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ABSTRACT 

Gender issues arise and are caused by gender gaps. Gender gaps do not arise 

accidentally; they are a result of systematic negative discrimination against one 

gender. The principles and rules of this type of discrimination are reflected in both 

institutional framework of the society starting from the house hold. 

This study focused on what influences the efforts of gender mainstreaming. The 

study adopted a descriptive survey and was descriptive in nature. The research 

provided clearly defined information and the findings were conclusive. The study 

was carried out in Butiama district council where the girls do not have equal chance 

of education compared to their male counter parts. The study discovered that, home 

environment, parental attitude and school environment make it difficult for gender 

mainstreaming to be achieved 

Data were collected from written documents by the use of questionnaires which were 

filled well by the respondents and the return was good. Some of the data were 

collected through interview hence a combination of answers gave a good source of 

information which reflected the real situation intended by the study. 

The collected data were then analyzed using quantitative and qualitative methods. 

The data was represented using bar-graphs, pie charts, frequency tables and 

percentages. The researcher grouped the challenges into major groups as follows. 

The findings indicated that; firstly, social-cultural beliefs and practices especially 

pregnancies which were regarded girls own faults. Secondly, lack of role model to 

give a clear picture of the importance of education to girls. Thirdly, gender biased 

socialization in school. While assertive behavior is promoted among boys, passive 

behavior is encouraged among girls. The fourth group was that of economic factors. 

Despite the abolition of school fees by the government, parents are still burdened by 

other indirect contributions like that of watchmen salaries. Lastly, parental attitudes. 

Parents who have attended school have greater influence on their children progress 

than those who did not attend school 

Conclusively, the recommendations and suggestions therefore are that; to have an 

emphasis on gender sensitization for teachers, pupils, and the society at large to 

create awareness of mainstreaming. To remove the social, cultural, and economical 

negative perception on girls/women will make mainstreaming achievable. 



viii 

TABLE OF CONTENTS 

 

Pages 

CERTIFICATION ...................................................................................................... i 
DECLARATION ........................................................................................................ ii 
COPYRIGHT ............................................................................................................ iii 
ACKNOWLEDGEMENT ........................................................................................ iv 

DEDICATION ............................................................................................................ v 
LIST OF ABREVIATIONS ..................................................................................... vi 
ABSTRACT .............................................................................................................. vii 

TABLE OF CONTENTS ....................................................................................... viii 
LIST OF TABLES ..................................................................................................... x 
LIST OF FIGURES .................................................................................................. xi 
 

CHAPTER ONE ........................................................................................................ 1 

INTRODUCTION ...................................................................................................... 1 
1.1 Background information to the problem ................................................... 1 
1.2 Background of Butiama (Musoma) District ............................................ 10 
1.3 Statement of the problem ........................................................................ 14 

1.4 Objective of the study ............................................................................. 15 
1.4.1 The specific objectives are:-.................................................................... 15 

1.5 Research Questions. ................................................................................ 16 
1.6 Significance of the study. ........................................................................ 16 

1.7 Limitation of the study. ........................................................................... 16 
1.8 Definition of Main terms used ................................................................ 16 

 

CHAPTER TWO ..................................................................................................... 21 

LITERATURE REVIEW ....................................................................................... 21 
2.1 Introduction ............................................................................................. 21 
2.2 Theoretical literature review ................................................................... 21 

2.3 Empirical Literature review .................................................................... 23 
2.4  Conceptual Frame work .......................................................................... 29 

2.5 Summary of the Chapter ......................................................................... 31 

 

CHAPTER THREE ................................................................................................. 32 

RESEARCH METHODOLOGY ........................................................................... 32 
3.1 Introduction ............................................................................................. 32 
3.2 Research Design ...................................................................................... 32 
3.3 Population of the Study. .......................................................................... 32 

3.4 Sampling procedures and Sample size. ................................................... 33 
3.5 Data Collection Methods......................................................................... 33 
3.5.1  Primary Data ........................................................................................... 34 
3.5.2  Secondary Data ....................................................................................... 34 
3.5.3  Ethical Consideration .............................................................................. 34 
3.5.4  Data Collection Instruments .................................................................... 34 
3.5.5 Data analysis methods. ............................................................................ 34 



ix 

3.5.6   Validity ....................................................................................................... 35 

3.5.7 Reliability of the research instruments .................................................... 35 
3.6 Summary of the Chapter ......................................................................... 35 

 

CHAPTER FOUR .................................................................................................... 37 

DATA ANALYSIS AND INTERPRETATION .................................................... 37 
4.1  Introduction ............................................................................................. 37 
4.2 Demographic information of the respondents ......................................... 37 
4.2.1 Demographic information of teachers ..................................................... 37 
4.2.2  Demographic information of the head teachers ...................................... 39 
4.2.3  Demographic information of pupils ........................................................ 41 

4.3  School based factors ................................................................................ 44 
4.4 Parental factors ........................................................................................ 49 
4.5 Home based factors ................................................................................. 50 

4.6 Effects of poverty on gender mainstreaming .......................................... 52 
4.7 Cultural factors affecting gender mainstreaming in education ............... 54 
4.8 Summary of the chapter .......................................................................... 56 

 

CHAPTER FIVE ..................................................................................................... 57 

SUMMARY, CONCLUSION AND RECOMMENDATIONS ............................ 57 
5.1 Introduction ............................................................................................. 57 
5.2  Summary of the study ............................................................................. 57 

5.3  Conclusions ............................................................................................. 59 
5.4  Recommendations ................................................................................... 60 
5.5  Suggestions for further studies ................................................................ 62 

 

REFERENCES ......................................................................................................... 63 
 

APPENDICES .......................................................................................................... 69 
Appendix A: Questionnaire for Teachers ........................................................... 69 

Appendix B: Questionnaire for Parents ............................................................. 71 
Appendix C: Questionnaire for Pupils ............................................................... 74 

 

 

 

 

 

 

 

 

 

 



x 

LIST OF TABLES 

 

Pages 

Table 2.1: Selected Education Statistics and Indicators for Primary Schools in 

(2008-2009) ........................................................................................ 21 

Table 4.1: Teachers‟ Distribution by Age ........................................................... 38 

Table 4.2: Teachers Duration in the Current School ........................................... 39 

Table 4.3: Age Distribution of the Head Teachers .............................................. 39 

Table 4.4: Academic Qualifications of the Teachers .......................................... 40 

Table 4.5: Experience of Teachers in Teaching .................................................. 40 

Table 4.6: Duration of Teachers in the Current School ....................................... 41 

Table 4.7: Distribution of Pupils by Age ............................................................. 42 

Table 4.8: Education Level of Pupils‟ Parents .................................................... 43 

Table 4.9: Parent‟s Ability to Meet Their Children‟s Needs ............................... 44 

Table 4.10: School Based Factors Affecting Gender Mainstreaming ................... 45 

Table 4.11: Causes of Absenteeism among Pupils ................................................ 46 

Table 4.12: Availability of Resources/Physical Facilities in Schools ................... 46 

Table 4.13: Teachers Response on Distance Covered by Pupils ........................... 47 

Table 4.14: Gender Violence in Schools ............................................................... 48 

Table 4.15: Educational level of Parents ............................................................... 50 

Table 4.16: Kind of Work Respondents Engage in at Home ................................ 51 

Table 4.17: Domestic Chores Effects on Girls Education ..................................... 52 

Table 4.18: Nature of Parents Work ...................................................................... 53 

Table 4.19: Rating of Headteachers‟ Perception of Cultural Factors Rating ........ 55 

 

 

 

 

 

 

 

 



xi 

LIST OF FIGURES 

 

Pages 

Figure 1.1: Musoma district Map ........................................................................... 10 

Figure 2.1: Conceptual Framework on Gender Mainstreaming in Primary 

Education ............................................................................................. 30 

Figure 4.1:  Sex Profile of Respondents ................................................................. 42 

Figure 4.2: School Based Factors Affecting Gender Mainstreaming ..................... 45 

Figure 4.3: Gender Violence in Schools ................................................................. 49 

Figure 4.4: Kind of Work Respondents Engage in at Home .................................. 51 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1 

CHAPTER ONE 

INTRODUCTION 

 

1.1 Background information to the problem 

The report of task force on education and gender equality of the United Nations 

Millennium project reinforced the importance of investing in gender mainstreaming 

as a tool and reiterated the needs to expedite mainstreaming responses and actions 

and put in place the system to hold institutions accountable. Gender means or refers 

to societal meaning assigned male and female, and to the socially constructed roles, 

behaviors, activities, and attributes that any given society considers appropriate for 

men and women (Schwenke, 2011). Shamrock, (2006) define gender as social and 

psychological dimensions of being male or female. Women, who account for roughly 

half of the total populations of the world, even in Tanzania, perform two thirds of the 

hours worked, receive almost one tenth of world‟s income. Female deprivation is 

particularly acute in developing countries with high levels of poverty, though in 

affluent nations, women suffer low status due to conservative attitudes (ILO 2011).  

 

A study done in Arusha  flower farms revealed that, most female workers were 

casual labourers who were lowly paid compared to men. This wage difference was 

the consequence which originated from women low level of education which further 

resulted in low position in  the cut-flower industry ( Kessy,2010). Gender point does 

not mean striving after some simple notion of equality, the goal is not to make 

women „the same‟ as men, rather importance of gender standpoint comes partly from 

insistence that men as well as women see social relations in a more female light and 

partly from putting greater value on the knowledge activities and world views 

commonly associated with women in different cultural situations (Ngware et al, 

1996). 

 

Articles 28 and 29 of the United Nations Convention on the right of the child (1989) 

illustrate the right of every child to have access to education which develops their 

abilities, talents, personality, mental, and physical abilities. No person, culture, 

system which hinder advantageous opportunity will be allowed in any organization 
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or institute be it a private or a public one. Tanzania has made a remarkable advance 

in eliminating gender disparities in education. The example can be seen in the 

National Development Vision 2025, which identifies education as one of the 

strategies of combating poverty. Women have been oppressed through history. In 

Tanzania for example, out of 325,629 form four candidates, 136,629 were girls and 

187,170 were boys. 

 

Poverty cannot be eradicated unless the implementation of rural development is 

interfaced with gender. The most crucial and central issue is the extent to which 

gender has been mainstreamed in primary education without losing the fact that 

equal gender in education opportunities starting from primary level is the only way to 

increase the speed of rural development where majority of women are living. Poverty 

in which most African countries are enmeshed, cannot be eradicated or reduced if the 

gender disparities and inequalities that exist in our societies are not addressed, this is 

so given that a large proportion of seventy percent of poor population that resides in 

the rural sector of Africa is comprised of women who play a major role in the 

survival strategies and the economy of poor rural households (WB, 2005). 

 

Low status, economic vulnerability and limited livelihood opportunities increase the 

likelihood that of women and girls to transactional sex in order to survive (TGNP, 

2003). 

 

Gender mainstreaming is a strategy for pushing through actual equal treatment of the 

genders. At the outset of implementation of gender mainstreaming in an 

organization, it is important concretize this first, somewhat abstract understanding of 

what the strategy of gender mainstreaming means for the organization 

(Commonwealth, 1999). Gender mainstreaming perspective is the process of 

assessing the implication for women and men of any planned action. It is a strategy 

for making the concerns and experiences of women as well as men in social and 

economic spheres. It includes gender specific activities and affirmative action 

whenever women and men are in a particular position or environment (particularly at 

school). Gender specific intervention can target women exclusively, men and women 
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together, or only men to enable them to participate in and benefit equally from 

development effort. (www.ilo.org/public) 

 

It is not surprising then that the world has already fallen behind on a key target set 

for  millennium development goals 3 of eliminating gender disparity in primary and 

secondary education by 2005, therefore the lessons can now being used to model 

future success and to achieve the target set for 2015. Mainstreaming ensure that the 

experiences, aspirations, knowledge, opportunities, needs, concerns and constraints 

of women and men of all ages are integrated in advocacy especially in education 

(UN ECOSOC, 1997 ) .Each country has its own characteristics which have to be 

articulated when considering culturally embedded issues such as girls education, 

equity, women and human rights, participation and even development itself. Girls 

education is such an issue requires more analysis if it is to be tackled productively. 

This treatise is an attempt to analyze a situation where one moves gender parity at 

primary school level (50:50). It focuses on the gender equity, and proposes remedial 

measures for the achievement of gender equity in schooling. It is now firmly 

established that education is the major instrument for the promotion of economic 

growth, reduction of poverty, moderation of inequality and inequities, and 

improvement of quality life in general. Investment in education leads to 

accumulation human and social capital, both of which are key for sustained 

economic growth and improved levels of incomes. Education promotes productive 

use of labour, and liberates households from drudgery and bondage to primitive tools 

of production. It enables households as units and individuals, to participate fully, 

productively and creatively for a much more extended period of time without 

boredom . 

 

It is becoming increasingly clear to any rational thinker that the issue of girls and 

women in education is no longer a question of ability and availability of qualified 

candidates but rather a question of opportunity, encouragement, and facilitation. 

