic theory 

Furthermore, this study also is guided by the theory of humanism.  The theory was 

developed by Carl Rogers and Abraham Maslow in the 20
th

 century. It focuses on 

inclusive education because it has the elements of human conceptual ideas that 

provide education in the community in order to realize maximum individuals‟ 

potential. 
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(1960) the United Nations (UN) on the Rights of Child (1989) as well as the 

Salamanca statement that secure the right of every human to access education and 

prohibited any discrimination in the areas of education. Implementation of inclusive 

education needs holistic approach like a human body „the skeleton‟, „the flesh‟ and 

„the life blood‟ as adapted by the Atlas Alliance Global Support to disabled people in 

the Salamanca Statement and its frame work (1994).  

3.6 Assumption of theoretical Framework 

 Implementation of inclusive education needs three important component for 

development sustainability; a strong framework, local cultural environment and 

continuous participation. 

3.6.1 A strong framework ‘the skeleton’ 

 Implementation of inclusive education requires first, a strong framework /guideline 

of all groups in the society/ community be underpinned by values and beliefs such as 

right to education, all children can learn and every one can have difficulties in 

learning in a certain area or at a certain times thereby requiring strong support. 

 3.6.2 Implementation in local culture and context: ‘the flesh’ 

Humanistic theory calls for interaction in the implementation of inclusive education 

based on its objectives that, UNESCO in 1994 states placement should be provided 

in the neighborhood general education institutions; and ensure pupils with special 

needs get accommodation and adaptation such as  time in assessment  like tests, 

classroom assignments and school exams; availability of resources for teaching and 

learning; quality and safety conducive environment for teaching and learning (Aloni, 

2007). The improvement of training for teaching staff to suit humanistic conditions 

of inclusive education is very fundamental for improving learning.  

3.6.3 Ongoing participation: ‘the life blood’ 

This helps democratic and ongoing participation in decision making of learners; 

school, teacher, family and community have the primary responsibility for 

facilitating learning not just a child. Discriminatory negative attitudes of teachers and 

perception and behaviors such as inequality of gender enrollment and training of 
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students with disabilities as well as favoritism should be challenged to prepare 

children for an inclusive society.   

3.7 Humanistic-interactive model for flexible implementation of inclusive 

education 

Figure 3.2: Theoretical Frame Work of Humanistic-interactive model. 

 

Source: Adapted from the Salamanca Statement Framework (1994)  
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CHAPTER FOUR 

RESEARCH METHODOLOGY 

4.1 Introduction 

This chapter is divided into seven sections beginning with the research design, 

population and sample size, sampling procedure, methods of data collection, data 

analysis and interpretation, expected output of the study, and analyzed and utilized in 

this section. 

4.2 Research design 

Case studies aim to study cases such as role, small group, organization or system 

(Punch, 2009). According to Burnham (2004), although case study design can be 

used for quantitative and qualitative data collection, it tends to be more qualitative by 

focusing on how to generate a wealth of data for a specific case. This study 

employed case study design which used both quantitative and qualitative approach in 

data collection and analysis to explore the role of teachers in implementation of 

inclusive education at Songea municipality.  

4.3 Study area 

The study was carried out in Songea Municipal council specifically in Mjini, Subira 

and Mshangano wards. Songea municipality is one of six districts in Ruvuma region. 

The Municipal is located at East 35
o 

39‟20.7”E of the region and 10
o
 38‟13.2”S 

latitude south of the equator. Songea Municipal Council is divided into 21 wards: 

Mjini, Majengo, Misufini, Mfaranyaki, Lizaboni, Matarawe, Bombambili, 

Mshangano, Ruvuma, Subira, Ruhuwiko, Matogoro, Mletele, Seedfarm, Tanga, 

Msamala, Lilambo, Mwengemshindo, Mjimwema, Mateka, and Ndilimalitembo. 

When the inclusive education project was introduced into pilot project some of the 

schools are in this area. Therefore, the study focused on three wards such as Mjini 

and its one selected Mfaranyaki primary school, Subira ward at Subira primary 

school as well as Mshangano ward and selected Luhira primary school. A map of 

Songea Municipal Council is attached in Appendix VI. 
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4.4 population and Sample 

This study consider a sample of 30 respondents which was drawn from the 

population of 85 respondents from a total of three more inclusive primary schools at 

Songea Municipal Council; teachers at Mfaranyaki primary school 32, Subira 21, and 

Luhira 28 teachers, 3 head of schools and 1 MSNEO.  Sample size comprises of 26 

class teachers, 3 head of schools and1Special Needs Education Officer. Respondents 

ware sampled from the three categories purposively (See Table 4.1). 

Table 4.1: summary of the population composition 

Number Category Population Percentage 

1 Teachers Mfaranyaki 

school 

32 37.65 

2 Teachers Subira school 21 24.71 

3 Teachers Luhira school 28 32.94 

4 Head of schools 3 3.53 

5 SNEO 1 1.17 

 Total 85 100 

Source: Field data (2016) 

 

4.5 Sampling procedures 

4.5.1 Purposive Sampling  

Purposive sampling technique was used to select cases and respondents. The purpose 

of selecting cases is to develop an in-depth understanding of the phenomena (Kothari 

2004). This study used purposive sampling technique to select wards, key informants 

from municipal for inclusive schools and class teachers. A purposive sampling 

technique allows variations and enables particular research situation to represent the 

whole population. The researcher selected a sample of 30 respondents from 3 wards, 

each ward (1) one more inclusive primary school was selected and from each school 

class teachers from the units 2, nursery 3, class i-vii 21, teachers were selected. 

Additionally, the study included three (3) heads of schools and (1) Special education 

needs officer as presented in Table 4.2.   
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Table 4.2: summary of the sample composition  

                                                       Class teachers  

Population  More inclusive 

schools  

Selected  Nursery  i-vii Unit   Total  

Subira  1 1 1 7 1 9 

Luhira  1 1 1 7 - 8 

Mfaranyaki  1 1 1 7 1 9 

Head of 

schools  

     3 

MSNEO      1 

Total       30 

Source; Field data (2016)   

4.6. Types of data collected 

These are specific tools that were used to collect data. Two types of data collection 

methods were used. These were Primary and secondary data. 

4.6.1 Secondary data 

These were collected through office documents from Songea municipal from 

enrolled pupils with disabilities which enabled the researcher to verify the findings 

based on primary data from the field. 

4.6.2 Primary data 

Primary data were directly collected by the researcher from the original source. The 

researcher used three tools starting with questionnaires, semi-structured interview, 

and observation in a form of semi- structured guide. 

4.7 Data collection techniques  

The information was collected through the documentary review, survey, semi-

structured interviews and observation methods. The following is the description of 

the methods and rationale behind their use. 
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4.7.1 Documentary review 

Kothari (2004) argued that documents provide insight into how people see things or 

how they want to present things. Thus, a „case report‟ might refer to a document 

reporting a case. The documents reviewed in the office of head of schools and 

Municipal Education Officer sought to examine a reality of 2015 statistics in 

management of enrolled pupils with disabilities in schools to refer to the report of 

UNESCO 2011/2015 about education in Tanzania which shows 5% of pupils with 

disabilities are missing school and those attending are not enjoying learning. The 

researcher noted down the aspects as per the check list. 