Persons of intellect have sopped to question the intellectual ability and competence 

of women relative to men as they notice the significant trend in the large numbers of 

women who have gained positions of intellectual and managerial prominence on 
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their own merits without favour or special conditions (Mclane, 1980).No group has 

monopoly or natural superiority in intellectual prowess, and talented male candidates 

for education may not be an infinitum as hitherto assumed. In fact, their numbers, in 

relative terms, may decline as well as their desire to pursue all professions needed by 

economy. Therefore expanding the pool of talents is both a positive development 

strategy and a precaution against any shortage of males. Mainstreaming must ensure 

that, in the human capital tradition, men are not perceived as intrinsically superior as 

women. Therefore any artificial restrictions, stereotyping, and myopic blinkers that 

differentially discriminate on the basis of gender in education at primary and higher 

levels of education constitute an economic irrationality in the development of human 

resources of any country. 

 

This is a sign that, gender sensitivities is still prevailing in families, in societies and 

in education environments. Mainstreaming is suffering from social, structural, and 

cultural issues that explain the difficulty in attaining mainstreaming equally in 

schools, hence the nation operating a very constricted system with a very steep 

pyramid that finds fewer girls at the top compared to boys (BEST,1995). Despite the 

efforts by the government to promote the girl-child and women education and 

increasing the number of female students at primary and secondary schools, there has 

not been a significant shift over the years (BEST, 1995). Mainstreaming is an ideal 

situation and ideas preference for the placement of exceptional students. Placement 

of exceptional students is to be in the least restrictive environment as possible, which 

means, regular classroom setting. Although mainstreaming and inclusion aren't 

mentioned in the law, it is the preferred practice. 

 

Mainstreaming has many advantages that students are more likely to attend school; 

education setting becomes more authentic, greater social opportunities and greater 

sense of belonging. 

 

Tanzania is one of the countries that have introduced educational targets and 

implemented a 5-year Primary Education Development Programme (PEDP) since 

2001 and started to implement the Secondary Education Development Programme 
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(SEDP) in mid 2004. PEDP sought to establish high quality education for all while 

SEDP aims to prepare future national workforce and leaders. 

 

In Tanzania the gender gap in science and technology as well as mathematics is still 

very wide with females lagging far behind males. The most influential factors for the 

under representation of females are the low participation rates in advanced courses 

and lower performance levels in examinations as a result of discouragement from the 

lower level, that is primary school level ( Mwakibete, A. and  Shitima,C. 2007). The 

study examined the obstacles that inhibit girls from realizing their potentials in these 

areas . The obstacles varried, including differences  in ways boys and girls learn and 

the organization of the education system including gender bias potrayal,text books 

not related to women‟s and girls‟ concerns, and negative attitudes of teachers as well 

as influence from the society as a whole, notably socio-cultural constraints and 

negative role modeling. 

 

Efforts to bridge the gender gap in education in Tanzania go way back to 1961 when 

the country attained independence. While the government has played a major role in 

the quantitative aspect of achieving nearly equal enrolment numbers of boys and 

girls in primary and secondary schools, the civil society has tried out numerous 

interventions to bridge the gender gap in both the quantitative and the qualitative 

aspects of education (Masanja: 2004, Helgesson: 2001 and Swanson et al: 1998). 

 

Despite the  progress made so far  in female students  enrolment owing to positive 

actions and sensitisation campaigns, disparities still exist and are quite striking in 

some communities. Obstacles and resistance to gender equality in education persist 

especially in marginalised areas where traditional attitudes are predominant 

(Masanja: 2004, 3). 

 

Enhancing educational sector needs much effort to educate parents, teachers, pupils 

and the society in general on the benefits of educating both sexes equally for the 

national development. Low developing countries are faced with numerous challenges 

like low access to education among girls from low income families from patriarchal 
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societies in rural areas. Therefore gender is the cross-cutting issue influencing all 

social, economic and political processes and therefore that it should be well 

addressed broadly. (UNESC, 2004). For example, the Kenyan government having 

recognized this, set out to strengthen women role in economy through education 

(Kenya National Development Plan, 1996). The government identified education as a 

crucial agency in narrowing gender imbalance in various sectors national wide. That 

was to be done through the removal of stereotyping of the gender roles in 

educational, the provision of role model, and improving of learning environment. 

The plan stipulated that, there was a need to facilitate educational system and educate 

the society on all bad cultural practices hindering equality in the system. 

 

This has led to our country get committed to attain  major objectives of education for 

all (EFA) which is to ensure that gender inequality at primary education level is 

eliminated and that by 2015, all children particularly girls from the poorest families 

and those belonging to  the ethnic minorities have access to and complete free 

compulsory primary education. None of millennium development goals will likely be 

met unless there is a significant progress in girls‟ education. Educating girls is a sure 

way to raise economic productivity, lower infant and maternal mortality, improve 

nutritional status and health, reduce poverty and can lead to wipe out HIV/AIDS and 

other diseases. This literacy campaign is crucial especially to the young girls in 

Tanzania and Africa Sub-Sahara countries, who complete their primary education. 

However, obstacles to female education remain a reality in many countries and 

impair girls and women from fully enjoying their right to education and associated 

benefits. Gender disparities in primary education enrollment and completion are 

overwhelmingly to the disadvantage of girls.  

 

Gender inequality is an obstacle for sustainable development not only in economic 

dimensions, but also in all areas including education. The fundamental role of 

equality between the sexes can be emphasized in each of the three pillars necessary 

for sustainable development; environmental protection, economic wellbeing, and 

social equality (UNESCO, 2007). An argument has been advanced for the need to 

focus more on mainstreaming the best practices into all national education policies 
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and plans to ensure more girls are enrolled and retained to complete their primary 

education. According to the new edition of Global Monitoring Report for 2012, 54 

countries are at risk of not achieving this goal on present trends. More than 54% of 

the 104 million out of school children are girls and over two thirds of the world‟s 860 

million illiterates are women. The reason is, some never made it to school or dropped 

out of school early. But reaching equality is not just a question of numbers; it implies 

the same chances of learning, of benefiting from equitable treatment within schools 

and the same opportunity after school in terms of employment, wages and civic 

participation.  

 

Education is not all about making children attend school. It is setting young people 

up for life, by giving those opportunities to find decent work, earn living, contribute 

to their communities and fulfill their potentials. At a wider level, it is about helping 

countries nurture the workforce they need for growth in the global economy. Many 

young people especially girls are leaving schools in Tanzania without the skills they 

need to thrive in society. In Tanzania as in many sub-Sahara countries, gender 

disparities are further aggravated by wealth disparities. In most areas, girls are less 

likely than boys to have ever been to school. History of neglecting education has left 

a skills deficit, with young women the most affected of all; 116 million young 

women aged 15 to 24 in developing countries have never completed their primary 

school education and lack skills for work. Reaching gender parity remains a 

challenge in many countries (Global Monitoring Report, 2012). 

 

Despite the above facts aiming at enhancing primary education to be fully achieved 

by 2015, there are impediments to be investigated and solved. Some of the 

impediments are like low enrollment, high dropout rates, poor school environment, 

cultural factors and lack of role model. Information and data on gender 

discrimination and disparities for Tanzania are few and mostly limited to many 

locations. Besides recent good efforts to document some data, there is still lack of 

quantitative data relating to extent and magnitude of the gender problem and social, 

cultural and economic factors that challenges mainstreaming from primary to higher 

learning institutions (TGNP, 2003). 
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This is why the researcher wants to assess the challenges that influence 

mainstreaming gender in primary schools. The example can be drawn from one of 

the schools under the study. In 2003, the school enrolled  48 girls and 52 boys , this 

was  nearly equal number, but those completed standard seven, boys were 47 while  

girls were 32(Source; school data 2009). 

 

 This shows that the level of access to education among school age children is dismal 

and drop-out rate for girls is higher than that of boys. Why the number of girls 

compared to that of boys is not equal in the enrolment as well as in completion? 

Gender disparities begin at family level through to primary school. Some parents in 

many societies believe that it is useless and unwise to educate a girl because after a 

marriage, girls will go to another clan and the benefits of her education accrue to that 

clan. This bad perception should be redressed now and in future to educationally 

empower girls and women so that girls and boys, men and women benefit equally in 

all social, political and economic aspects.   The study will concentrate much on the 

presence, nature, and extent of understanding or perception of parents, teachers and 

students about gender disparities in primary schools; these are the challenges that 

seem not adequately addressed by earlier researchers like King and Hill. Historically 

and customarily, women in Africa were and are still denied direct and independent 

the right to education, owning land and equal representation in decision making 

bodies A study by Aika Isinika showed that, in some parts of Tanzania and sub-

Sahara countries, women and girls have a lower participation rate than men and boys 

at all levels of education .They also have higher drop-out rate and poorer academic 

performance. This situation can be traced to cultural attitudes toward women, 

economic factors, home and school environmental influences. The education of girls 

is frequently perceived as an insurance against some future crisis or withdrawal of 

traditional support such as inability to find a husband. As you go up in the education 

system, the vivid structure is that of pyramid in which very few women are at the 

top. In the year 2010/2011, Tanzanians in the academic staff indicates that, Tanzania 

has 1005 Masters holders in which 721 are men and 284 are women, this is about 

thirty nine percent of the total staff having Masters. On the side of Doctorate, men 

are 239 and women are 37, making the percentage of women to be 15 compared to 
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the 85 percent of male (BEST, 2011). Because of their numerous productive and 

reproductive roles in their national economies as farmers, household managers and 

transporters, women are the most negatively affected by the complexities of poverty,   

environmental degradation and illiteracy. 

 

In Tanzania,  there are provisions for at least 30% positions allocated to women on 

the environment or water committees at the village level, but in the practice few such 

committees have women and where they are, they tend to be less than 30% hence 

gender imbalance. Their contribution in discussions is minimal not only because of 

their physical weakness, but because of lack of awareness and education due to bad 

cultures and traditions that make gendered governance difficult. Assessment shows 

that, there are notable gender differences in learning outcomes by subjects which 

suggests that more needs to be done to prevent these gaps.  

 The emergence of several initiatives including the Global Partnership for Girls‟ and 

Women‟s Education for Empowerment launched by UNESCO has led to renewed 

opportunities to highlight the challenges of gender mainstreaming and equality for 

girls. It will be important for any initiatives to tackle the root causes of gender 

disadvantage, to ensure that the high level initiatives translate into action leading to 

an equalizing of opportunities between girls and boys. The transition from primary to 

lower secondary is difficult for many girls as their journey through the education 

system is often delayed and short lived. Barriers from primary level are often 

magnified at secondary level including cost, distance to school, labour demands and 

especially in the case of girls deeply ingrained social, cultural and economic barriers. 

Despite the commitment by the government of Tanzania to ensure that gender issues 

are addressed by all the sectors of the economy and all levels of management starting 

from the house hold, one cannot argue that these efforts have made Tanzania an 

equal opportunity nation. Since development need of men and women as discussed in 

practical and strategic gender needs of men and women discussed earlier are 

different, Tanzania has a long way to go before attaining an equal opportunity 

society.( Temba 2004). It is evident that, many interventions have been carried out in 
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Tanzania to increase women and girls interests in education. However, little efforts 

have been taken to evaluate factors that challenges the mainstreaming of gender in 

primary education, so that the households, schools and the government may achieve 

gender equality in education institutions especially primary schools.  

 

1.2 Background of Butiama (Musoma) District 

This district was formally known as Musoma rural district; perhaps it is still known 

so. It is located at the northeast part of Tanzania in Mara region along the shores of 

the Lake Victoria. It comprises of three divisions, thirty wards and one hundred and 

twenty villages. The district also consists 162 public primary schools some of which 

have not reached standard seven level.  It has an area of 4910 square kilometers of 

which 4610 square kilometers is land and 300 square kilometers is water. According 

to the 2002 census, the district population was 330,953. Men were 159,326 and 

women were 171,627 this population is expected to increase when the 2012 results 

will be released. Economic activities in this district are fishing, agriculture and 

livestock keeping. The research was conducted in Makongoro Division where many 

inhabitants are livestock keepers and small scale farmers. Many of primary schools 

in this district are allocated in remote areas sometimes difficult to reach.  

Figure 1.1: Musoma District Map 

 
Source: http://en.wikipedia.org/wiki/musoma 

http://en.wikipedia.org/wiki/musoma
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Why Gender Mainstreaming? 

Gender inequality impact on growth. While much of the existing empirical growth 

literature has focused on education levels, fewer studies have addressed the potential 

consequences of inequality within education. However; there is a relatively large 

micro literature suggesting that improvements in gender inequality lead to increased 

efficiency. Adeoti and Awoyemi (2006) examine the effect that gender inequality in 

employment has in rural cassava farm holdings in southwest Nigeria. Findings 

suggested that increased gender inequality decreases productive efficiency. 

Furthermore, Psacharopoulos (1994) finds that returns to female education are 

positive and higher than their male counterparts. This micro literature also points to 

indirect benefits from gender equality. Behrman et al. (1999) find that children of 

more literate mothers in India study nearly two more hours a night. In addition, 

gender inequality has been shown to influence a number of development related 

goals, such as lower fertility rates, higher education rates, and better child health 

(Schultz 1993; Quibria 1995). 

 

On a macro level, Esteve-Volart (2004) finds that when studying different states in 

India, those with higher rates of gender discrimination exhibit lower growth rates 

compared to others. However, do these studies that have included gender 

disaggregated measures of education have found varying results. In an extremely 

influential paper, Barro and Lee (1994) use a panel data set of 138countries to 

examine the empirical determinants of growth, including measures for both male and 

female schooling. In what they see as a “puzzling finding”, female education is 

negatively correlated with growth. Barro and Lee attribute this to a sign of 

“backwardness” in the society, where gender differences are picking up on aspects of 

undeveloped countries that may not have been captured with an initial Gross 

Domestic Production variable. Therefore, such less developed countries may 

experience higher growth rates due to a convergence mechanism. 

 

Since then, multiple studies have attempted to investigate Barro and Lee‟s interesting 

findings. Stokey (1994) claims that the Barro and Lee result is biased by the four 

outlier East Asian tiger countries. Lorgelly and Owen (1999) support Stokey‟s 
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conclusion, but assert that there are also a few countries in sub-Saharan Africa that 

are also influential to the result. In addition, using the same data set as Barro and Lee 

(1994), Esteve-Volart(2000) finds a different result by reformulating the model. 

Instead of including education levels for males and females separately, she uses one 

variable to control for the level of education in the society as a whole, and then one 

variable to capture the difference between male and female education. Her results 

support the hypothesis that gender discrimination reduces growth. (Dollar and 

Gatti,1999) find that including regional dummy variables changes Barro and Lee 

result. They argue that the influence of Latin America biases the data set, because of 

their extremely high gender low growth rates. Furthermore, they use a two-stage 

least  squares technique to control for the endogeneity of female education, and find 

that differences in education can be explained reasonably well by cultural factors 

such as religion or region. Their results also show that countries that under invest in 

women‟s education have lower growth rates. 

 

In addition, Klasen (2003) argues that the Barro and Lee (1994) study is plagued by 

multicollinearity problems, as male and female education are  correlated . Using a 

variety of econometric techniques to try to control for their multicollinearity 

problem, he finds, like Dollar and Gatti (1999), that inequality in education has an 

inhibiting effect on economic growth.While the previously mentioned studies have 

focused on the effect of gender inequality on economic growth,  Lorgelly, and 

Owen(2002) look at its effect on steady state levels of out put per worker . They 

explicitly build gender inequality into a solow framework by treating  male and 

female educationas separate factors of production . They then test their model by 

regressing educational gender differentials on steady state levels of output per 

worker. Their results follow in the line of Esteve-Volart, Dollar and Gatti, and 

Klasen in finding that countries with higher rates of gender inequality are associated 

with lower levels of steady state output per worker. 

Tzannatos (1999) also studies the effects of underinvestment in women on efficiency 

in the economy. He estimates that for a sample of Latin American countries, if 

occupational gender segregation ended, gross domestic production would increase 

significantly. 
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Not all studies investigating this relationship agree that gender inequality hurts 

growth. Seguino (2000a; 2000b) finds that in a sample of export-oriented Asian 

nations, higher rates of growth are actually correlated with higher rates of gender 

inequality. She attributes this to the ability of firms to pay female labour less than 

males without fear of backlash or revolution,thus spurring investment. One key 

difference between her study and others, besides the different sample of countries, is 

that she studies gender differentials in wages, not education. This may bean 

important distinction, as other studies including Klasen (2003) have found that 

gender inequalities in employment are less significantly related to growth than those 

in education. 

 

While some studies have examined the empirical determinants of growth, those that 

have looked at gender inequality have found mixed results. Therefore, this issue 

warrants further research, and this paper seeks to investigate this issue. 

 

Even though the discrimination studied in her model is discrimination in the 

workforce, Esteve-Volart points out that because of the different education 

requirements for workers and managers, this sort of discrimination can be expected 

to turn up in education differentials, making differences between men‟s and women‟s 

education an important factor to study. As discussed by Klasen, women‟s education 

can stimulate development to high degree. In the late 1980s, there was a shift to 

mainstreaming women in development approaches and learning institutions at all 

levels of education from primary to university and economically from micro-level to 

macro-level projects.  

 

Gender mainstreaming strategies call for introducing gender analysis and planning in 

all programmes and all projects and at all sages of education process and are 

characterized by shit away from woman specific projects or duties. Mainstreaming 

includes a movement away from the concept of gender and development. Gender is a 

cross-cutting issue influencing all social, economic, and political processes and 

therefore, that it should be addressed across the board. 
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In many countries in the world, Tanzania being one of those countries, many girls is 

disadvantaged especially in education. Many of these girls come from poor and 

marginalized families from rural areas. This disadvantage is due to the fact that, 

cultural discrimination still prevails in these areas denying girls the chance to 

education hence making them unable to unleash their potentials. For example, many 

girls are vulnerable than boys in a sense that, when a girl and a school boy engage in 

sexual intercourse and the girl gets pregnant, she is the one who gets expelled  while 

her boyfriend continues with studies. As indicated earlier, although there has been 

great effort by governments, non-government organizations both national and 

international, and individuals to to advance and enhance gender mainstreaming, in 

different fields, there is still a lot to be done if further progress is to be attaine 

 

1.3 Statement of the problem 

In 2003, the government of Tanzania made primary school education compulsory 

and free for all Tanzanians.  Free education meant, the government is to pay all the 

fees for every child enrolled at a public school. The fee covered mainly books and 

stationeries.  This quickly led to congestion in classrooms in public schools and that 

put strains to the meager resources available.  However, education at primary level is 

still limited for those who are able to get sufficient financial resources for school 

uniforms and other contributions. These current costs   are way beyond the normal 

ability of parents taking into account that, many Tanzanians are living in rural areas. 

(URT, 2000). 

 

It is shown that under present conditions, the gender gap between men and women in 

agriculture yields is 20%- 30% which imply more poverty and more risky livelihoods 

for women. The same study shows that closing the yields gender gap would reduce 

the number of malnourished people (TGNP, 2012).  In these formative years, many 

children especially those who have missed out education are usually condemned to a 

life of poverty and social strife.  The government has reckoned that one of the 

challenges facing education sector has been that of low fund to make high quality 

and productive results.  Is Tanzania on track to achieve the Millennium Development 

Goals of education for all by 2015? In rural Tanzania, income shocks caused by crop 
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losses, decreased school attendance by 20 %( UNESCO, 2007). It has been shown 

that under present conditions, the gender gap between men and women in agriculture 

yields is 20%-30% which imply more poverty and more risky livelihoods for women 

(TGNP 2012). The study continues to reveal that, closing the gender gap would 

reduce the number of malnourished people and the children can be in a good position 

to attend school. 

 

There is a general contention that gender is still considered as one of women‟s issues 

and that gender discrimination does not exist. This is caused by the problem of 

translation of conceptual awareness of gender and planning into practice. This 

weakens the efforts of integrating gender in planning and in which is given a lip 

service hence slowing speed of social and economic development (Temba 2004).  

 

Despite the above facts aiming at enhancing primary education to be fully achieved 

by 2015, there are impediments to be investigated and solved.  Some of these 

impoundments are   dropout rates, poor school environment, cultural factors, and 

home based factors as parent‟s perception.  This is why the researcher wants to 

assess the magnitude and or the extent of these determinants in the study. 

 

1.4 Objective of the study 

The general objective of the study was to explore what determines gender 

mainstreaming in primary schools education. 

 

1.4.1 The specific objectives are:- 

(i.) To assess the extent to which home environment contribute to  gender 

mainstreaming in schools 

(ii.) To explore how the school learning environment contribute to gender 

disparities 

(iii.) To examine the parents perceptions of gender mainstreaming in 

education and its contribution to gender disparities. 
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1.5 Research Questions. 

(i.) To what extent do home environment contribute challenges to 

mainstreaming in schools?  

(ii.) How does school learning environment contribute to gender 

disparities? 

(iii.) How do parents understand gender mainstreaming and its contribution 

to gender disparities? 

 

1.6 Significance of the study. 

The finding of the study is of a great help in providing information on factors 

influencing gender mainstreaming in education so as to enable the district education 

office, ministry of education and the government to have proper planning and 

decision making. The government may find the information useful as it formulates 

education policy which is girl child friendly. The result of the study widely also 

affected the scholarly researches, theory and practice, leading to an intervention on 

the issues affecting gender mainstreaming. Parents who may get time to read the 

findings and results of the research may change their negative attitudes towards 

gender bias in families which tend to favour boys rather than girls. 

 

1.7 Limitation of the study. 

The major limitations was that of geographical limitation which made study to be 

conducted at the division level, financial and time factors  made the study to cover a 

small area in order to be in time. Again, cultural and beliefs of many people in the 

area of study made it difficult to get some useful information, but the researcher 

established good rapport with respondents and they responded positively. 

 

1.8 Definition of Main terms used 

This section defines terms used in the study.  

Constraints refer to the difficulties or challenges one faces as one attempts to 

achieve something. It is element, factor, or subsystem that works as a bottleneck. 

(Oxford dictionary). What a constraint is restricts an entity, project, or system like of 
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education, culture, or decision making process from achieving its full potential or 

high level of out put with reference to its goal. 

 

Culture refers to the people‟s ways of life as expressed through their attitudes, 

beliefs, values, pedagogic systems that pass from generation to generation through 

the community socialization systems. Culture is learnt and shared human patterns or 

models for living, day-to-day living patterns. These patterns and models pervade all 

aspects of human social interaction. Culture is mankind‟s primary adaptive 

mechanism; it is a collective programming of the mind which distinguishes the 

members of one category of people from another. It is the shared knowledge and 

schemes created by a set of people for perceiving, interpreting, expressing and 

responding to the social realities around them. Therefore, culture is the 

characteristics of a particular group of people, defined by everything from a 

language, religion, cuisine, social habits, music and habits. (Mbilinyi, D.A.S 1996). 

 

Empower refers to giving someone official authority or freedom to do something 

(Tcu, 2010). Empowerment does not imply denying power to men it however aims at 

enabling women to determine direction towards changes using their own initiatives , 

participating in decision-making, tackle the problem of access to resource by both 

men and women as well as oppose patriarchal structures that are bureaucratic and 

anti-equity(Temba E,I.2004). Empowerment entails organized and planned actions 

that are purposely undertaken by the committed individuals with certain qualities and 

are ready to carry out the burden of the disempowerment. Empowerment is a 

psychological state of mind of an individual; a sense of feeling that one is competent 

and can take control of a situation. Empowerment is an important aspect of 

development process whereby the disempowered , both men and women are 

prepared to take action and control with a purpose of overcoming structural 

inequality that has previously placed them in a disadvantaged position. It is 

empowering women to gain control over their circumstances rather than seeing 

planners and policy makers as the only people who can improve women‟s own 

lives.(Temba E, I.2004). 
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Gender equality refers to a situation in which men and women participate  equally, 

have access to resources and equal opportunities to exercise council. Equality 

denotes the state of resemblance and likeness in basic needs and use. It is a 

terminology which denotes the senses of correcting biasness, separation and variation 

of tastes so that men and women are given opportunity to acquire whatever they are 

limited to by the traditional stereotypes of roles and resources allocations in the 

social and economic world. Gender equality has five levels which indicate the extent 

to which women are equal with men. These five levels determines the level of 

women‟s empowerment depending on the degree to which these are present in any 

are of social or economic aspects. These levels are; one, control which refers to 

women‟s control over the decision making process through conscientisation and 

mobilization, to achieve equality of control over the factors of production and the 

distribution of benefits. Equality of control means a balance of control between men 

and women, so that neither side dominates (Temba, E, I.2004). Two, participation in 

which the decision making process, in policy-making, planning and administration. It 

is a particularly important aspect of development projects; where participation means 

involvement in needs-assessment, project formulation, implementation, and 

evaluation.  

 

Equality of participation means involving women in making the decisions by which 

their community will be affected in proportion that matches their proportion in the 

wider community. Three, conscientisation, this is the conscious understanding of the 

difference between sex and gender, and an awareness that gender roles are cultural 

and can be changed. It also involves belief that the sexual division of labour should 

be fair and agreeable to both sides, and not involve the economic or political 

domination of one sex by the other (Temba, E, and I.2004). 

 

Four, access. This is women‟s access to the factors of production on an equal basis 

with men; equal access to labour, land, credit, training, marketing facilities, and all 

public services and benefits. Here equality of access is obtained by applying the 

principles of equality of opportunity, which typically entails the reform of laws and 



19 

administrative practice to remove all forms of discrimination against women. Five, 

welfare which defines the level of women‟s   material level welfare relative to men. 

 

Gender equity refers to equality of men and women in accessing resources 

opportunities and reward for their labour (TGNP 2010). It is the process of being fair 

to men and women. To ensure fairness, strategies and measures must often be 

available to compensate for women‟s historical and social disadvantages that prevent 

women and men from otherwise operating on a level playing field. It is equity that 

normally leads to equality. Gender equity is the effort to stretch the limits of life so 

that everyone can experience life to the fullest (Temba E, I.2004). 

 

Gender refers to the physical and or social condition of being male or female (TCU, 

2010). Gender is a social-cultural variable that refers to comparative, relational or 

differential role, responsibilities and activities of males and females. It is a social 

meaning given to biological differences between men and women. Gender is not a 

fixed phenomenon. It is about expectations that society has about how men and 

women should behave. It changes with social-economic changes of the society and 

historical trends. Women have different roles in different societies, different cultures, 

different traditions and different historical periods. Years ago it was expected of 

women to grow up to be good wives and mothers and not to be interested in having a 

career. Today this has changed (Temba E, I. 2004). 