4.7.2 Survey 

According to Burnham (2004) questionnaires are appropriate instruments widely 

utilized by researchers to obtain facts about current conditions especially attitudes. 

This study applied questionnaires (see appendix v) to assess teachers‟ attitude about 

integrating inclusive education in schools. Data was collected by using attitude scale 

as developed by Likert (1932). It is normally used in social sciences as an easy 

method to construct and reflects one possible perception of the truth. This study 

adopted the scale of efficacy attitude from Musa et, al (2013) with few modifications 

before the attitude scale was used. This consisted of two sections and a total of 5 

items in section A. It entailed the background information including; sex, number of 

pupils and type of disabilities in the class, teaching classes, level of general 

professional training, teacher professional level in both special education and 

inclusive education training were in Section B. Attitude of teachers were measured 

on a 4 point Likert scale which consisted of 12 independent attitude items. These 

were prepared in English and translated in Swahili for better understanding of the 

respondents.  

4.7.3 Semi-structured interviews 

This study employed semi-structured interviews. The interview guide was 

administered to key informants. Information obtained through interview guide was 

elicited basically through 7 open questions. Interview solicited the information in 

conjunction with documentary data. Semi- structured interview schedule applied to 
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respondents individually with enough time respond face to face questions / 

interaction. This consisted of 1 item the question for preparation of good rapport and 

another 1 for inclusive work experience and 1 item to identify the biggest challenge 

in implementation of inclusive education to class teachers who had students with 

disabilities in their class; following 2 item for both head of schools and municipal 

special needs education officer to identify what guides implementation of inclusive 

education and assure of enrollment of school-aged pupils with disabilities. Another 

2item for class teachers to assess teachers‟ perception of the term inclusive education 

and to identify how they ensure all pupils learn.  

4.7.4 Observation 

The observation method was carried out in all three involved schools to identify 

challenges facing teachers in implementing inclusive education when they want to 

ensure all pupils learn. A total of three schools were visited and observed. The 

observation was done by focusing on general school profile to get the reality about 

the surroundings where the teachers implement inclusive education, the participatory 

observation applied using semi-structured checklist (See appendix iv). The 

researcher observed and used checklist to note down school profile including 

learning environment such as availability of trace pass for wheelchairs, safety 

measures for example fence, teaching and learning materials, availability of assistive 

technologies, hearing aids, Braille machines, typewriters, Braille text books and total 

number of pupils with disabilities. The checklist was designed to observe the way 

selected schools have welcoming environment to all learners. 

4.8 Data analysis 

Documents reviewed were analyzed by social organization of documents (Silverman, 

1993). Also as Woods (1979) states the analysis of school reports would show the 

categories of concepts teachers use to make normative judgments about pupils. 

Another way used in this study was the direct analysis of text for meaning. 

Enrollment of pupils with disabilities was presented by a table from the Municipal 

statistics with each type of disability, sex, and percentage. Then the diagram showing 
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enrolled pupils with disabilities in schools were presented in percentage tables and 

gender ratio.  

Questionnaires tables and figures were applied for demographic section from 

categorical data of gender, class size,  types and number of students with disabilities 

in the class levels of education for teaching profession, special needs education and 

level of education in inclusive education while data in 4 point Likert –scale, some of 

the items were picked and grouped into main themes; item 1,7,5 and 6 efficacy in 

accommodation and adaptation of exams and the use of inclusive pedagogical skills. 

Items 3, 4, 10, 2, 9, 11, 12, and 8 understand important aspects of successful 

integration of inclusive education in schools. Therefore, two themes were selected to 

explain the attitude of class teachers. Excel was used in the analysis and the result of 

analysis sheet is attached at Appendix v. 

 Data collected from the interview were analyzed by formulating themes emerging 

from translation of interviews in relation to research questions addressed by the 

study. The analysis entailed the use of direct quotes with a view to capture the 

respondent‟s own views, opinions and experiences. 

4.9 Ethical consideration 

Qualitative research in case study investigates the role, events, or knowledge of 

people (William, 2005). From that point the researcher avoid to force participant, 

protecting participants from harm and to ensure mutual trust between researcher and 

respondents (Silverman, 2007). The research proposal clearance form for this study 

was provided by Mzumbe University. This was then applied to obtain research 

permits from educational stakeholders in Municipal, ward, and school level in 

Songea. The respondents were asked for their consent, personal privacy such as 

identification of subject, protection of identities and to ensure their consent to 

research. Issue of confidentiality also was assured through the use of code words like 

the respondent or interviewees rather than their names as well as record of their 

verbal, photograph and written information before participation. 
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CHAPTER FIVE 

PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS 

5.1 Introduction 

 The chapter presents and discusses research findings on the role of teachers in 

implementing/ integrating inclusive education using Songea Municipal council as a 

case study. The study addressed four major objectives namely: assessment of 

teachers‟ attitude about understanding and integration of inclusive education in 

schools; identification of challenges teachers face in implementing inclusive 

education; examination of management of enrollment in schools for pupils with 

disabilities; identification of strategies employed to implement inclusive education at 

municipal and school. 

5.2 Teachers background information 

A total of 26 teachers (participants) took part to fill the questionnaires 8 from Luhira, 

9 Mfaranyaki and 9 from Subira. As indicated in (Table 5.1), 26 teachers completed 

questionnaire about 61.54% were female and male 38.46%. Generally, in the 

education sector in Tanzania there were more women teachers especially in primary 

schools. This also found by HakiElimu (2008). From demographic majority of 

teachers reported class teachers- pupil ratio was1: above 50 acceded the government 

planned ratio 1:45. This was also found by Mussa et al, (2013) and argue that, lager 

number of pupils in the classroom may lead teachers to develop negative attitudes. 

 Table 5.1 Distribution of respondents by gender 

Sex Frequency Percent 

Male 10 38.46 

Female 16 61.54 

Source: Field data (2016)  
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Figure 5.1: Respondents distribution by gender 

 

Source: Field data (2016) 

(Table 5.2) shows that (24) 92.5% of respondents had more than 50 pupils in the 

class, while (1) respondent had 3.85% had 31-40 pupils; none 41-50, and 30 or below 

(1) 3.85%                                                                     

Table 5.2 Distribution of respondent by number of student in class 

Number Category Frequency Percentage 

1 30 and bellow 1 3.85 

2 31-40 1 3.85 

3 More than 50 24 92.30 

Source: field data (2016) 
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Figure 5.2 Distribution of respondent by number of student in the class 

 

Source: field data (2016) 

 

Findings from ( table 5.3) shows that, less than a half 30.8% of teachers taught in a 

single class, 69.2% more than three classes. 

Table 5.3 Distribution of respondents by teaching class 

Number Category Frequency Percent 

1 One class 8 30.8 

2 More than 3 class 18 69.2 

Source: Field data (2016) 
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Figure 5.3 Distribution of respondents by teaching class 

 

Source: Field data (2016) 

 Teachers taught in more than three classes and some experienced more than 30 

pupils with disabilities. The findings from (Table 5.5)  indicates;   Luhira 3 pupils 

with blindness 37.5% in class ii-iv and 5 in class v-vii equals to 62.5%; Mfaranyaki  

1 pupil with deafness in class ii-iv 2.5%, 37 pupils with cognitive disabilities in pre-

primary level 95.0%  and 1 pupil with physical disabilities 2.5%. Subira at pre-

primary 12 pupils with cognitive disabilities 75% and 4 with emotional and 

behavioral disturbance 25% in class one. This indicated that, there was favoritism in 

enrollment. Luhira school majority of students with disabilities are blind and no any 

other type. Mfaranyaki the biggest number of pupils with disabilities was at the unit 

of cognitive disabilities, and very small number of other types of deaf and physical 

disabilities in inclusive classes. At Subira school majority of teachers reported that, 

the large number of pupils was at the unit of cognitive disabilities and small number 

of students with emotional disturbance in standard one inclusive class. Education to 

pupils with disabilities is not only a priority but also the right.     
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Table 5.4 Distribution of respondents by types of disabilities and total number 

of pupils in the class 

Number School Disability Class Number Percent 

1 Luhira 

 

 

Blind ii-iv 

v-vii 

3 

5 

37.5 

62.5 

2 Mfaranyaki Deaf 

CD 

Physical disability 

ii-iii 

Pre- primary 

v-vii 

1 

37 

1 

2.5 

95.0 

2.5 

3 Subira CD 

Emotional  

Pre- primary 

Class i 

12 

4 

75 

25 

Source: Field data (2016) 

Figure 5.4 Distribution of types of disability in the class 

 

Source: Field data (2016) 

 

 Furthermore, teachers had in adequate extrinsic motivation and support at working 

environment especially in professional development (Table 5.6) show all class 

teachers had never attended inclusive education, and had heavy duty leaders in the 

class and overloaded work of teaching classes (Table 5.3). 

ii-iv v-vii ii-iii Pre-
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Findings on the level of education among the teaching staff indicated in (Table 5.5) 

show that, (25) 96.15% of teachers had certificates; (1) 3.85% had bachelor degree 

and none had diploma, masters and PhD respectively. 

Table 5.5 Level of education in teaching profession 

Category  Frequency               Percentage 

Certificate  25  96.15 

Diploma 0 0 

Bachelor Degree 1 3.85 

Masters‟ Degree 0 0 

PhD 0 0 

Total 26 100 

Source: Field data (2016) 

 

Figure 5.5 Level of education in teaching profession 

 

 
 

        

         

         

         

         

         

         

         

         

         

         Source: Field data (2016) 

Findings on the level of education in special and inclusive education indicated in 

(Table 5.6) shows that, there was (1) 3.85% who was trained in special education 

seminar while (4)15.38% were trained in certificates. (1) 3.85% teacher had been 

trained in bachelor degree whereas (20) 76.92% had no any training in special 

education. In general, the statistics for level of education in inclusive education show 
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that (26) 100% of teachers had never attended any training. That is, training in 

certificates, diplomas, bachelor degrees, master degrees or PhD.    

Table 5.6 Level of education in special education and inclusive education 

Special education F % inclusive education F % 

Seminar 1 3.85   0 0 

Certificate 4 15.38  0 0 

Diploma 0 0  0 0 

Bachelor Degree 1 3.85  0 0 

Masters 0 0  0 0 

PhD 0 0  0 0 

 No  training              20 76.92  0 0 

Total 26 100  26 100 

Source: Field data (2016) 

Figure 5.6 Level of education in special education and inclusive education 

 

 

 

 

 

 

 

 

Source: Field data (2016) 

5.3 Findings reflecting study objectives 
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education officer, the three heads of schools. Others were class teachers.  

0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

80.00%

90.00%

100.00%

special education

inclusive education



38 

 

Table 5.7 Distribution of Study Respondents  

Category of respondents Achieved number of Respondents Percentage 

Municipal education officer 1 3 

Head of schools 3 10 

Class teachers 26 87 

Total 30 100 

Source: Field data (2016) 

5.3.1 Teachers’ attitudes about integrating inclusive education in schools 

 The first objective was to assess teachers‟ attitude about integrating inclusive 

education in schools.  Quality teaching to students with SENs needs also adaptation 

of curricular as well as alternative assessment in internal examination (Florian, 

2012). Floran argument concurred to this study because majority of teachers agreed. 

The assessment of attitudes was based on understanding  the term inclusive 

education and  agreed to adaptation and accommodation of exams, tests in additional 

time to complete tests for pupils with disabilities, application of alternatives tests 

such as performance, or oral rather than writing only,  inclusive pedagogy skills  in 

an inclusive class and understanding of some important aspects for successful 

implementation of inclusive education based on; the term inclusive education, 

importance in support of resources, availability of policy guideline, enrollment 

policy setting1s, collaboration and positive expectation to pupils with disabilities. 

The findings (table 5.8) show class teachers‟ attitudes were obtained from the 

variations of items according to how the statement was designed.  

 

In this study some respondents had different views on accommodation and 

adaptation for internal school formative and summative tests as shown in (Table 

5.8). All 26   teachers agreed to the statement “pupils with disabilities in my class 

have additional time to complete tests” However, with the statement that “pupils 

with disabilities also benefits most of the test I provide in my class” 23 teachers 

agreed with the statement and 2 disagreed while missing is 1.  
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Moreover, 14 class teachers agreed to integrate inclusive education, they were 

against to the statement “I lack knowledge and skills of alternative test to apply in 

my class, when pupils with disabilities fail to do in writing I leave them” while 8 

agreed and missing is 4.  However, 15 class teachers disagreed to the statement 

“lack of inclusive pedagogy cause failure to teach properly in my class” which 

meant did accommodation and adaptation while 10 agreed to the statement and 1 

missing. Florian et, al., (2011) argues teacher craft knowledge of inclusive 

pedagogy caused challenges and dilemmas in practice. 

Furthermore on the teachers‟ understanding of some important aspects for 

successful integrating inclusive education in schools, about support of resources 24 

of teachers understood importance of support of resources. Response show they 

agreed to the statement “the performance of inclusive schools might increase if 

teachers would be supplied with enough teaching and learning assistive technology” 

while 1disagreed and 1 missing. Also 23 of teachers agreed to the statement „I 

believe proper teacher professional development, end up with successful 

implementation of inclusive education‟ while 3 missing .The respondents 

understood the need of support of resources. 22 of teachers agreed to the statement. 

“From the MoEVT schools have policy documents on implementation of inclusive 

education that guide teachers” while 2 disagreed and 2 missing. The responses 

indicate that majority of teachers need training in order to understand and prepare 

the guideline of implementing inclusive education in the school.  

 Responses about expectations, 24 of teachers as leaders understood expectation 

was important in an inclusive class they were against to the statement “I think 

pupils with disabilities have no future in higher learning”, while 2 were missing. 

About Enrollment school policy and action plan 13 of teachers agreed and 12 

disagreed that “I think that enrollment school policy on setting may make it difficult 

and cause students with disabilities stay at home” while 1 is missing. Majority of 

teachers understood inclusive education. 23 teachers agreed the concept of inclusive 

education as „placement‟ to the statement “I believe inclusive education is placing 

pupils with and without disabilities in a single class” while 3 missing. Additionally, 



40 

 

Table 5.8 Teachers’ score response on perceived efficacy items about integrating 

inclusive education in schools to assess attitudes in each item.  