 

Gender mainstreaming refers to the consistent integration of gender concerns into 

the design, implementation, monitoring and evaluation of policies, plans, programs, 

activities and projects at all levels and sectors (Temba E, I. 2004).The concept of 

bringing gender issues into the mainstream of development was established as a 

global strategy for promoting gender equality in the Platform for Action adopted at 

the United Nations World Conference on Women held in Beijing in 1995. It is a 

strategy for making the concerns and experiences of women as well as of men an 

integral part of the design, implementation, monitoring and evaluation of policies and 

programmes in all aspects of development of the society so that women and men 

benefit equally. Gender-specific interventions can target women exclusively, men 
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and women together or only men, to enable them to participate in and benefit equally 

from development interventions. Gender mainstreaming is a necessary measure 

designed to redress a direct and indirect consequences of the past discrimination. 

 

Marginalized groups refer to the section of population deprived of essential services 

due to demographic factors often characterized by inaccessibility and remoteness 

(Mbilinyi D.A.S 1996).It is an involuntary position and condition of an individual or 

group at the margins of social, political, economic, ecological, and biophysical 

systems preventing them from access to resources, assets, services, restraining 

freedom of choice, preventing the development of capabilities and eventually causing 

poverty. Marginalized poor are those who are affected by both marginalization and 

poverty. There is a correlation between remoteness, exclusion and extreme poverty in 

rural areas. 

 

Patriarchy – refers to a society or structure controlled by men in which men use 

their power to their own advantage (Sr. William, A. 2001). It is a system of male 

dominance, rooted in the ethos of war which legitimates violence, in which men 

dominate women through the control of females sexuality with the intent of passing 

property to male heirs and in which men are the main controller of women. It is a 

social supremacy in social organizations marked by supremacy of fathers in families 

of clan, the legal dependence of wives and children and the reckoning of descent and 

inheritance in the male line. It is a control by men of disproportionality large share of 

power in societies of this nature. 

 

Conclusion 

The chapter has background information to the problem in which girls are still 

disadvantageous and that increasing gender inequality decreases productive 

efficiency. Statement of the problem shows that, gender is still prevailing due to the 

improper translation in relation to development growth. The chapter also has general 

and specific objectives and research questions which are the key guidance to the 

study.  
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CHAPTER TWO 

 

LITERATURE REVIEW 

 

2.1 Introduction 

This chapter briefly presents the Millennium Development Goals (MDG) of 

education and Education for All (EFA) The Millennium Goal 3 which emphasizes on 

promoting gender equality and empowering women has the main focus of 

eliminating gender disparity in primary and secondary education and to all levels of 

education no more than 2015. This is to be achieved by having equal ratio of girls to 

boys in primary and secondary schools, increase the ratio of literate females to males 

of 15 to 24 years old, increase share of women in wage employment in non-

agricultural sector and in politics, to increase proportion of seats held in national 

parliament (Millennium Development Goals, 2000). It also reviewed some books, 

journals, researches on education especially the gender disparity in primary 

education. This was done well because it is a continuous process that cuts across all 

stages of research process. 

 

Table 2.1: Selected Education Statistics and Indicators for Primary Schools 

in (2008-2009) 

Year  Male Female Total 

2008 4261831 4148263 8410094 

2009 4248764 4192789 8441553 

Source; Basic Education Statistics of Tanzania, 2007-2011 

 

2.2 Theoretical literature review 

In this section, the study based on gender relations and curriculum in society. The 

study applied two theories which had similarities in addressing the issue of gender. 

The Liberal feminists Gender Theory. This theory challenged the bourgeois theories 

on the position of women as per Wallerstonecraft and Stuart Mill. They were 

challenging the structural changes that were caused by changes in production 

relations as a result of industrial revolution that took place in Europe in 1840s. This 
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revolution contributed to the feminist thoughts on equality and struggle for rights and 

opportunities for women. Wallerstonecraft argued that women were born equal to 

men and that defects found in women are caused by lack of proper education and 

sheltered domestic environments that limited their thinking potential compared to 

that of men. However, this theory did not challenge the inequalities and unequal 

power relations between men and women. The second theory is that of Radical 

Feminism and Gender Oppression. The feminists in this theory put the question of 

gender in the context of social institution. They demanded total abolition of 

oppressive gender relations. Radical feminists unlike the liberal feminists who fought 

for equal education and civil rights, fought for both quality and quantity of education 

According to radical feminists, education must be an instrument of empowerment. 

Change of curricular that recognizes women rights was one of the major demands.  

According to the above mentioned theories, during the early 1990s in Tanzania, 

efforts were made to change portraits in education books where the value of men was 

portrayed as heroes and women as docile and passive (Temba, I.E.2004). According 

to White (1984), gender roles constitute cultural and socially determined set of 

behavior and personality characteristics expected of a person on the basis of sex and 

relating them to access to education. These roles are imparted through family 

socialization, family set ups and further reinforced.  

 

Focus on girl child is intended to re-emphasize the socialization of girls and how this 

affects their attitude to further studies, work and role in society. Also the focus in 

vulnerability of girls which are mostly domestic workers. It is argued that changing 

materialistic conditions in the new economic paradigm and traditional attitudes to 

girl combine in a deadly way to exploit girls and restrict their ambitions and dreams 

(Mascarenhas, 2007). This can be seen in the avenues such as school, religion 

institutions and community centers. Therefore in this point, gender forms the most 

criteria governing production and distribution of recourses equally as well as 

enjoying the benefits in equal ratios. Traditionally in rural areas, the family is headed 

by a house head, the position which normally is occupied by male parents though 

there are those headed by females. This makes it possible for patriarchal system to be 

dominant.  
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In this study, many respondents especially women admitted that there is still 

domination of men in decision making with boys favoured in preference of being 

educated. 

 

2.3 Empirical Literature review 

Here the researcher explained some empirical studies from various studies conducted 

in different parts around the world. The studies showed that many people from 

different angles of the world still hold that a girl is to perform domestic chores and 

nothing more. For example, the studies from the bahai people in Asia have shown 

that some parents continue to envisage a strict gender division of labour. If for most 

of her adult life, a girl will be a housewife it seems pointless to educate her. Most 

importantly, when people live on a low income as is in rural areas, of developing 

countries, then it is this mismatch between costs and benefits of girls school that 

cause the gender gap in education to persist. In other words, there is asymmetry in 

parental incentives to educate sons and daughters. The government, other 

organizations and individuals should attempt to educate people about equality and 

efficiency of benefits of all children. (Mascarenhas 2007). Literature on the area of 

study in terms of field (education practice) and physical review were also reviewed. 

Also a review of previous researches, books, journals, and internet materials from 

other parts of the world and Tanzania was done. This is because; the need to equalize 

the access to educational opportunity and the benefits on the basis of gender in 

Africa has long been recognized. The gender gaps with girls at a disadvantage 

position in terms of participation, completion and advancement in education are 

issues that have increasingly drawn global attention (Mascarenhas 2007). 

 

Education was specifically identified at Beijing as a sector in which gender 

mainstreaming should occur. Since Beijing, efforts have been made in a number of 

national and international agencies working on education, as well as national 

education ministries and departments to mainstreaming a gender perspective through 

their education work. The Beijing platform for action states the following regarding 

gender mainstreaming in education: “In addressing unequal access to and inadequate 

educational opportunities, government and other actors should promote an active and 
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visible policy of mainstreaming of gender perspective into all policies and programs, 

so that before decisions are taken an analysis is made of the effect of gender 

mainstreaming (Oxfam, 2008).  

 

Recognizing that education is a fundamental human right, Forum for African Women 

Educationists (FAWE) works to transform girls‟ and women‟s education across 

Africa. They believe that empowering girls and women through education brings 

multiplier benefits not only at individual level, but at community and country level 

too. FAWE uses a four-pronged approach to achieve gender equity and equality in 

education in Africa. Through this approach, they influence government policies, 

build public awareness, demonstrate best educational practices through effective 

models and encourage the adoption of these models by governments and institutions 

of education (FAWE, 2011). FAWE in Kenya adopted TUSEME project as one 

program for the empowerment of girls and boys to combat gender constraints in 

education. From the year 1999, FAWE started introducing TUSEME in the centers 

of excellence with one such centre at the area known as  Kajiado which work with 

the government to ensure girls from marginalized and rural areas have access to 

primary education, (FAWE, 2011).Our country committed to attain the major goal of 

education for all which was to ensure that by 2015,all children particularly girls from 

the most poorest families  and those from ethnic minorities have access to and 

complete free and compulsory primary education of a good quality.  

 

Education is widely recognized as a key to national development. An increase in 

access and quality of education, relative to the national population is critical to 

social-economic growth and productivity, increases earnings and subsequently 

reduced income inequalities and the reduction of poverty (MoEC, 2007). There is 

adequate evidence that educating women is beneficial at the national, community, 

family and individual levels. With even a basic education, individual women 

effectively engage in economic activities thus contributing to greater national 

productivity (UNESCO, 2005). Attainment of gender equity and equality in 

education is a core development issue and a goal in its own right. Towards the 

accomplishment of this goal, the ministry of education has developed a gender and 
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education policy, which provides a comprehensive framework pursued in order to 

achieve gender equity and equality. It also acknowledges ongoing initiatives in 

bridging the gender gaps in the provision of education and identifies measures that 

the government and other education stakeholders should take to redress the identified 

gender inequities and inequalities (MoEC, 2007). 

 

The commitment of the Government of Tanzania to attain gender equality is 

underlined in various national and international legal policy documents and 

emphasizes social justice and equal opportunities with regard to education. Various 

policy documents such as gender policy in education seek to mainstream gender in 

all sectors, pledge to enforce a policy of equal opportunities, lay emphasis on the 

education of girls and stipulate measures for mainstreaming gender in the education 

sectors (MoEC, 2007). 

 

Equal access of girls and boys to primary and secondary education has been 

identified by the international community as a key measure of progress towards 

gender equality. The Tanzania government is a signatory to the major international 

conventions and agreements on human rights and gender equality development. The 

conventions include the universal declaration of human rights, the Convention on the 

Elimination of All forms of Discrimination against Women (CEDAW), the 

elimination of the worst forms of child labour, the convention on the rights of the 

child, the Beijing platform of action, the Dakar world conference on Education for 

All and the Millennium Development Goals (MDGs). Tanzania has committed itself 

to pursuing gender equality in all spheres of development and putting in place 

measures to reduce the existing ambivalences. The Ministry of Education in 

partnership with other stake holders, have put in place various targeted intervention 

measures, though in limited scale, aimed at promoting girls education in Tanzania. 

 

Provision of education in Tanzania is a collaborative effort between the Ministry of 

Education and diverse group of partners and stakeholders, including private 

education providers, Non-Governmental Organization (NGOs), local authorities, 

faith based organizations, development partners, local communities and parents. 
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A comprehensive gender and education policy framework is essential in order to 

guide the work of all the above actors (MoEC, 2007). 

 

The attainment of Education for All (EFA) by 2015 is a major goal and commitment 

of the government in line with the right to education for all Tanzanians. To achieve 

education for all (EFA), the government has undertaken various measures and is 

instituting reforms to address challenges related to access, equity and relevance 

(MoEC, 2007). The government‟s policy on primary education is to achieve 

Universal Primary Education (UPE) by 2015, which is a key strategy towards 

attaining the overall EFA goal by 2015. Attaining EFA will ensure that all Tanzanian 

children eligible for primary schooling have opportunity to enroll and remain in 

school, to learn and acquire quality basic education and skills training. With only 

four years to go before the targeted year 2015, the vision EFA is far from being 

achieved.  

 

However, all is not lost as it can still be realized if obstacles hindering gender 

mainstreaming in education participation are adequately implemented. This gender 

difference eradication effort is also manifested in the MKUKUTA,2025 which part 

of it is written that, gender biases in favour of males for instance in terms of property 

and girls access to education add to the pain of poverty by reducing current and 

prospective earnings of females . In this regard eradicating these biases is a critical 

challenge. The Vision 2025, “In particular by the year 2025, racial and gender 

imbalances will have been redressed such that economic activities not be identifiable  

by gender or race, all social relations and processes which manifest and breed 

inequality in all aspects of the society like law, politics and education will have been 

reformed.” This is due to the fact that gender is still not adequately mainstreamed in 

the ministry department and agencies based on the structural causes that manifest 

themselves in gender specific differences. Gender mainstreaming is not internalized 

within many of these ministry department agencies. 
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While there has been dramatic increase in enrolment of children previously not in 

school, gender inequality is still observed, particularly in rural areas and urban slums. 

The realization of the girls and women empowerment through education has been 

impended by a number of factors such as cultural and religious attitudes, 

infrastructural and geographical limitations. Inadequate policy guidelines, poverty, 

HIV/AIDS, community awareness as well as lack of female role models especially in 

the rural areas and male role models in the urban schools are still a problem. 

 

Despite interventions by the ministry of education and the education partners, the 

education sub-sector still faces the following challenges such as primary school-age 

children are still out of school, a growing number of orphans and other poor children 

forced to drop out of school mostly girls. 