 Source: Field data (2016) 

 

14 understood importance of team work in an inclusive class. Disagreed to the 

statement, “I think responsibility of implementation of inclusive education is for 

teachers with special education training” while 9 agreed and 3 missing. 

Furthermore, fifteen 15 teachers agreed with the statement the “Both teachers 

teaching in inclusive schools and those teaching special education collaborate” the 

response show they understand also importance of team work and 3 disagreed while 

1 missing. 

 Total SD D A SA M 

In my class pupils with disabilities have additional time 

to complete tests 

26 0 0 14 12 - 

I think pupils with disabilities have no future in higher 

learning 

26 23 2 0 1 - 

The performance of inclusive schools might increase if 

teachers would be supplied with enough teaching and 

learning assistive technology. 

26 0 1 11 13 1 

I believe that proper teacher professional development; 

end up with successful implementation of inclusive 

education. 

26 0 0 10 13 3 

I lack knowledge and skills of alternative tests to apply 

in my class when pupils with disabilities fail to do in 

writing. 

26 4 10 3 5 4 

Lack of inclusive pedagogy cause failure to teach 

properly in my class. 

26 13 2 5 5 1 

Pupils with disabilities also benefits most of the test I 

provide in my class 

 26 1 1 18 5 1 

Both teachers teaching in inclusive schools and those 

teaching in special school collaborate. 

26 3 0 12 8 3 

I think that enrollment school policy on setting may 

make it difficult and cause many pupils with disabilities 

stay at home.   

26 12 0 11 2 1 

From the MoEVT schools have policy documents on 

implementation of inclusive education that guide 

teachers 

26 1 1 14 8 2 

I believe inclusive education is placing both pupils with 

disabilities and without disabilities in a single class. 

26 0 0 7 16 3 

I think responsibility of implementation of inclusive 

education is for teachers with special education training. 

26 13 1 2 7 3 

From tables KEY: SD= Strongly Disagree, D= Disagree, A= Agree, SD, Strongly 

Agree, M= Missing.          
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Further analysis was performed by grouping the items which were intending to 

measure the perceived efficacy attitude of class teachers about accommodation and 

adaptation of internal formative and summative assessment in the class, inclusive 

pedagogy skills, and the way teachers understand some important aspects for 

successful implementation of inclusive education to assess the attitude of teachers 

about integrating inclusive education in schools. The frequency and percentage mean 

of attitude level of respondents was calculated to identify class teachers‟ general 

attitude about integrating inclusive education in schools.   Findings (table 5.9) show 

that majority 18 (69.2%) of class teachers agreed, and 7 (27%) disagreed while 1 

(3.8%) missing. The findings of this study differ from Galovic et, al., (2013), 

teachers from primary had negative attitude towards inclusive education. This meant 

that the majority of class teachers had positive attitude about integrating inclusive 

education in schools. 

Table 5.9. Attitude of teachers about integrating inclusive education in schools 

Attitude Frequency Percent 

Agreed 18 69.2 

Disagreed   7 27 

Missing   1   3.8 

Total   26 100.0 

Source: Field data (2016) 
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Figure 5.7: Attitudes of teachers about integrating inclusive education in 

schools. 
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Source: Field data (2016) 

5.3.2 Teachers understanding of inclusive education 

 As stated earlier the understanding of teachers‟ attitudes was based also on teachers 

understanding of the term inclusive education. The findings show that, teachers had 

low understanding about inclusive education. Generally, teachers understanding of 

inclusive education based more on disability and forgot about others such as those 

marginalized from gender, poverty, conflict and disaster, age, remoteness, ethnicity 

as well as leadership. Furthermore, interview with class teachers who had students 

with disabilities in their classes revealed that they also understand the term inclusive 

education as a placement. 

 The interview with the respondent had one year experience as a class teacher in 

inclusive class four. The respondent said: 

 Inclusive education integrates pupils with physical problems, structure, 

mental and others….Majority of pupils with disabilities are slow learners 

needs time, often I use direct teaching, individual help, and performance of 

activities, but time is limiting. 

  Despite of the fact that (Table 5.8) show, about 23 teachers had understanding of 

the concept inclusive education as placement of students with and without disabilities 

in a single class, and also (Table 5.9) show that majority 69.2% of class teachers had 

demonstrated positive attitude about integrating inclusive education in schools.  The 
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findings also from the interview indicated that teachers had clear understanding of 

the term inclusive education but what stated was against to teachers real practiced. 

Inclusive education is more than placement, sometimes it is the way teachers select 

leadership style. Some of the teachers trained in special education were in the special 

class for a certain type of disability and those pupils without disability were not in. 

The same results also were found by Gray (2013) that, teachers were willing and 

confident to include pupils in the class according to their disability professionalism 

but they were not confident to include all types of disabilities. 

For example, during one of the in-depth interview session about teachers self 

information and inclusive class, one of the respondents of ten (10) years‟ experience 

in Cognitive Disabilities class (pupils 9-25 years old) explained: 

…I have experience of ten years teaching pupils with cognitive disabilities 

at the unit. My understanding about inclusive education is the placement of 

pupils with disabilities and without disabilities in a single class. 

5.4. The biggest challenge teachers faced in implementing inclusive education 

 The information about the biggest challenge that faced teachers in implementing 

inclusive education was obtained from the analysis of interview through Class 

teachers, head of schools and MSNEO, as well as Observation checklist of good 

environment for provision of inclusive education. This study found that, basically 

majority of teachers expressed about insufficient of human and physical resources. 

Thus, leadership style selected and used by the teachers was the biggest challenge 

they faced in implementing inclusive education in Municipal school and classroom. 

The challenges were lack of creativity to co-ordinate activities of groups of 

individuals and designing for development of inclusive education and controlling 

physical and human resources. Insufficient support of inclusive resources caused 

teachers to lack extrinsic motivation. These show administrators used power and 

authority instead of attending at inclusive education services. As Gray (2013) found 

that several teachers feel unsupported by the government because they receive low 

salary. This meant that teachers need to be motivated by developing their working 

environment. Administrators before initiating inclusive program in Songea, they 

were supposed to plan for appropriate resources and control training programs. 
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Though scarcity of resources is inevitable due to different reasons, they have power 

and authority to recruit teachers in inclusive education. Generally, the biggest 

challenge teachers face in implementing inclusive education in this study was lack of 

managerial skills specifically inclusive-leadership skills.   

This was evident during in –depth interview by some of the respondents as well as 

from (Table 5.10) observed environment of implementing inclusive education. The 

challenges were aired out by (9) respondents who had students with disabilities in 

their classes.  The following were the mostly mentioned in an in-depth interview by 

the respondents: 

5.4.1 Inadequacy of inclusive educational human resource and teaching/ 

learning materials  

Teachers reported that they had inadequate number of inclusive education teachers 

and also physical resources. However, (Table 5.10) concerning of school profile for 

conducive environment in observed schools show Songea municipal council had 

inadequacy of inclusive educational resources, because the available technology is 

not proportional to the (50) number of pupils with visual impairment. The 

government target ratio of books is one book for one pupil 1:1 (ETP 2014). On the 

other hand, pupils with hearing impairment lack hearing aids. Therefore, all 3 

schools had limited safety environment and assistive technology to ensure all pupils 

learn HakiElimu (2008) also had earlier identified lack of viable infrastructures as 

another challenge facing teachers in implementing inclusive education.  Moreover 

lack of training of inclusive education to all class teachers as demonstrated in 

demographic information (Table 5.6). This show teachers were not prepared enough 

for implementation of inclusive education. Heward (2006) stated that, some of the 

teachers worry having children with special educational needs placed in their classes 

if little or no training, and support.  Carrington (1999) insists about inclusive culture 

shape pupils and schools, one among the effect of poor quality schools are de-motive 

and discourage pupils from attending school due to perceived uncertainty.   
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Thus, training in inclusive education prepares teachers in techniques and pedagogical 

principles. The interview with one year experience teacher in class seven had this to 

say:  

…In our school, the biggest challenge we have is limited number of teachers 

with inclusive education profession and also teaching and learning materials. 

5.4.2 Teachers’ perception of implementation of inclusive education  

The ETP (2014) further says that walking for a long distance to and from schools is 

one of the reasons that cause decrease of girls‟ attendance in schools and sometimes 

ending up with dropout.  Girl pupils walking for a long distance to find out schools 

with teachers trained in special education are at risk of much sexual violence, 

tiredness, poor concentration in classes, late arrival at school and missing classes. 

Teachers as leaders need to communicate with parents and community at large in 

order to solve the problem, develop and design neighborhood schools to become 

welcoming for all pupils. 

In an in-depth interview with one of the respondents who had three years experience 

as a class teacher in standard four, it was revealed that lack of teachers trained to 

teach pupils with disabilities was the biggest challenge to him whereby. This study 

found that some of the schools refused to enroll pupils with disabilities because 

teachers had inadequate managerial skills and creativity which caused teachers 

leadership delay to develop and build neighborhood schools for all pupils. This is 

also emphasized by UNESCO report of 2012 that education is not only about making 

schools available and accessible for pupils without disabilities but also with those 

with disabilities. This means proactive measures should be taken into account to 

remove barriers and obstacles that lead to exclusion. The interview with one of the 

respondents depicts this:  

…Long distance encountered by pupils with disabilities to and from schools 

results from their failure to get chance in the nearby schools. There are 

neighborhood schools but no teachers trained to teach pupils with 

disabilities. 
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5.4.3 Cooperation among teachers and parents  

This study found that not only walking for a long distance to and from schools is one 

of the reasons that cause decrease of girls‟ attendance in schools and sometimes 

ending up with dropout as explained by ETP (2014), but also cooperation among 

teachers and parents influence the school attendance of girls. As Okumbe (1999) 

insist that, school is an open system. Thus, successful enrollment and attendance 

need collaboration efforts from the school, parents, community, and education 

stakeholders such as District Special educational officers and inspectors as well as 

health stakeholder to establish good communication to ensure good school 

attendance of pupils with SENs.  Furthermore, this study found that appropriate use 

of authority and power of class teacher led to inclusive education of pupils with 

disability. Some of the class teachers took measures to invite parents and provide 

education. Teachers as leaders shared problem solving skills with parents in decision 

making about enrollment and attendance through education, the parent was educated 

and the girl attended school. Good school plan in enrollment and attendance 

guidelines might result into education excellence achievement for pupils with SENs 

(WHO, 2011). One respondent with experience of five year as class teacher at the 

unit for CD reported:  

       The biggest challenge in our school is lack of cooperation. Some parents 

are not ready to send pupils at school because they feel shame, but what we 

do is to invite them at school and provide education. We have one girl who is 

studying at our school whose parent is educated. 

5.4.4 Observation of environment for inclusive education  

Another section of identifying challenges faced by teachers in implementation of 

inclusive education was how teachers ensure that all pupils learn. The observation 

checklist was done focusing on inclusive school environment. The same number of 

pupils from the Songea Municipal was applied. The findings of school observation 

for availability of assistive technologies and environmental safety in implementing 

inclusive education at Songea municipal ware inadequate as (Table 5.10) shows. All 

3 schools did not have school fence. The results also indicate that only 1 of the 

schools surveyed had 4 Braille machines and 6 text books for pupils with Visual 
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impairment while the remaining 2 did not have any at all. Also all 3 school lack 

hearing aids. 

Table 5.10 School profile for conducive environment in observed schools 

Category Type Availability                           School 

Assistive technology 

 

 

 Braille 4      1 

 Braille text books for 

visual impairment 

6      1 

Hearing aids   _        3 

Environmental Safety 

 

Fence  _          3 

Wheel chair trace passing _          3 

Number of pupils with 

disabilities 

Visual impairment  50        1 

Hearing impairment  2        1 

   Cognitive Disabilities 71        2 

Source: Field data (2016) 

5.5 Management of enrolled students with disabilities in schools 

This study aimed to examine management of enrolled pupils with disabilities in 

schools from the heads of school and MSNEO. The document that shows 2015 

enrolled pupils was from Songea Municipal council department of special education. 

Findings indicated that there were; an element of enrollment favoritism in type of 

disability, inappropriate statistics of enrolled pupils and gender as explained below;  

5.5.1 Enrollment by favoritism with the type of disability 

 The findings of this study differ from the previous studies by WHO (2011) in which 

a comparison of study of Haiti and United States found that teachers in both 

countries favored a type of disabilities they perceive to be easier to work with in 

inclusive settings. The same reason was observed by HakiElimu (2008) where pupils 

with physical disabilities favored than other types. This study found that (table 5.11) 

show majority 71 out of 123 enrolled pupils at the municipal council were pupils 

with CD. Furthermore, this study found that, there is a problem of communication in 

recordkeeping.  The total number of students with disabilities at the municipal was 

different from the numbers known by class teachers (Table 5.4).  



48 

 

5.5.2 Inequality of gender parity in education and training  

Findings show that there was gender inequality among boys and girls. Enrolled 

pupils with disabilities in schools at municipal level had also an element of 

favoritism in gender. As Miles et, al.,  (2010) state that inclusive education in some 

context is associated with school attendance. Enrollment of pupils with disabilities to 

ensure education for all needs inclusion theory to ensure gender parity. Thus, all 

learners have the right to access education provided regardless of any diversity 

including gender (UNESCO, 1994). Enrollment and attendance are compulsory as 

stated in the ETP (2014) the aim is to have enrollment of 1:1 in basic education for 

both male and female pupils but male pupils are favored than their counterpart 

females due to lack of availability of special needs. The argument of ETP concurred 

with the findings of this study. From the (Table 5.11) management of enrolled pupils 

with disabilities shows that, among the enrolled pupils, girls were fifty-four (43.9%) 

and boys were sixty-nine (56.1%).  

Table 5.11 Enrollment for pupils with disabilities in schools  

Type of 

disability 

               Girls Boys Total Girls% Boys% 

Blind 24 26 50 48 52 

Deaf 1 1 2 50 50 

Cognitive 

Disability 

29 42 71 40.8 59.2 

Total 54 69 123 43.9 56.1 

 Source: Field data (2016) 

From figure 5.9 below findings show that the number of girls is lower than that of 

boys. Thus, girls with cognitive disabilities were about 40% and boys above 50%. 