 

The creation of gender responsive schools environments  through expansion and 

improvement of classrooms, boarding facilities and water and sanitation facilities has 

started to pay dividends in the number of girls attending school  has increased. 

However, a lot more still need to be done especially in rural areas before all children 

can access education (Elimu Yetu, 2007). 

 

Uneducated girl/woman will have few alternatives and so the expectations become 

self-fulfilling, trapping women in a continuous circle of neglect. This is a clear 

indication that despite higher enrolment of girls than boys in some regions, the 

statistics portray a different picture.  

 

The government of Tanzania is bound to promote equity and non-discrimination 

policies in the education sector by virtue of being a signatory and a party to many 

regional and international human rights conventions that emphasise equitable and 

quality education to be a right for every citizen, (Rusimbi: 2002, 4). These include 

the recent education sector reforms such as the 1990 Jomtien Conference 

onEducation for All (EFA) which pledged to achieve universal primary education by 

2000, the 2000 Dakar Framework for Action that made a commitment to attain EFA 

and set goals for achieving gender equity in primary education by 2005 and universal 
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completion of primary education and halving of adult illiteracy by 2015, and the 

2000Tanzania Poverty Reduction Strategy (PRS) that has prioritised and put 

emphasis on education as vital to sustained development opportunities. 

 

Primary Education Development Programme and Secondary Education Development 

Programmeefforts, aiming at attainment of the Education For All goals, are limited 

but they aresignificant  attempts to attain gender equality in education. In addition, 

there has beena rapid growth of strong civil society organizations (CSOs) and 

coalitions within the area of education in Tanzania. This has strengthened advocacy 

on issues of gender and education and expanded the pool of gender expertise within 

the country and theseare playing a key role in raising awareness and influencing 

changes in policies and laws. Finally, the donor community is taking an active role in 

ensuring that PEDP and SEDP take gender into consideration as a key variable. 

These provide significant opportunities for addressing the real needs of females and 

males equally in the education sector. 

 

However, Tanzania has not yet taken full advantage of these opportunities to 

mainstream gender into the education sector, due to constraints including on-going 

economic and social policies, institutional structures, laws and traditional gender 

practices (Rusimbi:2002,5). These factors complicate the chance to take full 

advantage of the existing opportunities, especially those related to putting theory and 

goals into practice. Due to these constraints majority of females in Tanzania have 

remained with fewer opportunities in education and training than males.  

 

Analysis of gender mainstreaming efforts in the on-going education reforms 

(Rusimbi: 2002, 7-11) mentions some of the key challenges to gender equality in 

education in Tanzania to be the lag in domesticating international commitments 

intonational laws, policies adapted from international financial institutions the 

WorldBank (WB) and the International Monetary Fund (IMF)), insufficient gende 

rmainstreaming of national educational reform processes, institutional barriers to 

engendering the education sector and a constraining socio-cultural environment. 
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As a result of deliberate efforts by Tanzania Government to attain Universal Primary 

Education (UPE) in 1974 and recently under PEDP, Tanzania has come close to 

achieving gender parity in primary school enrolments, with exception of specific 

districts with high pastoralist population and in some of the coastal regions. The 

gender gap widens significantly at higher levels of education with females being 

under-represented in key subjects such as Science and Mathematics. The ongoing 

national level plans and programmes have not resulted in the closure of the gender 

disparities in enrolment and performance at primary levels . 

 

In terms of Information Communication and Technology, It has been argued that 

information is a crucial tool in the fight against hunger and poverty, and that 

information is power. It is equally argued that women, particularly those in rural 

areas have limited access to information let alone new information communication 

and technology. Information Communication and Technology plays a vital role in 

development in that,it improves and enhances the base, minimises the processing of 

costs, increases transparency and reduces the cycle of time. The question here is : 

What is the status of of information communication and technology in Africa, 

particularly Tanzania, and what is the position of gender in this realm? 

(Mwakibete,A.and Shirima,C.2007). 

 

2.4  Conceptual Frame work 

The conceptual framework was conceptualized by the researcher so as to help 

identify the answers to the research questions in the study. This showed the 

independent and dependent variables in the study. Home based factors , cultural 

factors, social-economic factors, parents attitude and school environment factors are 

dependent variables which seem to motivate or could not motivate, limit or enhance 

girls participation in education. In a study done by Bigler and Liben,(1992) on 

childrens‟knowledge of societal stereotype and preferences, people do what they see 

others do than what occurs if the individuals is aware of the consequences of 

behaviour. Knowing what the behaviour would be awarded under what conditions, 

greatly improve the individual development. Since people lack psychic powers to see 

into the future, they learn from the good and bad experiences of their bad behaviour 
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and of the others. The bad experiences of the past and their consequences should be 

stopped to increase and build up aspiration levels. 

 

In this study gender mainstreaming is the independent variable whose effect the 

researcher would like to establish. Dependent variable is the one which wait for the 

effect of independent variable. This showed that, for gender mainstreaming to be 

achieved to the maximum, parental attitude and social-cultural factors should be 

changed in line with improving school learning environment. 

 

Figure 2.1: Conceptual Framework on Gender Mainstreaming in Primary 

Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Research Study, 2013 

 

The study conceptualizes that, for gender mainstreaming to be fully achieved, 

education to the public through role model should be emphasized to both pupils, 

teachers and parents. 
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boys 
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2.5 Summary of the Chapter 

 This chapter was about main issues concerning gender mainstreaming in 

education,various initiatives which have been taken by both the government and 

international community to address this issue. Many materials revealed that much 

has been done but there is still much more to do within the district and country wide 

.The areas with low enrollment of girls to school, should be helped to adapt projects 

such as that of Tuseme under FAWE in Kenya in collaboration with the government. 
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CHAPTER THREE 

 

RESEARCH METHODOLOGY 

 

3.1 Introduction 

This chapter deals with the decisions regarding how the study was conducted. Where 

the study took place, the data required, where data were found, data collection 

techniques and how data was analyzed. As a descriptive research, the study 

attempted to describe attitude towards the issue of mainstreaming in education with 

much focus on the challenges facing mainstreaming.( Kothari, 2004) define research 

methodology as a way to systematically solve the research problem. The researcher 

explained steps followed in the study and why those steps. 

 

3.2 Research Design 

Research design is the arrangement of conditions for collection and analysis of data 

in a manner that aims to combine relevance to the research purpose with economy in 

procedure (Kothari, 2004).The researcher employed descriptive research design to 

investigate the challenges or what influences gender mainstreaming in primary 

education. The use of descriptive design in this study made the study as efficient as 

possible yielding maximum information with minimal expenditure of effort, time 

finance, and when possible the researcher came out with a valid solution from the 

facts obtained (Mugenda, O.M.2003). In this point then, the study aimed at providing 

the current situation on the factors challenging gender mainstreaming. 

 

3.3 Population of the Study. 

Population refers to all members of real set of people, events or objects to which the 

study will generalize results (Kothari, C.R.2004). Therefore the study comprised of 

teachers, parents and pupils from standard five, six and seven which are upper 

primary classes. This population of teachers, parents and students from thirteen 

public primary schools was able to respond well to the questionnaires hence 

represented others and generalization was made. 
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3.4 Sampling procedures and Sample size. 

Sampling procedure is the selection of some part of aggregate or totality on the basis 

of which the judgments or inference about the aggregate or totality is made. This is a 

process involving taking a portion of the target population and investigate a smaller 

manageable group from which the generalization will be done (Kothari, 2004).The 

research used random sampling and stratified random sampling. This is because 

under this procedure every member in the population of study had equal chance of 

giving answers. The researcher marked some papers with letters and mixed them 

with plain ones. After picking those pieces of papers, pupils opened them and those 

who picked the marked ones were the ones who gave the responses. 

 

The sample size of the study was twenty five percent (a quarter) of the population 

under study, this allowed generalization and the sample size was determined by the 

size of population. (Adam and Kamuzora 2008). Stratified Random Sampling is a 

technique whereby the total population is divided into different groups before 

selection of the representatives. The researcher grouped students into two groups that 

of upper classes and lower classes. The upper classes represented those of lower 

classes .Random sampling was then applied by the researcher to get pupils from 

upper classes who represented others, in which every member had equal chance to be 

chosen. For example, the researcher marked some pieces of paper with letters and 

mixed those papers with some which were unmarked. The researcher put those 

papers on a table, pupils who picked and opened the marked ones, were the ones who 

gave the responses. This group comprised of gender balance as well as performers 

and non-performers. This was also used to get schools to be included in the study and 

this was done earlier.  The sample size depended on the size of the population. 

 

3.5 Data Collection Methods. 

Data means facts or information used to verify a certain truth. The researcher went to 

the area of study (field) that is, the selected schools for appointment and to develop 

rapport. The researcher used secondary data collection method largely, and also the 

use of primary data by interview (Kothari 2004). The use of questionnaires as data 

collection instrument was used to a large extent as data were mainly secondary ones. 
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Semi structured questionnaires were used as to provide impersonal way of data 

collection 

 

3.5.1  Primary Data 

This was collected through interviews between the researcher and head teachers, 

pupils and other parents within the area of study. The questions related to study with 

the aim of getting insight on the challenges of mainstream. 

 

3.5.2  Secondary Data 

Secondary data were collected through questionnaires, review of books, school 

records, journals, and internet materials. The questionnaires had printed questions 

which the respondents were to answer by ticking and giving information as directed. 

Basically the statistics on latrines, classrooms and attendance of pupils were 

obtained. 

 

3.5.3  Ethical Consideration 

 The researcher made the participants information confidential. This was done basing 

on ensuring that the principles governing research participant‟s information were 

followed and that all information were not revealed to any who was not a part of the 

study. The participants remained anonymous throughout the study. 

 

3.5.4  Data Collection Instruments 

The main instrument for data collection in this study was questionnaires which were 

semi structured. Semi structured questionnaires provided impersonal way of data 

collection hence bias from respondents was avoided. The questionnaires were both 

open and close ended. 

 

3.5.5 Data analysis methods. 

The term analysis refers to the computation of certain measures along with searching 

for patterns of relationship that exist among data groups (Kothari, 2004). 

Quantitative and qualitative methods were used for data analysis. Descriptive 

statistics were used to analyze quantitative data which were presented. This involved 
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the use of frequency distribution, percentages, tables and charts. This made it easier 

to interpret, analyze and present the findings of the research and hence give the real 

picture of gender mainstreaming in education.(Adam and Kamuzora 2008) 

 

3.5.6   Validity 

Validity is the degree to which the study measures what it intends to measure. This 

was used to analyze appropriateness, meaningfulness and usefulness of the study. 

The instruments which were questionnaires, guided by the supervisor reflected the 

research questions, clarity and content coverage (Adam and Kamuzora, 2008). 

 

3.5.7 Reliability of the research instruments 

This refers to the stability internally over time of a research instrument (Mugenda 

and Mugenda, 1999). The researcher carried out a pilot test of instruments using a 

similar group of the same characteristics as that of targeted group and the results 

showed that there was reliability of research instruments. 

 

3.6 Summary of the Chapter 

The chapter, revealed the research design, data collection, population of the study, 

sample size and sampling procedures, population of the study, the instruments for 

data collection, research ethics, and validity as well as reliability. In data collection, 

there were some challenges faced by the researcher (Kothari, C.R 2004). The main 

challenge was that of getting answers from respondents. In many areas, respondents 

especially parents were not readily cooperative as the researcher was not familiar to 

them and they said it was not their custom to reveal some information to a strange 

person as that was associated with superstitions. For example, investigating about the 

girls especially in terms of pregnancies was translated to a misfortune for a girl. In 

data analysis, the researcher was faced by poor hand writing from many respondents. 

This made the researcher to use long time than the time planned earlier. The 

researcher suggests that, other researchers in the same study must plan and give 

ample time in advance to respondents so that they get familiar with the study and 

remove those cultural barriers. Sometimes, respondents demand money, therefore 

researchers must have enough money so as to curb those challenges. 
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As soon as it becomes clear that policy intentions may have direct or indirect impact 

on women, men, girls and boys, gender mainstreaming has an important role to play 

at all stages of policy development. It is essential to identify the target group clearly. 

This means, research should be in the correct way and to the targeted group, gender 

mainstreaming will be achieved (Kothari, C.R 2004). 
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CHAPTER FOUR 

 

DATA ANALYSIS AND INTERPRETATION 

 

4.1  Introduction 

The purpose of this chapter is to provide the results of data analysis of the research 

study. This chapter has two main sections. The first section provides demographic 

information collected from the teachers, parents and pupils of the selected schools 

(the respondents). The second section provides information from the parents, 

teachers and pupils in aspects of the questionnaires in relation to the questions of the 

research study. The questions in the three questionnaires were answered in the order 

in which they appeared in each questionnaire. 

 

4.2 Demographic information of the respondents 

This section dealt with demographic information given by respondents which helped 

the researcher in the study. The information helped the researcher to group the 

respondents‟ age, experiences, sex and time in the teaching professional. For 

example, many teachers needed and will still need in-service training in gender 

issues so as to change the status quo.  

 

4.2.1 Demographic information of teachers 

Demographic information of teachers was based on their sex, age, academic 

qualification and teaching experience. To establish the sex of teachers, they were 

asked to indicate their sex and the research revealed that, 12(60%) were male while 

8(40%) were female. The findings revealed that there was lack of enough female role 

models for girls to emulate in the schools .There is consensus that under the right 

conditions role models are an effective means of attracting more women to study to 

higher levels especially in science, mathematics and technological disciplines. These 

role model women will increase evidence that women can succeed in these 

disciplines by inculcating a sense of confidence and proof that women can succeed if 

they put their minds to achieving goals they had set for themselves (Mwakibete A. 

and Shirima C.2007). The teachers were also asked to indicate their age in bracket. 
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Table 4.1: Teachers’ Distribution by Age 

Age in years frequency % 

25 – 30 years 5 25.0 

31 – 35 years 4 20.0 

36 – 40 years 6 30.0 

41 – 45 years 2 10.0 

46 – 50 years 2 10.0 

51 years and above 1 5.0 

Total 20 100.0 

Source: Researcher, 2013 

 

Findings revealed that most of the teachers 6 (%) were in the age bracket of (36-40 

years). It was also revealed that majority of the teachers were aged 36 years and 

above. This shows that most of the teachers were experienced to be able to 

understand factors that affected girls in their schools, for example preventing 

harassment from boys and providing equal treatment for both boys and girls. The 

teachers were further asked to indicate their professional qualification.  

 

Findings on the professional qualifications of teachers revealed that none of them 

was a degree holder, 2 (20 %) diploma holder, 18 (80 %) were grade A teachers. The 

fact that majority had a form four level and above means that they were in teaching 

colleges  and experienced to understand factors that hindered gender mainstreaming 

in their schools but it was not so. Many of them said that they hear about enrolling 

equal gender at school, they did not explain further how they can retain those 

enrolled at school, they wanted more seminars and workshops on how to encourage 

the girls to compete in all opportunities ahead of them. They were also asked to state 

the duration they had been teachers in primary schools. This helped the researcher to 

discover that the teachers could have been familiar with the environments to know 

how the parents could be easily approached and educated to help mainstreaming in 

the primary school education. 
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Table 4.2: Teachers Duration in the Current School 

No of years Frequency Percentage 

Less than 1 year 5 25.0 

1 – 5 years 5 25.0 

6 – 10 years 4 20.0 

11 – 15 years 6 30.0 

Total 20 100.0 

Source: Researcher, 2013 

 

The data presented in table 4.2 and figure 4.2 showed that most of the teachers had 

teaching experience of over 10 years. This meant they were well experienced in 

imparting their knowledge and had thorough knowledge on problems experienced in 

the schools on gender mainstreaming due to the fact that gender issues were 

incorporated in their courses. 

 

4.2.2  Demographic information of the head teachers 

The head teachers interviewed were asked to tell their age. Their age distribution is 

presented in the following table. 

 

Table 4.3: Age Distribution of the Head Teachers 

Age distribution Frequency Percent  

Less than 40 years 7 70.0 

41 – 45 years 1 10.0 

51 years and above 2 20.0 

Total 10 100.0 

Source: Researcher, 2013 

 

Data presentation in table 4.3 shows that majority of teachers were aged between  

40 to 45. This shows that they were mature enough to handle issues of gender 

mainstreaming in their schools especially preventing harassment from boys and male 

teachers against girls. It is the responsibility of head teachers to encourage 
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mainstreaming because they are heads of their respective schools; they are at the top 

of school management. 

 

The teachers were asked to indicate their academic qualifications. Their responses 

were presented in table 4.4 

 

Table 4.4: Academic Qualifications of the Teachers 

Qualifications Frequency Percentage 

Degree  0 00.0 

Diplomas 2 20.0 

Grade A 18 80.0 

Total  20 100.0 

Source: Researcher, 2013 

 

Data on table 4.4 reveals that all teachers were trained as majority held certificates 

and above. 

 

In terms of experience, many teachers showed that they had a long time experience. 

Data is represented in Table 4.5 

 

Table 4.5: Experience of Teachers in Teaching 

Duration Frequency Percentage 

Less than 1 year 0 00 

1 – years 2 20 

6 – 10 years 7 70 

10 and above years 1 10 

Total 10 100 

Source: Researcher, 2013 

 

Data represented in table 4.5 revealed that 70% had been teachers for duration of 

over 5 years. This shows that majority of the teachers had been teachers for a 
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considerable length of time which have given them good experience on factors 

affecting gender mainstreaming in primary education and could suggest ways of 

addressing gender equality in their schools . They were further asked to indicate for 

how long they had been teachers in the current schools. Their responses are 

presented in table 4.6. 

 

Table 4.6: Duration of Teachers in the Current School 

Duration Frequency Percentage 

1 – 5 years 2 10.0 

6 – 10 years 15 75.0 

11 – 15 years 3 15.0 

Total 10 100.0 

Source: Researcher, 2013 

 

Data presented in table 4.6 revealed that most of the teachers had been teachers for a 

long time in the current school. 

 

4.2.3  Demographic information of pupils 

The demographic information of pupils was based on their sex, age and parents 

educational levels. 

 

Data on pupils‟ sex is presented in figure 4.1 
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Figure 4.1:  Sex of Pupils 
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Source: Researcher, 2013 

 

Data on sex revealed that 183 (65%) were male while 96 (35%) were female. This 

shows that gender has not been mainstreamed in terms of access to education with 

few girls in school. 

 

Table 4.7: Distribution of Pupils by Age 

Age in years Frequency Percentage 

10-12 31 11.1 

13-15 193 60.9 

16-18 56 20.0 

Total 280 100.0 

Source: Researcher, 2013 

 

Table 4.7 reveals that majority of the pupils were across the 13-15 age bracket. It 

further revealed that quite a number of pupils were above 15 years of age. This 

implies that some of them were quite mature to be in primary schools their 

vulnerability to factors affecting access to education especially for girls. According 

to the community‟s culture, most girls could be initiated into adulthood leading to 

early marriages. 
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The pupils were further required to indicate the levels of their parents‟ education that 

is father and mother; this is presented in table 4.8 

 

Table 4.8: Education Level of Pupils’ Parents 

Education level Father Mother 

 Frequency Percentage Frequency Percentage 

Degree 3 1.1 2 0.7 

Diploma 10 3.5 5 1.8 

Vacation education 21 7.5 16 5.7 

Primary education 72 25.7 38 13.5 

Never been to school 174 62.1 217 77.5 

Total 280 100.0 280 100.0 

Source: Researcher, 2013 

 

Table 4.8 indicates that in general majority of parents were illiterate with fathers 

representing 62.1% while mothers represented 77.5%. In addition, the findings 

revealed that the mothers were not as educated as the fathers. The mothers‟ level of 

education has a strong positive effect on their daughters‟ access and participation in 

education (EFA, 2005). Asked whether their parents level of education affected their 

access to education, 233 (83%) said yes while 47(17%) said no. 

 

This revealed that children of those parents who received formal education tend to 

value education more than those whose parents did not go to school at all. The 

students were asked to indicate whether parental level of education determined their 

own access to education 216 (77%) said yes while 64 (23%) said no. The reasons 

they gave for their answer is that educated parents discuss their children academic 

progress, set targets for them and challenge their children to perform well. The 

converse is the case for uneducated parents. 

 

The pupils were further asked whether parents were committed to meet their 

educational needs. 
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Table 4.9: Parent’s Ability to Meet Their Children’s Needs 

Response  Frequency Percentage 

Yes 196 70 

No 84 30 

Total 280 100 

Source: Researcher, 2013 

 

The study revealed that 196 (70%) of the respondents had their educational needs 

met by their guardians/parents while 84 (30%) indicated that their needs were not 

met as indicated in table 4.9. This means that education of the girls is plagued with 

pedagogy of difference of how the parents perceive the education for girls. Parents 

who place a low value on girls‟ education are unwilling to pay either direct or 

indirect costs of sending girls to school by considering the opportunity costs 

included. 

 

The results also revealed that 97 (35%) parents once in a while discuss their children 

academic progress while 183 (65%) never discussed their children academic 

progress. Findings from the head teachers indicate 7 (70%) of parents rarely come to 

school to consult on the welfare of their children while 3 (30%) come to consult on 

the welfare of their children. 

 

4.3  School based factors  

The study also set out to establish the school based factors which affect equal access 

to education by both genders. All the items regarding school based factors were 

grouped together and analyzed and their conclusions drawn. The school based factors 

cut across, gender stereotyping (violence), availability of physical facilities, , and 

distance from home to school, harassment from peer and male teachers and lack of 

role model, lack of these reinforced gender differentiation and girls disadvantaged 

position. Teachers were asked to state whether there were any cases of absenteeism 

in their classes. 
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Table 4.10: School Based Factors Affecting Gender Mainstreaming 

Factors Frequency Percentage 

Lack of motivation from teachers 4 20 

Poor pupil teacher relationship 5 25 

Lack of facilities 4 20 

Absenteeism  4 20 

Distance from home to school 3 15 

Total 20 100 

Source: Researcher, 2013 

 

Findings from the teachers‟ responses as presented in table 4.10 indicate that 

absenteeism was given as a factor hindering access to education by both genders. All 

teachers 20 (100%) response‟s showed; they had cases of absenteeism in their 

classes. 

 

Figure 4.2: School Based Factors Affecting Gender Mainstreaming 
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Source: Researcher, 2013 

 

These findings were backed up by 280 (100%) which confirmed that there were 

cases of absenteeism in their classes. The pupils were further asked to state the likely 

causes of absenteeism. The findings are tabulated in table 4.10 and presented in 

figure 4.2. 
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Table 4.11: Causes of Absenteeism among Pupils 

Responses Frequency Percentage 

Lack of school contributions 154 55.0 

Lack of uniform 63 22.5 

Lack of stationeries 27 9.6 

Truancy 36 12.8 

Total 280 100.0 

Source: Researcher, 2013 

 

Table 4.11 indicates that out of 280 pupils 154 (55%) indicated that absenteeism was 

as a result of lack of school contributions, 63 (23%) reported that it was due to lack 

of uniform while 27 (9%) said it was due to lack of text books and stationery while 

36 (13%) was due to truancy. From their responses it can be said that lack of funds 

was a major cause of absenteeism among pupils. This owes to hidden costs of basic 

education. 

 

Teachers were required to answer the question on availability or adequacy of both 

physical and resource facilities in school. 

 

Table 4.12: Availability of Resources/Physical Facilities in Schools 

Facility Very adequate Adequate Not adequate 

 frequency % frequency % frequency % 

Toilet facilities 2 10 10 50 8 40 

Classrooms 4 20 14 70 3 15 

Water 0 00 0 00 1 1.0 

Teachers 3 15 12 60 5 25 

Text books 2 10 15 75 3 15 

Source: Researcher, 2013 

 

Findings show that some schools did not have adequate facilities as shown in table 

4.12 
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Findings further indicate that 8 (40%) did not have adequate toilets, 3 (15%) did not 

have enough classrooms, 0 (0.0%) did have water 5 (25%) lacked teachers while 3 

(15%) said they lacked text books. The above findings imply that many schools 

lacked adequate toilet facilities and water which could have a deterring effect on 

education participation especially for girls on one hand. On the other hand, 

classrooms, teachers and text books were moderately adequate, hence were deemed 

not be a major factor hindering participation in education. 

 

The teachers were asked to indicate shortest distance that pupils had to walk to 

school. The results are shown in table 4.13. Data revealed that pupils had to walk for 

long distance more than 1 km. 8 (80%) revealed that most pupils walked 1 – 5 km 

and 2 (20%) indicated that pupils walked over 5 km as indicated in table 4.13 

 

The implication here is that most schools were situated quite some distance from 

pupils‟ homes which often caused absenteeism from school especially by girls. Also 

importantly is that, long distance has two effects, on one side those registered 

especially girl‟s do not complete primary school education and on the other side 

parents decide not to take their children to school especially those with physical 

disability. 

 

Table 4.13: Teachers Response on Distance Covered by Pupils 

Distance Frequency Percentage 

1 – 5 km 8 80.0 

5 km and above 2 20.0 

Total 10 100.0 

Source: Researcher, 2013 

 

They further responded that the distance that pupils had to walk to school affected 

their access to education especially girls since they were more exposed to most 

dangers than their counterparts, the boys. Long distance put girls at risk of 

temptations from men or sexual assaults. These long distances have been found by 
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the researcher to be one of the factors that hinder girls participation, retention and 

achievement in primary school education as again the matter of security and their 

safety is concerned. Thus girls arrived to school exhausted and also started classes as 

well as school late. This owes to the activities girls engaged in at home as opposed to 

boys. 

 

The teachers were also asked to indicate which other school based factors affect 

girls‟ access to formal education. Findings revealed that 5 (50%) stated lack of girl-

friendly school environment, 2 (20%) lack of motivation and encouragement from 

teachers, 2 (20%) less female role models, 1 (10%) intimidation by boys. 

 

Table 4.14: Gender Violence in Schools 

Reasons Frequency Percentage 

Inadequate girl-friendly school environment 4 40.0 

Inadequate motivation 2 20.0 

In adequate female role models 2 20.0 

Intimidation from boys 2 20.0 

Total 10 100.0 

Source: Researcher, 2013 

 

Unfriendly environment such as teachers and boys harassment and abuse inhibit girls 

from accessing education. Girls should be treated in a calm manner as boys. Girls 

were asked to state whether they had any challenges, emanating from violence they 

faced in schools. The girls said that, they are forced to sit on the floor and leaving the 

desks for boys, sitting on the floor is difficult for girls according to their morphology. 