For pupils with visual impairment, the number of boys accounted more than 50% 

while that of girls was 43%. 
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Figure 5.8: Percentages of enrolled pupils with disabilities in primary school 

according to type of disability and gender ratio. 

 

 

 

 

 

 

 

Source: Field data (2016) 

 On the other hand the study intended to examine how heads of schools and 

municipal educational official ensure school age children with disabilities are 

enrolled in schools. The findings show assurance of enrollment was through 

Community awareness both society interaction and media.   

5.5.3 Community awareness 

Through interview, some of the heads of schools ensure enrollment of school age 

pupils with disabilities through community awareness. The findings show from an 

in-depth interview, one of respondents‟ heads of schools reported: 

 To ensure that all pupils with disabilities are enrolled in our school we 

provide awareness through mass media such as radio Jogoo and mostly 

teaching staff, non-teaching staff and pupils advocate about school 

enrollment for pupils with disabilities in the community. 

5.6 Capacity building strategies employed in implementing inclusive education  

The study also intended to identify strategies employed by teachers in 

implementation of inclusive education by looking if there is a guideline of 

implementing inclusive education at the municipal and in schools. It is important for 

the leaders such as Municipal special need education officer and heads of schools to 

understand and use guidelines which are the basis for implementation of inclusive 
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education. The findings of this study differ from the previous studies. Englelbrecht 

(2006) found that implementation of inclusive education in South Africa was under 

the enabling policy described in Universal Design for Learning but the language used 

to prepare was exclusive to the users while in this study despite of the fact that about 

22 out of 26 (Table5.7) class teachers agreed with the item „From MoEVT schools 

have policy documents on implementation of inclusive education that guide teachers‟ 

according to the responses of their leaders participated in this study, the findings 

show schools had no written guideline as well as Municipal education department.  

Inclusive education is contextual, UNESCO or government guideline is not enough 

described in each and every thing to ensure successful implementation of inclusive 

education at Municipal and school.  The majority of respondents used experience of 

special education to implement inclusive education. The world is changing and 

things are changing. Perhaps implementation of inclusive education policy might be 

served municipal educational administrators with information on inclusive education 

as Wildeman and Nomdo (2007) stated that, guidelines for responding to leaner 

diversity are useful since it provide curriculum and assessment policy statements, as 

well as educational managers on planning to meet all learners to avoid low and 

partial implementation of inclusive education. 

 Interview with municipal special need education officer (1) year experienced 

revealed that implementation of inclusive education at Songea municipal was guided 

by; 

5.6.1 Knowledge and skills of Special education  

When asked what guide implementation of inclusive education in the Municipal 

stated that; 

       In our area, implementation of inclusive education is still lagging behind. 

I have knowledge and skills of special education which help in 

implementation of inclusive education. I heard about inclusive guidelines but 

I think is not published already. 

 

In addition, response of the heads of school revealed that implementation of inclusive 

education was guided by; 



51 

 

5.6.2 A syllabus at the unit  

On the other hand Interview with 2 heads of schools out of 3 also revealed that were 

confused and they thought the syllabus used by a teacher at the unit of pupils with 

Cognitive disabilities was a guideline of implementing inclusive education for the 

whole school. Furthermore this showed that implementation of inclusive education 

was the responsibility of special education teachers. Therefore, it is evident that there 

was no co-operation, and communication among the head of school and teachers at 

the unit, the head of school is a model the one who was supposed to remove 

discrimination among the staff.  

 This was reported by one among the heads of schools five years of experience in 

inclusive schools.  When asked to explain what guide the implementation of 

inclusive education at school had this to say;  

….I think at the unit of Cognitive Disabilities they have a syllabus, which 

guide implementation of inclusive school, but I am not sure may be I will ask 

the head of the unit if there is any guideline. 
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CHAPTER SIX 

SUMMARY AND CONCLUSIONS 

6.1 Introduction 

 Education is a key of life to unlock every child‟s potentials despite of their 

diversities. Schools should accommodate and support all learners and teachers in the 

positions they hold for crucial implementation of inclusive education (UNESCO, 

2015). The following section summaries and discusses recommendations with regard 

to the study by linking it to four research questions. Based on the findings of this 

study, it is obvious that teachers encounter many challenges in successful 

implementation of inclusive education leading to exclusion of pupils with special 

educational needs specifically disabilities in access of quality inclusive education. 

6.2 Summary of the findings 

This study aimed at exploring role of teachers in implementation of inclusive 

education. The participants were teachers, heads of inclusive schools and SEN 

Municipal Officer. 100% of teachers had no training in inclusive education and 

majority had higher class size. The information was collected through interviews, 

questionnaires, observation and documentary review. The findings show that, role 

senders gave teachers role to lead implementation of inclusive education without 

guidelines for implementation of inclusive education at the Municipal and schools. 

This is due to inadequate proper coordination among educational stakeholders, in 

addition teachers are leaders of implementing inclusive education without proper 

plan of educational professional development as a result majority of teachers 

practically they lack skills to lead successful implementation of inclusive education. 

Furthermore, role senders position teachers to lead implementation of inclusive 

education without support of teaching and learning materials. Enrollment rates differ 

according to disability type, and enrollment of students with Cognitive Disabilities 

was high compared to other types. When considering filtration of these barriers, 

starting point is supportive policy, Management and administration. Creativity is 
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significant, Leaders need to plan and be ready to reorganize UNESCO declaration 

2030 so as to filter the barriers of quality inclusive education and let students with 

SEN (disabilities) attend in schools and enjoy learning to realize their potentials to 

live in inclusive society. 

6.3 Conclusion    

The government of Songea Municipal Council though initiated an excellent program 

for the purpose of removing  social-economic barriers to include the excluded pupils 

as one of the strategies for remedial monitoring of education for all by 2030, the 

study found that, leadership style selected by teachers was the biggest challenge to 

teachers in implementing inclusive education. This is evident from the findings 

which show that, teacher‟s style of exclusive- leadership led to negative responses 

and caused barriers for pupils with disabilities to access quality education. As 

Mohanty (2008) pointed out that good planning generates a system and climate that 

avoid failure.  When the class teacher use inclusive-leadership approach the girl is 

enrolled in school and attends regularly. Availability of infrastructures also was a 

challenge at the schools to enhance education for all. This finding differs from that of 

Okumbe (1999) who argued that school is an open system in which community 

participation is important for achieving pre-determined goals in this case is inclusive 

education. Perhaps this had been caused by leaders‟ lack of skills and ability to 

influence some educational stakeholders‟ behaviuors specifically in constructing of 

conducive and peaceful environment for teaching and learning.  

Furthermore, findings show that management of enrolled pupils with disabilities in 

schools faced some inequalities. These included the ratio number of girls and boy 

enrolled in the studied schools. This differ from the argument of ETP (2014) which 

states that gender parity (equality) in enrollment must be in a ratio of 1:1.  Perhaps 

this had been caused by lack of good plan in enrollment and attendance. The research 

did by WHO (2011) shows that good plan in enrollment guidelines results into 

educational excellent achievement for pupils with disabilities. Moreover, the problem 

of communication among leaders at Municipal, schools and classroom produced 
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incorrect statistics record keeping specifically to total number of pupils with 

disabilities.  