This barbarism of boys is backed up by male teachers. 

Their responses are presented in figure 4.4 
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Figure 4.3: Gender Violence in Schools 

 

Source: Researcher, 2013 

 

Figure 4.4 indicates that 32 (33%) faced child labour, 11 (22%) looked down upon 

by female teachers, 30 (31%) were harassed by boys while 13 (14%) engage in 

harassment by male teachers. The findings imply that girls face gender violence in 

the school environment which is perpetuated by teachers, male pupils which often 

leads to girls‟ poor performance in school.  

 

The teachers were asked to indicate what school factors dissuade girls from 

accessing education in their schools. Their responses indicated peer pressure, 

understaffing, inadequate resources and distance from school. 

 

4.4 Parental factors  

The study also sought out to determine the extent to which parental factors 

contributed to education access by gender. Patriarchal societies are affected by 

descent systems which give preference for investment to schooling for boys 

(Wamahiu, 1995). The study also revealed that parents who are educated have been 

found to impact positive view to their children equally. This is supported by a 

research done by UNICEF in 2004 in 55 countries and two Indian states which found 
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that children of educated women are much more likely to go to school and the more 

educated the women have received the likely of their children  benefiting more from 

education. In some cases, parents may view education as promoting unfavourable 

bahaviour to girls‟ future marital prospectus, from this statement; the study has 

revealed that, education of the household is the most determinant factor for children 

education progress with regardless of whether it is a boy or a girl. 

Analysis of parental level of education are contained in table 4.15 

 

Table 4.15: Educational level of Parents 

Education level Father Mother 

 Frequency Percentage Frequency Percentage 

Degree 0 0.0 0 0.0 

Diplomas 13 4.6 7 3.3 

Form Four 21 7.5 16 5.7 

Primary Education 72 25.7 38 13.5 

Never been to school 174 62.2 217 77.5 

Total 280 100.0 280 100.0 

Source: Researcher, 2013 

 

The findings indicate that most parents were illiterate hence could not motivate their 

children especially girls on education matters. Despite their low levels of education, 

most parents had high expectations from their children derived from education. 

 

4.5 Home based factors 

The study sought to find the influence of child labour on access to education. To 

achieve this, respondents were asked to indicate whether they did any work at home 

after school and if they did, to state the type of work they do at home. 

Their responses were presented in table 4.16 and figure 4.5 in which figure 4.5 is the 

summarization including both girls and boys. 
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Table 4.16: Kind of Work Respondents Engage in at Home 

Type of work Frequency Frequency Percentage 

Male  Female 

Farming 20 27 47 16.8 

Child rearing 2 78 80 28.5 

Roadside selling 12 8 20 7.1 

Fetching water & firewood 10 55 65 23.2 

Charcoal burning 30 3 33 11.7 

Rearing livestock 17 8 25 8.9 

Does not perform any work 8 2 10 3.6 

Total  99 181 280 100.0 

Source: Researcher Field, 2013 

 

There were 47 (16.8%) pupils reported that they did farming, 80 (28.5%) child 

rearing, 20 (7.1%) roadside selling, 65 (23.2%) fetching water and firewood,  

livestock herding  25 (8.9%), charcoal burning 33 (11.7%), 10 (3.6%) do not perform 

any tasks.  

 

Figure 4.4: Kind of Work Respondents Engage in at Home 
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Source: Researcher Field, 2013 
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Finding revealed that 210 (73%) said girls performed more chores, 56 (20%) said 

boys performed more while 14 (7%) said that both boys and girls performed the 

chores equally. Majority felt that girls performed more household chores than boys 

which can be a hindrance to their performance in their studies. 

 

Teachers were also asked how the cultural beliefs that girls should perform domestic 

chores affected their education, 4 (40%), responded that too much of the girls school 

time was taken forcing them to be absent from school more often than not. 4 (40%) 

said household chores affected their performance as they did not complete school 

assignment while 2 (20%) indicated that the overall performance by girls was 

disadvantaged in favour of boys. 

 

Table 4.17: Domestic Chores Effects on Girls Education 

Effects of domestic chores on girls education Frequency Percentage 

Take much of their time have forced out of school 4 40.0 

Have no time to compete assignment 4 40.0 

Girls performance poor than that of boys 2 20.0 

Total  10 100.0 

Source: Researcher, 2013 

 

Domestic chores have effect on girl‟s education. The responses have shown that 

some girls have been forced to leave school as other activities like taking care of the 

old and sick family members deny them time to attend school. Some are not able to 

do their home works and assignments which lastly lead to their poor performance 

and drop out. 

 

4.6 Effects of poverty on gender mainstreaming 

Poverty is a compounding factor; the findings revealed that, there is a still hidden 

cost which cannot be afforded by many parents such as uniform and watchmen 

salaries. When parents are unable to pay, the first one to drop out of school are girls.  

Eradicating child labour was and is still difficult due to poverty and ignorance of 
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most parents especially the illiterate ones. The situation is worse for the girl child 

who becomes the first victim to drop out of school due to the boy preference in a 

situation of reduced resources (National Plan for Action, 2002-2006). 

 

Table 4.18: Nature of Parents Work 

Nature of work Frequency  Percentage (%) 

 Father Mother Father Mother 

Formal employment 32 8 11.4 2.9 

Self-employment 40 47 14.2 16.7 

Casual labour 30 72 12.9 25.7 

Subsistence/livestock 98 30 35.0 10.7 

Business  80 123 28.6 43.9 

Total 280 280 100.0 100.0 

Source: Researcher, 2013 

 

Table 4.18 indicates that 32 (11.4%) fathers and 8 (2.9%) mothers were formally 

employed with majority being teachers, 40 (14.2%) fathers were self-employed while 

47 (16.7%) mothers were self-employed. Findings also indicated that 30 (12.9%) 

fathers were casual labourers while 72(25.7%) while mothers were causal labourers. 

98 (35%) fathers were involved in subsistence livestock farming while 30 (10.7%) 

mothers were involved in the same. 80 (28.6%) fathers were involved in business 

while 123 (43.9%) mothers were involved in business mainly of selling onions, 

tomatoes and dried fish. Considering returns got from self-employed, where majority 

of the mothers engaged in and subsistence/livestock farming where majority of father 

engaged in it can be concluded that the parents are not able to raise enough money 

for the education of girls considering cost benefits. This is despite the fact that the 

levies were meager but parents were still not able to meet the basic needs for their 

children especially girls. 
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4.7 Cultural factors affecting gender mainstreaming in education 

Cultural factors and practices influence pupils‟ decisions to enroll or withdraw from 

school. To analyze the research question on how cultural factors had contributed to 

unequal access to primary education all the items related to this research question 

were grouped together from all the categories of respondents and discussed together. 

 

Ten (100%) of head teachers said that cultural factors affected girls access to primary 

education. They were asked whether preference of boys to girls in education was a 

factor leading to low participation of girls, the head teachers responses showed that 

10(100%) said they did while (0) said they did not. Asked to give reasons, 3 (30%) 

said that the parents valued education of boys more than that of girls and 7 (70%) 

said that issues of the provision for the family were other factors. These findings are 

in line with Wamahiu (1995) who says that girls are discriminated in terms of 

education access. He says discrimination starts even before birth with parental and 

social negative attitude which stress the value of sons against daughters. The head 

teachers were also asked to indicate the extent to which some listed down factors 

contributed to low access of girls to education. In some case, parents have been 

viewing education as promoting unfavourable behavior to girls‟ future marital 

prospectus (TGNP, 2010).  

 

These social cultural beliefs and practices influence students‟ decision to enroll and 

withdraw from school. It also influences their own decisions to drop out and their 

performance. The gender role ideology derived from the different participation of 

gender roles and the status by society members with females being perceived as 

passive, submissive to male authority; physically and intellectually inferior to men 

(Mbilingi, 1995). 
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Table4.19: Head teachers’ Perception of Cultural Factors Rating  

Factor Most likely   Likely Rarely 

Frequency % Frequency % Frequency % 

Early marriages 4 40 6 20 0 0 

Cultural rites 5 50 3 30 2 20 

Cultural benefits 4 40 4 40 2 20 

To help in 

household chores 

6 60 3 30 1 10 

Source: Researcher Field, 2013 

 

Data in table 4.19 showed that 4 (40%) of the head teachers said that early marriages 

were not most likely to contribute to low participation of girls in primary education, 

6 (60%) said it was likely while none said it rarely contributed. One head teacher 

said that when a girl is pregnant, it is something parents are proud of especially those 

who have one or two children or do not have a child at all. Majority of the head 

teachers 7 (70%) said helping in household chores were likely to contribute to low 

participation of girls in schools.  These activities rob girls of adequate time of study 

and subsequently they under performed in academic work and consequently lose 

interest and quit school (Kessy F, L.2010). 

 

The pupils respondents were also asked to indicate whether there were cultural 

factors that hindered pupils‟ participation in school. In this item, 248 (89%) said yes 

while 32 (11%) said no. Asked to state some of the factors that cause low access to 

education they responded that early marriages, gender discrimination against girls 

were some of the factors. This concurs with the findings of head teachers that 

cultural factors such as marriages, cultural rites and cultural beliefs caused low 

access of girls to education. 

The pupils were further asked to indicate whether in their opinion parents preferred 

educating one gender to another. In this study, 213 (76%) said they preferred 

educating boys to girls because girls could be married off and hence no economic 

return to the family, as opposed to boys who were deemed to be of more economic 

value than girls. 
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The teachers were asked to indicate whether there were times girls could not access 

education due to early marriages. 4 (20%) reported that the community around the 

school had interest in girls education against 16 (80%) who said that it was not 

interested. The reason given by those who reported that the community was not 

interested in girls‟ education was that the community members believed that girls 

should be married off since they had no economic returns to the family once married 

off. Asked to indicate what specific cultural factors led to low participation in 

education by girls, majority of the teachers reported that it was due to pregnancies, 

irresponsible parents, and negative attitude towards girls‟ education as the major 

factor (Education Report, 2001). 

 

4.8 Summary of the chapter 

This chapter revealed that most teachers including the head teachers who responded 

through questionnaires are not aware of the concept of gender mainstreaming. To 

many, gender mainstreaming is all about just enrolling equal number of both girls 

and boys, this alone is not enough to mainstreaming, the question is, how to retain 

girls to complete their education successfully? As soon as it becomes clear that the 

policy intentions may have direct or indirect impact on women , men, girls and boys 

,gender mainstreaming has an important role to play at all stages of policy stages as 

well as the country economic, social and economic development. 
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CHAPTER FIVE 

 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

 

5.1 Introduction 

This chapter summarizes the findings of the study, presents conclusions and 

recommendations and concludes by suggestion for further research. The researcher 

found that, it is essential to identify the target group clearly. What is more new is that 

policy on gender mainstreaming is still not clear especially on how to retain girls in 

primary education. For example in one school within the study, the data showed that 

in 2011, the school registered 70 boys and 77 girls as standard seven candidates. The 

data showed that, boys who completed were 68, which is equal to ninety eight 

percent of those boys registered while girls who completed were 58, which equaled 

75% of those registered. This is the clear indication that there must be tough legal 

measures against men who give the girls pregnancies leading to girls termination 

from school. 

 

5.2  Summary of the study  

The overall purpose of the study was to assess the factors that influence gender 

mainstreaming in public primary schools, the study was conducted in Makongoro 

Division of Butiama District. Basically the questions were formulated to guide the 

study. Research questions, sought to establish the extent to which home environment 

affects gender mainstreaming in primary school, sought to establish how the school 

learning environment affects gender mainstreaming, sought to establish the extent to 

which parental attitudes affect gender mainstreaming. The questions also sought to 

determine the extent to which poverty contribute to education mainstreaming and 

sought to assess cultural factors which affect gender mainstreaming in primary 

education. 

 

Literature review focused on international call towards education for girls, the 

Tanzania government efforts to mainstream gender in primary education, access of 

education among girls, barriers towards education of girls which include poverty, 
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cultural factors, and school based factors, home based factors and parental related 

factors. Data was collected by use of questionnaires which were 300 for pupils and 

20 for teachers 300 for parents, the returned questionnaires were 280 from pupils and 

all 20 questionnaires from teachers. Interviews were also used to collect data from 10 

head teachers. 

 

Finding revealed that there was inequality in accessing education based on gender 

owing to the following: there were cultural factors that contributed to low 

participation of girls in school. Such cultural factors included early marriages, 

helping at house work and taking care of other family members where girls are 

mostly used in selling grains and other commodities to get money for buying 

essential needs like kerosene which is the major source of energy for lighting, 

preference in education of boys to girls, cultural beliefs, cultural rites and gender 

stereotyping. There were home based factors that led to low participation by girls in 

education. These included lack of education among the parents, negative attitude of 

parents towards girls‟ education, lack of encouragement from parents and poverty 

within the family (Education Sector Report, 2001). 

 

There were also school based factors that contributed to low participation of girls in 

primary school. These included lack of adequate physical facilities such as girls‟ 

toilets, conflict between teachers and students, lack of encouragement from teachers 

and long distance to and from school. Girls were exposed to severe assault and 

violence in the school environment perpetuated by teachers and male pupils. There 

were economic factors that affected the participation of girls in education such as 

poverty, helping in household chores, missing school to look after animals at the 

expense of education. Poverty also made some parents not able financially to provide 

for essential commodities such as school uniform and sanitary towels especially for 

girls and other hidden costs in the course of free primary education implementation. 

Some parental factors such as lack of role models at home, negligence and lack of 

interest in education especially for girls, inability to appropriately prioritize resources 

towards education and ignorance on importance of education. Underinvestment in 
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girls can be due to economic problems or cultural problems that results from vicious 

cycle caused by distorted incentives (Repoa, 2004). 

 

All these challenges are contributed by the fact that, in rural areas there is no women 

who are influential as role model to make girls change their way of thinking that men 

are superior before them. Teachers need good knowledge on this issue as they can 

speed up the process of gender mainstreaming. Record keeping in schools need to be 

improved especially those of drop out and the reasons for drop out. 

 

5.3  Conclusions 

On the basis of the specific objectives`, it was concluding that access to education by 

girls in rural areas is unequal to that of boys. It was also concluded that school based 

factors contributed to the low access and participation of education among girls for 

example some schools had no toilets and affected mostly girls who decide not to go 

to school and they were supported by parents. Most school environments were not 

friendly to the education of girls. It was also concluded that culture of the people 

played a significant role in denying equal access and participation of girls in 

education. Those factors included early and forced marriages, gender discrimination, 

cultural beliefs and cultural rites. From the school point of view, it has been noted 

that, record keeping is not adequate especially data showing pregnant girls who are 

discontinued from school. 

 

Poverty made girls engage in economic tasks to ease the family‟s income. Household 

chores carried out by girls denied them time to concentrate on school work and at 

times absenteeism in schools or withdrawal. School based factors also contributed to 

unequal access to education by gender especially inadequate toilets, lack of desks 

and chairs which mostly affect girls (National Plan of Action, 2002-2006). 

 

The study concluded that parental factors such as parental level of education, lack of 

parental engagement in the education of girls, lack of provision of basic necessities 

led to low access to education by girls. Home based factors such as family poverty, 

lack of encouragement from parents led to low access to education by girls. Gender 
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mainstreaming can be achieved if the entire policy process meets some conditions for 

example, policy on equal opportunities must be clearly defined, and everyone within 

the organization must know how they can contribute to gender equality in their own 

policy field. Gender experts must take part in decision making; there must be enough 

money and manpower for policy implementation. 

 

An interest in efforts to increase equality between men and women is unabated. By 

organizing lobbies on subjects considered important, women will help to shape and 

speed up development process country wide whether it is it in rural or urban area. 

Literacy rates are much lower among the rural population than in the urban areas 

(BEST, 1995). 

 

5.4  Recommendations 

In the light of the finding, the researcher made the following recommendations for 

action in relation to improving access and participation of girls in primary education. 

It is proposed that when you educate women, you help to prepare and empower them 

for participation in all sectors of the economy. That, in turn, enriches many aspects of 

the society including education, politics, income generation, empowerment and self-

employment (Temba E, I .2004)  

 

There is need for further government intervention to ensure that government policies 

are implemented and the policies should not remain in portfolios, consistent follow-

up by the government and the ministry of education should ensure that pupils are 

retained in schools. Stake-holders who include researchers, policy makers, planners, 

teachers and the community should have a close interaction through workshops and 

regular seminars in order to identify the needs of the girls, evaluate the existing 

situation and plan for new strategies. 

 

Community mobilization and gender sensitization of school teachers and 

administrators should be done so as to curb the retrogressive cultural practices which 

discriminate against female. This will enable them develop a more accepting attitude 

towards girls and their need for education and address attitudes and practices that 
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promote early marriages and pregnancies. There is need for training and in-servicing 

of teachers on gender responsiveness. Both male and female pupils need to be 

consciously educated and guided towards a gender free learning environment.  

 

 More female teachers with wide knowledge on gender mainstreaming to act as role 

models to the girls hence encouraging them to study, teaching in itself is not enough 

to achieve mainstreaming in primary education. There is need to replicate this study 

in other districts especially those occupied by marginalized groups in order to 

validate the reliability and ascertain its findings. 

 

School environment for learning should be improved especially for girls to enable 

them learn in a friendly manner. The example from one of the schools as was 

observed by the researcher made the researcher to urge the government and all stake 

holders to improve among many things, toilets for girls. That school has a population 

of 331 girls and 347 boys. Toilets/pit latrines in many primary schools country wide 

are divided into pits. In that school, total need was 18 pits but there was only 5 pits, 

out of which 3 pits were for girls and remaining 2 were for boys and worse enough, 

the latrine block for girls was facing that of boys who most of the time mocked the 

girls and no action usually taken against the boys. The toilets or latrines should be 

built in quite opposite directions to maintain girls respect and dignity. 

 

Lack of understanding of  „How‟ gender perspective can be identified, made the 

researcher to recommend on in-service training for teachers to address the issue well, 

as this remain a big challenge to the ministry. This is because, gender mainstreaming 

needs gender experts or catalysts working in a catalytic manner to deepen awareness 

knowledge, commitment and capacity of all professional staff. Scholar women 

should take time to write books, journals, editions in newspapers in simple language 

for young girls to read and admit the fact that education to them is the only way to 

success and full liberation, this will be a good way to change their parent‟s way of 

thinking negatively about educating girls. There is a need to create gender awareness 

among women and men on giving equitable opportunities to men and women in 

positions of education, economic, and governance. On long-term basis, gender 
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education to both boys and girls is necessary for gender empowerment. What women 

themselves can do, low incidents in mid and upper executive positions sometimes 

create isolation which is manifested by lack of association with other women 

colleagues and lack of companionship and respect from point of role model. 

Therefore it is important to recognize that sensitization is a two way process. It is not 

enough to simply stress on sensitization but the women themselves must get involved 

and play an active role. Women have to or must learn to assert their own values, 

priorities, identity and ambitions which will attract more girls and young women to 

be confident (TCU, 2010). Women should respect and identify their fellow‟s voices 

in matters of advocacy (TGNP, 2003). 

 

5.5  Suggestions for further studies 

From the study and interactive cited above, there has been challenging factors which 

either independently or dependently influence gender mainstreaming. Elite females 

from higher learning institutions, civil societies, faith based groups, non-

governmental organizations, and companies should be conducting seminars and 

workshops to mentor girls in primary schools on how they will succeed in life if they 

are well educated .Taking the limitations and delimitations of the study, the 

researcher recommends further study of the following 

(i) Assessment of the role of capacity building in enhancing girl-child education. 

(ii) Role of school committee in enhancing girls‟ education. 

(iii) Effect of government policies on gender mainstreaming in primary education. 

 

This can speed up the theme with the government at the fore front in supporting the 

community dialogue and use of community theatre as a strategy for discussing 

gender issues at the wider space out of school environment. 
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APPENDICES 

 

Appendix A: Questionnaire for Teachers 

This questionnaire is to assist the researcher in collecting information pertaining to 

low access of girls to education. This information will be treated very confidentially.  

 

Section A:  Demographic information 

1. In what age are you? ____________________________________________ 

2. What is your highest academic qualification? _________________________ 

3. How many years have you served as a teacher? ________________________ 

4. How many years have you served in this school as a teacher? _____________ 

 

Section B:  Factors that affect gender mainstreaming in primary education.  

5. Have you attended any seminar or workshop on gender mainstreaming 

recently?.............Yes/No. 

6. (a)  Do your pupils particularly girls complain of mistreatment or 

harassment from teachers. ___________________________________ 

(b) If yes, what kind of harassments? _____________________________ 

 

7. How do you deal with such harassments? 

______________________________________________________________ 

______________________________________________________________ 

 

8. (a)  What is the preference by gender of parents taking pupils to school? 

________________________________________________________

________________________________________________________ 

 

(b)  Give reasons for the preferred gender. 

 

9. What reasons do parents give for the preferred gender? 

______________________________________________________________ 

______________________________________________________________ 



70 

10. Do parents discuss with you academic progress of their daughters? 

Yes _____________________ No _____________________________ 

 

11. In your opinion which school based factors affect girls access to primary 

school education? _______________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

 

12. Which is the shortest distance that pupils cover from home to school? 

______________________________________________________________

______________________________________________________________ 

 

13. (a)  Do your school lack any essential physical facilities?  

Yes _________________________  No _______________________ 

 

(b) If yes which one? __________________________________________ 

 

 

 

 

 

Thanks for your co-operation. 
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Appendix B: Questionnaire for Parents 

The aim of this questionnaire is to establish the causes of low access of girls in 

education in Public Primary Schools. Please respond to all questions. All your 

responses will be treated with utmost confidence. You are not supposed to give your 

name. 

 

Section A: Demographic information 

1. Gender: Tick appropriately  

(a) Male        (       ) 

(b) Female        (       ) 

 

2. How old are you? _______________________________________________ 

 

3. What is your highest academic qualification? _________________________ 

(a) Did not attend school……………………………………………….… 

(b) Certificate……………………………………………………………… 

(c) Diploma…………………………………………………………….…. 

(d) Degree…………………………………………………………………. 

 

Section B:  Factors that affect gender mainstreaming in primary education.  

4. In your opinion does gender affect the enrolment of students in this primary 

school? 

(a) Yes        (       ) 

(b) No        (       ) 

 

5. If yes which gender has a lower preference of being enrolled in Public 

schools in this area? 

(a) Female        (       ) 

(b) Male        (       ) 
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6. In your own opinion what do you understand by gender mainstreaming?  

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

 

7. In your own opinion what measures have been put in place to manage 

differences in enrolment between boys and girls in public Primary Schools  

by:  

(a) Parents  ____________________________________________ 

(b) The government___________________________________________ 

 

8. Indicate specific cultural factors that lead to low access to education by girls. 

______________________________________________________________ 

______________________________________________________________ 

 

9. In your opinion, does the community you are in have interest in girl 

 education?  

(a) Yes        (       ) 

(b) No        (       ) 

 

10. Are parents eager to send girls to school? 

(a) Yes        (       ) 

(b) No        (       ) 

 

11. Do you think poverty is a major cause of girls‟ low access to schools? 

(a) Yes        (       ) 

(b) No        (       ) 

 

12. a)  Do you think household chores affect girls‟ access to education? 

b)  If yes, state how? __________________________________________ 
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13. Which school based factors discourage girls from attending school? 

14. Do parents make good role model to the children in the academic sphere? 

(a) Yes        (       ) 

(b) No        (       ) 

 

 

 

 

 

 

 

 

Thank you for attempting the questions. 
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Appendix C: Questionnaire for Pupils 

Please fill in this questionnaire as honestly and sincerely as possible. Do not write 

your name anywhere in this questionnaire. The information given is for academic 

purposes only and will be treated confidentially. Please put a tick where appropriate 

i.e. into the bracket ( ). 

 

Section A:  Demographic information 

Your sex? F or  M __________________________________________________ 

1. How old are you? _______________________________________________ 

 

2. Level of your parents/guardians education? 

Mother  Father  Guardian 

(a) University  (____)  (____)  (____) 

(b) College  (____)  (____)  (____) 

(c) Secondary  (____)  (____)  (____) 

(d) Primary  (____)  (____)  (____) 

 

Section B: Factors that affect gender mainstreaming in primary education.  

3. In your opinion, does your parents‟ level of education affect your access to 

education by gender? ____________________________________________ 

 

4. Do your parents discuss your academic progress with you? ______________ 

 

5. Are your parents committed to meet your education needs? ______________ 

 

6. In case of scarcity of resources which genders‟ needs are met first? ________ 

 

7. What do your parents do for a living? 

(a) Self employed ____________________________________________ 

(b) Casual laborer ____________________________________________ 

(c) Business ________________________________________________ 

(d) Formal employment _______________________________________ 
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8. Are there cases of absenteeism in your class? 

(a) Yes        (       ) 

(b) No        (       ) 

 

9. What are the likely causes of absenteeism? 

a) Lack of uniform      (       ) 

b) Lack of textbooks.      (       ) 

c) Lack of school funds      (       ) 

d) Lack of physical facilities     (       ) 

(i.) Yes       (       ) 

(ii.) No       (       ) 

 

10. (a)  Does gender harassment exist in your school? 

(i.) Yes       (       ) 

(ii.) No       (       ) 

(b)  Which gender harassment do you face at school? ________________ 

 

11. (a)  Do your school have adequate facilities?  

(i.) Yes       (       ) 

(ii.) No       (       ) 

 

(b)  If the answer to the question above is no, which facilities do you lack? 

________________________________________________________

________________________________________________________ 

 

12. Do you do any casual work at home after school? 

(i.) Yes        (       ) 

(ii.) No        (       ) 

 

13.  (a)  If answer in question 12 is yes, what type of work do you do? 

________________________________________________________

________________________________________________________ 
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(b)  Do such activities make you miss school? 

(i.) Yes       (       ) 

(ii.) No       (       ) 

 

14. Who performs more duties at home by gender? ________________________ 

 

15. Which gender do parents prefer educating? 

(a) Male        (       ) 

(b) Female        (       ) 

 

 

 

 

 

 

 

 

Thank you for attempting the questions. 

 