The findings also revealed that, teachers verbally had positive attitude about 

inclusion of inclusive education in schools while practically proved failure. It shows 

that teachers were incompetent to practice inclusive education. As Tungaraza et. al., 

(2006) and HakiElimu (2008) pointed out that training in inclusive education makes 

teachers become competent and confident in implementing inclusive education.  

Results of last objective show lack of action plan/ guidelines. The theory of inclusive 

education indicates that policy/ guideline for plan is important to shape school 

culture of inclusive education (Carrington 1999). Furthermore, The United Nations 

Standard Rules emphasized that, every context which implement inclusive education 

should have a clear policy as a rule to ensure quality access of disabled persons‟ 

education (UNESCO 1994) These arguments did not reflect the findings of this study 

because Songea Municipal special education department as well as schools reported 

absence of inclusive education policy document to refer to in order to ensure 

successful implementation of inclusive education. 

All in all, the role of teachers in implementation of inclusive education was 

influenced by insufficient inclusive education training, unclear understanding of 

inclusive education of teachers to integrate inclusive education theoretically and not 

practically, the challenge of exclusive leadership style, enrollment based on gender 

inequality and favoritism on the types of disability and absence of inclusive 

education policy document/strategy in implementation of inclusive education. All 

these aspects led to the marginalization of some pupils with disabilities to access 

quality education in schools and sometimes leading to dropout from schools.  

6.4 Recommendations  

This study found management and administration that is exclusive-leadership style 

used by some of the teachers in implementation of inclusive education marginalized 

students with disabilities in access of quality inclusive education either in their 
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neighborhood schools or inclusive class. Therefore this study recommends on the 

following issues: 

There is the biggest challenge that teachers encounter in implementing inclusive 

education caused by lack of inclusive leadership skills and led to some of the 

teachers select exclusive leadership style among educational managers, needs to be 

removed. This led to consequences of inadequate cooperation among educational 

stakeholders; in decision making to implement inclusive education, poor 

communication in keeping statistics records especially to the total number of students 

with disabilities among Municipal, schools and classroom.  

Furthermore, it was found that, there is lack of materials for teachers to refer to for 

implementation of inclusive education from Municipal Special Education Needs 

Officer and head of schools. The materials are very important for the whole society, 

due to the fact that implementation of inclusive education must be contextual 

inclusivity. Therefore there should be action plan to direct and guide implementation 

of inclusive education to the whole system of primary education. 

Widening understand of inclusive education. Low/ misunderstanding of the concept 

inclusive education properly also seem to impede the implementation of inclusive 

education. Head of schools and class teachers‟ understanding of inclusive education 

is concerning with enrolling students with disabilities and those without in a single 

class.  In reality inclusive education is more than placement. School is an open 

system; some time inclusive education is good coordination with NGOs, Society 

associations to solve problems of inadequate resources in an environment of 

teaching. 

Making sure the problem of Inadequate of infrastructures such as Braille machines 

and Braille printed subject textbooks; textbooks for students with CD in teaching and 

learning are solved. Even if there is a syllabus at the units, the use of standard one or 

two text books in CD class might results in over/ under dose of materials.   
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6.5 Policy implications 

 In light of the above recommendations, the following are made by this study for 

policy implications for successful implementation of inclusive education.  

There is need for the formulate packages of materials which are inclusive in nature 

so that to educate all education stakeholders across Municipal Council under the 

supervision of collaboration to University, teacher colleges, and other education 

Stakeholders. These shall help them to be aware with their responsibilities. The 

guidelines for responding to leaner diversity are useful since it provide curriculum 

and assessment policy statements (Wildeman et, al., 2007). Moreover, provide 

practical guidance to managers and administrators on planning to meet all learners, 

everyone in the position he/she holds be accountable. Lack of policy guidelines in 

schools and at the Municipal cause implementation of inclusive education in Songea 

is low and partial and teachers are unconfident in what they practice/do. 

There is need for the government of Songea Municipality to assign Teacher Colleges 

(TC), Teacher Recruitments Centers (TRCs), Special Schools as resource centre to 

provide training of managerial skills specifically on inclusivity leadership style 

education in the approach of action research. Things to bear in mind is to make sure 

the packages of materials/ module are inclusive, there is balance between theory and 

practice of inclusive education, well organized, and meet the needs of all groups of 

educational stakeholders to implement inclusive education, in order to make sure all 

team members have inclusive education, what they will do in schools be inclusive 

knowledge and skills. The purpose of this program is to change the perception of 

educational stakeholders who perceived, teachers trained with special education can 

lead and successful implement inclusive education, and to stop behaviors that 

perpetuate special education instead of inclusive education. Training of preparing 

teachers for inclusive education still is a challenge; they need help to understand 

what inclusive education is and how to put into practice in their own Municipality, 

schools and classrooms. 

There is need for MSNEO, head of schools, class teachers and parents/ school 

committees to improve their managerial competencies skills by extending a wide 
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range of decision making, communication and co-ordination. Majority of students 

with Cognitive Disabilities are favored in enrollment than other types. Most of these 

schools have units for cognitive disabilities and students had limited promotion in 

inclusive class as a results mild, moderate, and severe lack enjoyment of learning as 

well as social participation with their peers without disabilities. Students with CD are 

slow learners; in inclusive class they need competent and committed teachers for 

adaptation and accommodation of curriculum and support of teaching and learning 

materials as well as to nurture their talents (Johnsen et, al., 2001). However, school is 

an open system (Okumbe (1999). Other role players such as parents, community and 

education managers are supposed to support implementation of inclusive education. 

For instance, some parents and community members are professional people who can 

give schools important advice such as management of the school admission. In 

addition some are farmers, and hence teachers to be creative and higher professionals 

to teach students about farming instead of are repeaters at the unit. Some of the 

students‟ age is above 20 years this is transition period they need more functional 

and occupational skills.   

Teachers need motivation to lead implementation of inclusive education 

successfully. There is, therefore, a need for the employers of Songea Municipality to 

improve working condition so as to let them perceive positively. Though the attitude 

of teachers about understand and integrate of inclusive education is positive. In 

reality teachers perceive negatively, because of poor working environment. The 

educational managers and administrators are figure head, they must provide good 

cooperation with other sectors to solve problem, materials such as Braille and Braille 

text books for subjects are very expensive. Welcoming environment for 

accommodation of diversity learners is a priority. The government at Songea 

Municipality should co-ordinate with NGOs, fund raising and consultation to well 

wishers for preparation of good teaching environments in schools. It should invest 

adequately in the provision of teaching and learning materials.  
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6.6 Area for further research 

 The findings of the present study are based on the analysis of a sample of only 3 

government more primary inclusive schools out of many level of schools in 

Tanzania. Further studies are needed to observe the managerial skills such as 

leadership in implementation of inclusive education in a large scale to assess how 

teacher colleges and resource centre are preparing teachers for inclusive education, 

looking to the training courses/module and learning materials if they are developed 

properly to suit inclusive leadership education so that help teachers to shape the 

school culture into an inclusive one, as well as to link theory and practice. There is 

also a need to evaluate responsive strategies as per Education 2030 UNESCO 

declaration.  
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APPENDICES 

APPENDIXI I 

RESEARCH INSTRUMENTS A: INTRODUCTION TO THE RESPONDENTS 

My name is Perpetua; currently I am a student at Mzumbe University pursuing 

Master of Education. I am conducting the research to explore what role of teachers in 

implementation of inclusive education. Moreover, I would like to know the biggest 

challenge you are facing in implementing inclusive education. 

SEMI-STRUCTURED INTERVIEWS 

INTERVIEWS FOR HEAD OF SCHOOLS 

Could you tell me about yourself and your school on inclusive education? 

For how long have you been a head of this school? 

What guide your school in implementation of inclusive education? 

What is the biggest challenge in implementation of inclusive education?  

How do you ensure that school- age children with disabilities enrolled?  

 

 

 

 

 

 

 

 

 



65 

 

APPENDIX II 

INTERVIEW SCHEDULE FOR CLASS TEACHERS 

Could you tell me about yourself and your class on inclusive education? 

For how long have you been a class teacher?  

What do you understand about the term inclusive education?  

How do you make sure that all pupils learn?  

What is the biggest challenge in implementation of inclusive education?  
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APPENDIX III 

INTERVIEWS SCHEDULE FOR SPECIAL NEEDS EDUCATION OFFICER 

Could you tell me about yourself and your Special Needs Education department on 

inclusive education? 

For how long have you been Special Needs Education Officer? 

What guide your Municipal in implementation of inclusive education?  

What is the biggest challenge in implementation of inclusive education?  

How do you ensure that school- age children with disabilities are enrolled?   
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APPENDIX IV 

OBSERVATION SCHEDULE 

The assessment of infrastructure involves the following aspects 

Availability of physical facilities: - status of buildings, teaching and learning 

materials/ assistive technologies. 

Availability of equipment: - wheelchairs hearing aids. 

Number of pupils with disabilities 

Environment safety:- such as fence 
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APPENDIX VA 

QUESTIONNAIRE: TEACHERS’ ATTITUDE ABOUT INTEGRATING 

INCLUSIVE EDUCATION IN SCHOOLS. 

Dear Teacher, 

The aim of this questionnaire is to ask your personal view on various items about 

integrating inclusive education in schools at Songea Municipal Council. The data are 

for the purpose of research and not otherwise. Do not write your name, and the 

correct answer depends on what you feel and understand about implementation of 

inclusive education. Thanks for your time used to fill the questionnaire. 

SECTION A: Background questions 

Self- report, please you are requested to cycle for example to the number you think is 

the best suits you for the following questions:- 

1. What is your gender? 

Female  

Male 

2.  Teachers grade level taught? 

Pre-primary- class II 

Class II-IV 

Class V-VII 

3. Number of students in your class 

30 or below 30 

31- 41 

41-50 

More than 50 

 

4. From the following types of disabilities who are in your class? 

Visual impairment………… total ………… 

Hearing impairment…………… total…….. 
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Cognitive Disabilities……… total……….... 

Physical disabilities……. total…………….. 

Emotional and Behavioral……..total……… 

 

5. What is your teacher education professional level?  

           1. Certificate 2. Diploma 3. Bachelor degree   4. Master degree 5.Doctorate  

6. What is your training level in Special Needs Education? 

 1. Untrained 2. Seminars 3. Certificate 4. Diploma 5.Bachelor degree 6. Master 

degree  

7. What is your training level in inclusive education?  

1. Untrained 2. Seminars 3.Certificate 4. Diploma 5.Bachelor degree  

6. Master degree 7. Doctorate 

SECTION B: Teacher‟s view 

Please cycle in series the number in the box that you think is correct in each sentence 

the way you feel and understand. 

Key: 1= strongly disagree (SD); 2= Disagree (D); 3= Agree (A); 4 =Strongly Agree 

(SA) and (?) = Neutral (N).  

If you do not have an answer in one among the sentences provided cycle the (?) in 

the last box.      

Pupils with disabilities in my class have additional time to complete tests. 

SD D A SA N 

1 2 3 4 ? 
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I think pupils with disabilities have no future in higher learning. 

SD D A SA N 

1 2 3 4 ? 

The performance of inclusive schools might increase if teachers would be supplied 

with enough teaching and learning assistive technology). 

SD D A SA N 

1 2 3 4 ? 

Teacher professional development ends up with successful implementation of 

inclusive education. 

SD D A SA N 

1 2 3 4 ? 

I lack knowledge and skills of alternative tests to apply in my class when pupils with 

disabilities fail to do in writing. 

SD D A SA N 

1 2 3 4 ? 

 

Lack of inclusive pedagogy cause failure to teach properly in my class. 

SD D A SA N 

1 2 3 4 ? 

                                         

 

 

Pupils with disabilities also benefits most of the test I provide in my class. 

SD D A SA N 

1 2 3 4 ? 

Both teachers teaching in inclusive schools and those teaching in Special schools 

collaborate. 

SD D A SA N 

1 2 3 4 ? 
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I think that enrollment school‟s policy on setting may make it difficulty and cause 

many pupils with disabilities stay at home. 

SD D A SA N 

1 2 3 4 ? 

From the Ministry of Education and Vocational Training school have policy 

document on implementation of inclusive education that guide teachers. 

SD D A SA N 

1 2 3 4 ? 

I believe inclusive education is placing both pupils with disabilities and pupils 

without disabilities in a single class. 

SD D A SA N 

1 2 3 4 ? 

 

I think responsibility of implementation of inclusive education is for teachers with 

special education training. 

SD D A SA N 

1 2 3 4 ? 

Contacts to keep in touch 0754967678. 

 

 

 

 

 

 

 

 

 



72 

 

APPENDIX VB 

TIME FRAME 

Time Frame Activity 

November, 2015 Preparation of research topic 

December, 2015 Proposal writing 

January, 2016 Proposal presentation 

February, 2016 Data collection 

March, 2016 Data analysis 

Report writing 

April, 2016 Editing 

May- August 2016 Editing 

Submission 

 

PROPOSED BUDGET 

Cost T/Shillings 

Direct cost 

Stationary 

Tshs 1,700,000/= 

Secretarial services Tshs 1,800,000/= 

Travel and transport Tshs 300,000/= 

Administrative cost Tshs 600,000/= 

Total 3,400,000/=  
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APPENDIX VC 

TEACHERS RESPONSE ABOUT ATTITUDE 

 

 

 

 

 

 

 

 

 

 

 

 

No of 

items 

Respondent/

frequency  

Strong 

disagree 

Disagree Agree Strong agree ? No things 

1 26 0% 0 54% 46% 0 0 

2 26 88% 8% 0 4% 0 0 

3 25 0 4% 44% 52% 0 0 

4 25 0 0 40% 52% 4% 4% 

5 25 16% 40% 20% 20% 0 4% 

6 25 48% 8% 20% 20% 0  4% 

7 25  4% 4% 68% 20% 0 4% 

8 25 8% 0 48% 32% 8% 4% 

9 25 48% 0 40% 8% 0 4% 

10 25 4% 4% 56% 32% 0 4% 

11 25 0 0 28% 64% 4% 4% 

12 25 52% 4% 8% 28% 0 8% 
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APENDIX VI 

MAP OF SONGEA MUNICIPAL COUNCIL 

 

Source; Researcher (2016) 
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APPENDIX VII 

INTRODUCTORY LETTER 
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APPENDIX VIII 

RESEARCH CLEARANCE 

 

 


